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ABSTRACT

Purpose. The paper deals with the realization of Erasmus+ Jean Monnet
Module project that contributes to the strengthening of the role of media
literacy among citizens. The aim of the article is to regard practical aspects
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of media literacy and critical thinking development for higher education (HE)
institution’ students in the context of foreign language learning, considering
European and Ukrainian experiences.

The methodology of the study involved analysing and generalizing scientific
sources to uncover the main issues under investigation; collecting and
summarizing valuable points from scholars’ contributions worldwide,
intercultural communication observations and descriptions.

Results. The project “European Union (EU) strategies extrapolation for
boosting students’ media literacy in Ukrainian HE”, initiated in SNAU with the
support of Jean Monnet Foundation within the EU Erasmus+ Program, is
targeted at popularizing the main directions of EU policy in the field of media
education. While reviewing the European discourse on media literacy it was
found that the key strategies in British media education are media
authorship, ownership and control, ways of achieving the effect of influence
and encoding information of media texts, etc. Finnish media education’s
overall goal is enabling students’ analysis of the present and the desired
future, and decision making to move towards the desired future. Media
education in France is largely determined by semiology, discourse analysis,
filmm analysis, promoting citizens’ participation in the public life, a critical
approach to advertising and active resistance to its influence. Austrian and
German media education focuses on the control over media with potentially
harmful or dangerous content and the development of responsible
communication culture. Integrating media literacy into foreign language
training is revealed to be essential as it can introduce real-world topics and
scenarios relevant to students. The compilers of the training course syllabus
considered important European documents on media literacy and language
education selecting topics, establishing learning objectives, defining learning
outcomes, and setting evaluation criteria.

Conclusions: The results of this study suggest that media literacy skills should
be a compulsory subject in all branches of educational faculties and
developed throughout life. The training course should be based on advanced
innovations and achievements in this field, considering European and
Ukrainian experiences.

KEYWORDS: Critical Thinking, European Policies, Foreign Language Training, Media
Literacy, Students.

INTRODUCTION

In the era of digitalization, freedom of speech and individual expression, which is a
fundamental right of democratic societies, has become, at the same time, a point of their
greatest vulnerability. Utilization of a wide range of tools of information influence makes
it possible to achieve significant results in the field of information warfare through the
use of psychological characteristics of people, their limited readiness to resist complex
information operations, the main means of which are fake news, propaganda, the work
of “troll factories”, etc. (Bilotserkovets et al., 2021).
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The main tool for protection in such cases is the spread of media literacy in the society,
because it is media literacy that gives practical skills to evaluate the media process, forms
critical thinking of citizens, their culture of media product consumption and their ability
to navigate in the new multimedia space, as well as basic knowledge about methods of
mass media influence both on the consciousness of an individual and on mass
consciousness (Bilotserkovets et al.,, 2021).

The European integration processes, that are currently taking place in Ukraine,
contribute to strengthening the role of media literacy promotion among broad sections
of the population. During the 23rd Ukraine-European Union Summit, a joint statement
on cooperation between Ukraine and the European Union (EU) was adopted, which,
among other things, discussed the importance of media literacy and strategic
communications in the field of countering disinformation, mentioned the issue of cyber
security, and noted the direction of Ukraine’'s integration into the single digital market
(Joint statement following the 23rd EU-Ukraine Summit, 2021).

In light of the Russian Federation’s military aggression in both physical and
informational domains, there is an urgent need to prioritize the teaching of media
literacy to students in a timely and accurate manner.

The Erasmus+ Jean Monnet Module project, “EU strategies extrapolation for boosting
student's media literacy in Ukrainian higher education”, was launched in September
2022, and is aimed at popularizing the main directions of EU policy in the field of media
education and involving Ukrainian higher education institutions in the European
discourse on media literacy in wartime. Under the auspices of this project, Sumy
National Agrarian University (SNAU), Ukraine, has developed a training course, “Major EU
practices on media literacy for boosting students’ critical thinking in the frame of the
target language learning” (Euselena Project, 2023).

This article aims to address the practical aspects of media literacy and critical thinking
development for Higher Educational Establishment (HEI) students in the context of
foreign language learning, considering European and Ukrainian experiences and the
current relevance of this topic. In order to address the current situation effectively, it is
important to tackle essential objectives in an integrated manner.

