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ABSTRACT

This study aims to highlight the significance of creating intercultural
competence among students in Ukrainian higher education institutions
(HEIs), especially in the context of European integration. The goal is to
investigate the potential impact of Euro Union (EU) educational policies and
the Association Agreement between Ukraine and the EU on students’
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intercultural competence, and to offer recommendations for the effective
implementation of intercultural education.

The methodology covers a comprehensive set of theoretical and empirical
research methods, including the analysis of scientific sources, regulatory
documents, an online questionnaire, pedagogical observation, and direct
interviews with Humanities instructors. The research specifically focuses on
160 first and second-year master's students in the specialties of
“Agroengineering” and  “Electricity, electrical = engineering, and
electromechanics” at Sumy National Agrarian University, taking the course
“Communications in the International Environment” during the academic
year 2023-2024.

The results of the study provide a perspective on the attitudes of students
toward international harmony, equality, and social values. The findings
reveal that the students prioritize living without war and conflict, national
security, and national greatness. However, the study also shows that there
are challenges to developing intercultural skills, as students express less
interest in an active social life, improving the welfare of those in need, and
making decisions that affect their community. The pedagogical observation
and expert evaluations underline the need for specialized training to
enhance intercultural skills among engineering students.

The conclusion is that the study’s dual focus on national specificity and
international relevance offers actionable perspectives for educators,
policymakers, and researchers. It promotes a deeper understanding of the
constraints and opportunities in intercultural competence development to
meet the demands of a globalized world. At a national level, the study
highlights the specific challenges faced by master students in Ukrainian HEIs
and the necessity for specialized training to enhance intercultural
communication skills. Internationally, the research aligns with EU
educational policies and Council of Europe initiatives, contributing to the
broader discourse on intercultural competence in higher education.
Recommendations include the incorporation of interactive teaching
methods, fostering intercultural dialogue, and promoting a nuanced
understanding of intercultural communication.

KEYWORDS: Cultural Diversity, European Integration, EU Educational Policies, Higher
Education, Intercultural Communication, Intercultural Competence.

INTRODUCTION

In determining the fundamental goal of modern education as a part of the integral
development of a person that combines all the components of the “cultural code” —
freedom, humanity, creativity, morality, spirituality, emotional intelligence - it is
necessary to note that a personality of culture in the modern world is not just a sum of
virtues and standards of etiquette, but also the ability to realize one’s individual abilities
and intellectual and spiritual-creative potential for a high level of responsibility to nature
and other people (Troitska, 2015).
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The endless flow of changes in the current world requires not solely an intensification of
work, competitiveness, ecological culture, tolerance, etc., but also opportunities to make
some kind of breakthrough in the worldview and value system of coordinates. This
process should be purposeful and organized by teaching a certain mode of behavior