These objectives include: singling out main strategies applied in the European countries
(Finland, France, Great Britain, etcetera.) that were crucial for the successful realization
of their media literacy programs in educational environments; highlighting the
important aspects of the program for practical implementation of the training course
“Major EU practices on media literacy for boosting students’ critical thinking in the frame
of the target language learning”, while incorporating interactive and remote learning
technologies and applying the principle of intercultural commmunication. Integrating
media literacy into foreign language training appears to be a sound idea, backed by a
number of well-founded reasons.

Considering that foreign language training is included in all educational programs and
that the topics covered in language courses often overlap, the development of media
literacy can seamlessly complement and enhance the foreign language curriculum at
higher education institutions. As foreign languages are studied as a tool for
communication, incorporating media literacy can introduce real-world topics and
scenarios that are relevant to both society and the students.
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The training course “Major EU practices on media literacy for boosting students’ critical
thinking in the frame of the target language learning” that has been developed entails
a series of structured educational activities focused on spreading awareness about the
EU media landscape, promoting media literacy practices that underpin a democratic
society and personal growth and equipping learners with the necessary skills on
counter-propaganda tactics. The participation of international students studying in
Ukraine (from Africa, Asia, etcetera) and local Ukrainian learners in these educational
activities will help disseminate relevant knowledge and foster critical thinking while
encouraging solidarity and inclusion.

The training course’s core concept is the idea that media literacy learning goes beyond
just tool and technology knowledge. It strives to provide young people with critical
thinking skills necessary to analyze complex issues, assess situations, and differentiate
between opinions and facts.

METHODOLOGY

In order to achieve the study purpose, various research methods were utilized.
Theoretical methods involved analyzing and generalizing scientific sources to uncover
the main issues under investigation. These approaches allowed the authors to collect
and summarize valuable points from scholars’ contributions worldwide and as well as
enriched the authors’ experience in enhancing students’ media literacy and critical
thinking skills in foreign language training at HEIs. An analysis of effective techniques for
developing media literacy and critical thinking in foreign language education with
consideration for intercultural communication observations, descriptions, analyses, and
systematizations was conducted.

The study was carried out during the 2022-2023 academic year at the Department of
Foreign Languages at SNAU, Ukraine.

RESULTS

The issues of media education and media literacy attract considerable attention and
stimulate the introduction of a number of initiatives both by state bodies of Ukraine (the
Ministry of Education and Science, the Ministry of Culture and Information Policy, the
Ministry of Digital Transformation) and public ones, in particular, organizations such as

“Internews-Ukraine”, “Detector media”, Academy of the Ukrainian Press, National Media
Literacy Project “Filter"(https://filter.mkip.gov.ua/en/about-the-project/), etcetera.

SNAU plays an important role in the formation of information and media literacy, the
dissemination of reliable information about various aspects of life through the coverage
of events on the university's website, the publication of its own newspaper “Visnyk
SNAU", the introduction of the Promotion Office, and the organization of the Media
School. SNAU actively cooperates with local authorities, supports research initiatives and
projects on media information literacy and fact-checking.

Thus, from November 2022, the international project “EU strategies extrapolation for
boosting students’ media literacy in Ukrainian HE" was initiated in SNAU with the
support of Jean Monnet Foundation within the EU Erasmus+ Program. The project is
aimed at popularizing the main directions of EU policy in the field of media education
and involving Ukrainian higher education institutions in the European discourse on
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media literacy in the conditions of russia’'s unprovoked military invasion in Ukraine
(Euselena Project, 2023).

The project is based on the experience of the European Union, since European countries
during the 20th century (under the conditions of the Cold War and significant
information activity of the USSR) gained comprehensive experience in the large-scale
implementation of media literacy at all levels. Moreover, the beginning of the 2lst
century led to the development and widespread distribution of innovative types of
digital, network, information and communication technologies. The term “new (latest)
media” outlined the emergence of such new forms of communication as websites, chats,
3D, and multimedia. Services (wikis, networks, and blogs), thanks to which users interact
with content are called “social media”. In fact, there was a fundamental change in the
communication model — namely, that the principle of “old media” - “one to many” turns
into “many to many”. In this discourse, media literacy includes all the technical, cognitive,
social, civic, ethical, and creative abilities that enable a citizen to access information
through the media; effectively use, safely and responsibly create and share media
content across various media platforms (Bilotserkovets et al., 2021).

The history of media education in European countries goes back several decades. The
theory and methodology of media education was largely formed thanks to the British
media pedagogue and media researcher L. Masterman, who suggested evaluating the
effectiveness of media education primarily by the ability to use one’s knowledge (critical
ideas and principles) in new situations. In particular, the scientist identified four key areas
that need to be explored: 1) media authorship, ownership and control; 2) ways of
achieving the effect of influence (that is, ways of encoding information) of the media text;
3) representation of the surrounding reality with the help of media; 4) media audience.

Furthermore, Britain is one of those countries where the media education movement
started with film education, and then covered a wider range of communication media
(press, television, Internet, etc.). The history of British filmm and media education begins in
the 1930s during the so-called “ inoculation paradigm”, which was aimed at countering
the harmful influence of the media. The popular French theory of “author’s cinema” in
the 1960s led to a change of emphasis in British media education as well: the focus
shifted to studying the best examples of “media as popular culture” (popular arts
paradigm). The first media education courses were introduced into university curricula
in the 1960s (Masterman, 1997).

In 1970, Finnish media educators S. Minkkinen and K. Nordenstreng developed a
program on media education, and on behalf of UNESCO prepared the first systematic
report on the current state of development of media education and recommendations
on further strategies for media education at various levels. For the purpose of media
education, they defined the fostering of cognitive, ethical, philosophical and aesthetic
issues. The researchers singled out the following key media educational topics: 1) history,
present and future of mass communication; 2) structure, technology of production of
media texts; 3) content of media texts, representation of objective reality in them; 4)
influence of the media on the audience (Minkkinen, & Nordenstreng, 1984).

Media education and digital literacy have become key moments in the formation of the
educational approach in Finland during the setting of tasks for new technologies and
communication skills being essential in the post-information society. Integration of
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media and education, their interactivity becomes a central issue of audiovisual
communication. This cultural paradigm shift requires the transformation of traditional
literacy into media literacy or, more broadly, into cultural literacy, where understanding
how images are created and their meaning is crucial.

The values on which the curriculum is built include the support for building the basics
of the individual's own cultural identity and, through it, his/her participation in national
and global culture. These skills emphasized the vector on interactive and socially
oriented communication. The overall goal is enabling students’ observation and analysis
of current environmental problems, the present and the desired future, evaluation of
their lifestyles and dominant trends from the perspective of the future, and decision
making to move towards the desired future (Salomaa, & Palsa, 2019).

Currently, the introduction of media literacy in France is regarded as having a systematic
nature. Active participants in this process are not only the educational institutions, but
also the media industry, executive authorities and a network of public organizations. The
specificity of media education in France is largely determined by the theoretical
traditions of semiology, discourse analysis, film analysis, the pedagogical tradition of
developing local communication and promoting citizens' participation in the public life.
Regarding commercial media, the most significant initiatives are based on a critical
approach to advertising and active resistance to its influence.

In August 2006, the French Ministry of Education published a report written by a group
of experts, which identified a number of tasks for the promotion of Internet technologies
in education, including: 1) strengthening the integration of Internet technologies in
educational programs by introducing practical classes; 2) improving the qualifications of
teachers; 3) expansion of cooperation between educational structures, commmunities and
local organizations in the right to develop Internet technologies; 4) expanding the
production of digital educational materials; 5) strengthening measures to improve
access to the Internet in various localities (Adriaens-Allemand, 2021).

Media education was officially integrated into the compulsory agenda of Austrian
educational institutions and became part of the state educational and cultural policy
that received a targeted support from the Ministry of Education. Courses on media
culture are taught at universities, youth media centers, where events for different types
of audiences take place. These efforts are boosted by a significant number of
publications, special journals, and scientific and methodological activities. The important
role in the spread of media education in Austria is played by the association AFMK
(“Movement for the Support of Media Competence”).

The Department of Media Pedagogy, Educational Media and Media Services of the
Ministry of Education, Science and the Arts of Austria takes care of raising awareness of
media literacy, accumulates research results, working materials, and conducts
consultations on media literacy. One of the functions of the department is to select and
provide recommendations on audiovisual educational materials and control the content
of films in order to prevent youth from accessing unwanted content. In addition, there
are a number of non-governmental organizations that united by the mission of
providing citizens' access to media education in Austria (https:/national-
policies.eacea.ec.europa.eu/youthwiki/chapters/austria/68-media-literacy-and-safe-use-
of-new-media).
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The German government believes that the use of modern information and
communication technologies is the key to improving the quality of knowledge and the
growth of innovation. Today, media literacy and media education are considered to be
the main challenges for the country’'s development. With the help of the nationwide
program “New Media in Education”, appropriate conditions were created in school
education, which raised Germany to a leading position in the world in terms of
technological equipment for schools. Today, the issue of new media as a part of everyday
educational life is on the agenda. These measures correspond to the SEMIK program
(systematic introduction of media, information and communication technologies into
the educational and educational process).

Leading organizations in the field of media education in Germany include the following:
Federal Department for Determining the Degree of Harmfulness of Media for
Adolescents (BPjM), the purpose of which is to protect children and adolescents in
Germany from contact with media that is harmful or dangerous content, with elements
of obscenity or cruelty and anti-Semitic or racist statements; German Association for
Media Education and Communication Culture (GMK), an organization that brings
together professionals and experts working in the fields of education, science, culture
and media to promote the development of media literacy as a responsible
communication culture (http://www.youthpress.org).

EU strategies crucial issues for media literacy training were realized in the projects “EU
strategies extrapolation for boosting students’ media literacy in Ukrainian HEI". It is
worth noting that, on the whole, the project’'s main purpose is to enhance media
education in Ukraine and involve its HEls in a European-oriented media literacy
discourse even though the challenges posed by the current martial conditions in the
country are unique. This includes establishing a strong foundation for promoting media
awareness among the general public by providing theoretical and practical support. The
target audience includes a diverse range of individuals such as Ukrainian and
international students, postgraduates, urban and rural populations, and others.

The training course encourages open communication and exchange of ideas among
various groups such as educators, scientists, politicians, public officials, civil society, and
mass media.

The curriculum for the training is designed to be integrative by nature, as it takes into
account the Common European Recommendations on Language Education (CEFR) and
important European documents on media literacy like the Digital Competence
Framework for Citizens (Vuorikari et al., 2022). This means that the compilers considered
these factors when selecting topics, establishing learning objectives, defining learning
outcomes, and setting evaluation criteria.

The course is aimed at forming students’ critical thinking skills in the context of the
development of media literacy using the experience of the European Union, namely:
understanding the importance of media literacy in a globalized information world;
perception of information; selection of the most common types of information
manipulation; provision of basic means of checking information; preparation for safe and
effective interaction with the system of traditional and modern mass media, taking into
account modern trends in the development of information and communication
technologies. The formation of young people’'s media literacy and the development of
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their critical thinking skills is an integral part of spreading knowledge about the EU,
implementing the values and principles of a modern democratic society.

So, upon completion of the course, students are expected to have acquired a diverse set
of competencies, these include:

— acomprehensive understanding of EU policies related to media literacy and media
development, the theory and practice of media literacy implementation in both
European countries and Ukraineg;

— awareness of media security, media ethics, and the communication culture within
the media environment;

— ability to apply acquired knowledge and skills to foster a responsible and secure
media environment, and engage with its objects and participants through critical
thinking;

— proficiency in promoting and spreading media literacy, including awareness of
media education in EU countries;

— ability to debunk misleading content and distorted information as well as to counter
disinformation and propaganda under the war conditions;

— capability to implement linguistic, communicative, socio-cultural, and intercultural
competencies enabling effective communication both within and beyond the
media sphere.

The syllabus is thoughtfully designed to offer two comprehensive content modules that
encompass a total of 14 themes. Each theme has been elaborated to incorporate foreign
language training and tasks aimed at enhancing media literacy and critical thinking
skills. The relevant modules and their corresponding items are clearly presented in Table
1 (Bilotserkovets et al., 2023).

Table 1

The correlation of themes by content modules in the syllabus of the training course
“Major EU practices on media literacy for boosting students’ critical thinking in the
frame of the target language learning”

Content Module 1: Content Module 2:
Introduction to EU media literacy Media and Diversity: Ukrainian and
space: mass media are omnipresent. European discourse

Theme 8. Navigating in media space:
Theme 1. Media education, media literacy, searching, analyzing and using
digital literacy: nature of concepts, place information from various sources;, media
and crucial role to contribute in the and on-line resources for education and
democratic society; critical thinking as a foreign-language learning (remote
crucial skill for media space. platforms, Google tools, online survey
tools, tests and assessments, etc.).

Theme 9. Media literacy in the context of

Theme 2. Information environment communication and collaboration:
evolution. History of media: experience of interacting, sharing, collaborating
Ukraine and Europe. through digital technologies; netiquette;

managing digital identity.
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Theme 3. The role of the media in shaping
the multicultural picture of the world:
truthfulness of information, overcoming
prejudices, stereotypes, discrimination;
Council of Europe social campaign “No
hate speech movement” (2013); The
European Observatory of Online Hate
(2021).

Theme 10. Information hygiene. Reducing
the negative impact of information on
mental, physical and social well-being.
Management of emotions. Culture of
information consumption. Fact and
judgment. Fact-checking technologies.

Theme 4. Mapping of media literacy
practices and actions in EU-28. The
declaration on European digital rights and
principles as a promotion of a digital
transition shaped by European values.
European Council conclusions on media
literacy in an ever-changing world.

Theme T11. Safety in media space and the
basics of cyber security: protecting
devices; protecting personal data and
privacy; protecting health and well-being;
different forms of cyber-bulling (trolling,
slander, phishing, etc.) and counteracting
to them.

Theme 5. Guide to human rights for
Internet users by European Council. The
European digital competence framework
for citizens. Media and online activism for
personal and social development.

Theme 12. Media text and its critical
reading. Critical perception of audio-visual
content. Socio-cultural discourse and
narratives in the film and television
industry. Literature as a form of mass
consciousness.

Theme 6. Diversity of the media, diversity
of content in the media; linguistic
diversity; media representation of social
groups; diverse mass media in education
etc.

Theme 13. Propaganda Wars: From Social
Media and Mass Media to TV Series The
enemy as an important element of the
propaganda system. Interventions in
someone else's information space.
Aesthetics of information invasion. Origins
of aestheticization of information and
virtual flows. Narrative machines of
influence.

Theme 7. Reporting diversity in the news
media and their role in creating
intercultural dialogue: media freedom
and pluralism; the process of news
selection; counteraction to fakes and
manipulation in the media.

Theme 14. The role of information in
hybrid wars. Russian-Ukrainian
propaganda conflict: stages and
symbolization, analytical context. IPSO.
Information war against Ukraine from

European viewpoint.

Certainly, the mentioned themes and points are not exhaustive and can be modified,
enhanced, and expanded based on the audience’s needs and the relevant situation.

Also, the educational program provides a set of criteria for evaluating a person’s media
literacy knowledge, skills, and abilities based on course completion, in line with the
European Digital Competence Framework for Citizens (Vuorikari et al., 2022). Notably,
the ability to coordinate actions aimed at promoting media literacy among the
population is considered a crucial principle for achieving high and sufficient levels.
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In general, it is suitable to combine foreign language training with media literacy and
critical thinking activities. The proposed educational program is believed to provide
balanced, systematic, professional assistance in addressing the identified objectives. The
application of various heuristic techniques, incorporating problem-solving learning and
implementing the principle of intercultural communication will contribute to boosting
media literacy, critical thinking and foreign language communication.

Taking into account the current conditions of martial law in Ukraine, all the mentioned
approaches can be implemented taking into account blended and distance learning.
Furthermore, the opportunity to study in the classroom, of course, will create even more
favorable conditions for the application of appropriate teaching and learning formats.

DISCUSSION

Given the current wartime circumstances, the approach for developing media literacy
and critical thinking should be modified and enhanced. However, upon thorough
analysis of the available educational programs for higher education students, we have
observed that media literacy is generally not offered as a distinct discipline unless the
specialty is related to journalism, management, or pedagogy. Even in those cases, it is
often listed as an optional course.

Consequently, embedding media literacy into other disciplines would be an incredibly
productive method of promoting its development, particularly in non-specialized HEls.
Under these circumstances, incorporating media literacy into target language learning
could be a valuable strategy to foster greater awareness and comprehension
(Bilotserkovets et al., 2022).

Researchers argue that media literacy skill should be a compulsory subject in all
branches of educational faculties and developed throughout life; it should be extended
to the process and should also be included in implicit education other than formal
education (Dolanbay, 2022).

Other authors argue that media literacy courses should be differentiated, depending on
the content and purpose of the training and the practical teaching experience.
Furthermore, these courses should be based on advanced innovations and
achievements in this field, considering progressive, flexible forms and methods of
teaching aimed at making the learning process ultimately open, adaptive, focused on
students’ needs, and easy-to-disseminate in diverse social contexts (Krylova-Grek, &
Shyshkina, 2020).

Scholars’ comprehension of media literacy and critical thinking development has been
validated and broadened by our study. Importantly, it also provides valuable insights on
how to effectively incorporate these aspects into foreign language training in HEIs.

The authors' focus on media literacy and critical thinking development in higher
education aligns with the findings of nationally and internationally acclaimed studies.

We firmly believe that fostering these essential competencies is integral to cultivating a
well-informed and discerning populace that is better equipped to navigate the complex
and ever-evolving media landscape with confidence and efficacy. Elaborating the
curriculum incorporating media literacy and critical thinking development in foreign
language training is of great importance. We consider it is a relevant response to the
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requirements regarding the training of mindful personalities and qualified specialists.
The study shares the opinion that a well-designed syllabus for foreign language
education must have a clear and defined structure (Celot, 2015; Lushchyk et al., 2020).
This involves identifying a purpose, specific objectives, expected outcomes, evaluation
criteria and themes at every stage of training.

The selection of themes related to modern media for foreign language curriculum
development aligns with research findings in the field. Educators have observed that
students exhibit a noticeable interest in using diverse digital and media resources and
are enthusiastic about acquiring the necessary knowledge and skills to consume and
disseminate content safely and efficiently (Lushchyk et al., 2020).

Moreover, the syllabus's correlation with CEFR'’s levels of language proficiency underpins
drafting foreign language curriculum in HEI on the whole. Such an approach can ensure
that learners receive a comprehensive and standardized language education that meets
their needs and expectations.

CONCLUSIONS

Equipping students with theoretical knowledge and practical critical thinking skills is
essential to identify misleading content, combat informational and psychological
aggression, and mitigate the negative impact on their minds and consciousness.
Advanced foreign experience in the formation of media literacy for Ukraine, which is in
a state of war and under the influence of Russia’'s disinformation campaign, acquires
special significance.

During times of military invasion, it is crucial to focus on developing skills that will enable
young people to resist aggressive informational influences, in particular, disinformation,
bombardment, manipulation of objective facts, intimidation, hate speech and hostile
propaganda. Additionally, teaching young people to think critically and consciously
when consuming and distributing media products is also essential.

The results of this study suggest that media literacy skill should be a compulsory subject
in all branches of educational faculties and developed throughout life; the training
course should be based on advanced innovations and achievements in this field,
considering European and Ukrainian experience; given the current wartime
circumstances, the approach for developing media literacy and critical thinking should
be modified and enhanced; the selection of the themes should be related to modern
media; the training course syllabus should be correlated with CEFR'’s levels of language
proficiency.
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AHOTALIA / ABSTRACT [in Ukrainian]:

EKCTPAMNONALIA CTPATENNN €EBPOMNMENCbKOIO COI03Y A1l PO3BUTKY
MEQIAFPAMOTHOCTI CTYAEHTIB Y BULLIA OCBITI YKPAIHU

MeTta. Y cTaTTi BUCBIT/IEHO peaqi3auito rnpoekty Epasmyc+ XXaH MoHe
Mopaynb, GKUM CripUae NOCUAEHHKO PO MEAIArPAMOTHOCTI cepen rPOMAASH.
MeToro CcTaTTi € PO3r/I94 MPAKTUYHUX QCMEKTIB PO3BUTKY MeniarpaMOTHOCTI
TA KPUTUYHOIO MUC/IEHHS CTYAEHTIB 3QK/1A4IB BULLOI OCBITU Y KOHTEKCTI
BUBYEHHS [IHO3eMHOI MOBU, BPAXOBYHOUYN EBPOMNENCbKUMIA TA YKPQAIHCbKUN
JocBia.

MeTtopgonoria pocnigkeHHa nepenbadyasna  aHaAA3 T4 y3arasibHeHHS
HQYKOBUWX Axxepesi A5 PO3KPUTTS OCHOBHUX MPO6/eM, LLO PO3r/IgA4AThCS;
36ip TQ y3ArasibHeHHS LIIHHMX MOMEHTIB i3 BHECKIB HAQYKOBLIIB Y BCbOMY CBITI,
CrOCTepEXXeHb TA OMUCIB MIXKKY/IbTYPHOI KOMYHIKQALLI.

Pe3ynbTaTtn. [100eKT «EKCTPAMoiaLuisa cTpaTerivi EBporericbkoro cor3y (EC)
4718 PO3BUTKY MefiarpPAMOTHOCTI CTYAEHTIB Yy BULLIN OCBITI YKPQiHW», O
peanizyerbcss y CyYyMCbKOMY HQLIIOHQ/IbHOMY ArpdpHOMY YHIBepCcUTETI 3a
nigTpumkm @oHAy XXaHa MoHe y mexxax lNporpamu Epasmyc+, CripSMOBAHMUMN
HQ nonygpm3aLito OCHOBHMX HAMPSAMKIB Monitukm €C y cepi MeniaocBiTu.
Ilig 4ac pPO3KPUTTS EBPOMNENCHKOrO AWNCKYPCY 3 MeniarpaMoOTHOCTI
3'9CyBQ/IOCS, O K/IHOYOBUMUK CTPATEriaMm 6PUTAHCbKOI MeniqocBIiTh €
QBTOPCTBO, BOJIOAIHHS TA KOHTPO/Ib Menid, criocobu AOCArHeHHs e@peKkTy
Br/IMBY TA KOAYBAHHS [HPOpMALIi MeniaTeKCTiB Toulo. 3arasbHA MeTa
@GIiHCbKOI MeniaocBiTH MNONIIrae B TOMYy, LWO6 CTYAEHTM MO/ QHA/I3yBATH
cborogeHHsa Ta 6a)aHe ManbyTHE, pPobuT BU6GIP, W06 pyxaTUcsa A0
6a)xaHoro MmanbyTtHeoro. MegiaocBita 'y ®OpaHUii 3HAYHOKO  MIPOKD
BW3HQYQETLCH CEMIO/ION€0, QAHA/TI30M  AMCKYPCY, QHA/I30M  QiIbMiB,
CMPUSHHAM Yy4QCTI FPOMQAASAH Y CYCiIbHOMY XXUTTI, KOUTUYHUM MiAX040M 4O
peksiaMu TA QAKTUMBHMM OrMoOpPOM ii BrAIMBY. ABCTPRIVCBKA T4 HIMeLbKA
MeiqocCBITA 30cepeaKxeHa HAQ KOHTPO/II HaA Meaid 3 MOTEHUIMHO LUKIA/TINBUM
abo Hebe3rneyHMM KOHTEHTOM | PO3BUTKY Ky/bTypPu BigroBigasibHOro
CMiIKYBAHHS. IHTerpayis MegiarpamMoTHOCTI B HOBYAHHS iIHO3EMHUX MOB MA€E
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BQ)K/IMBE 3HAYEHHS, OCKI/IbKWM BOHQA MOXXe [[MO3HAWOMUTK CTYOAEHTIB I3
pPeasIbHUMKM TEMAMM TA CLEHAPIIMU. ABTOPU — PO3POBHUKI MPOrpPaAMm
HABYQ/IbHOro KypcCy BPAXYBA/IN BAXK/INBI  €BPOMNENCbKI [JOKYMEHTU 3
MeaiarPAMOTHOCTI TA IHLLOMOBHOI OCBITH, O6MP AU TEMU, BU3HAYQKOYM LTI
HABYQHHS, PO3KPUBAKOHYU PE3y/IbTATM HABYAHHS TQ BCTAHOB/THOKYM KPUTEPIT
OLIHKOBAHHS.

BUCHOBKW. Pe3y1bTATK LIbOro AOC/IAXXEHHS CBIAYATb MPO Te, L0 HABUYKM
MeniarpaMoOTHOCTI  MAKTb 6yT  060B'93KOBMM  MPEeAMETOM HA  BCIiX
daKynbTeTAX TA PO3BMBATUCH MPOTAOM YCbOIrO XXUTTH. HaBYasibHUA KypcC
rnoBuHeH 6Q3yBATUCSA HA NepenoBuX IHHOBALIAX | JOCArHEHHSAX Yy Livi rasy3i 3
YPAXyBAHHAM E€BPOMNENCbKOro Ta YKPAIHCbKOro 4OCBIAY.

KJTIOYOBI CNNOBA: KpUTUUYHE MUC/IEHHS, EBPOMENCHKA MOITUKA, BUBYEHHS [HO3EMHOI
MOBU, MeiarPAMOTHICTb, CTYAEHTM 3AK/IQAIB BULLOI OCBITH.
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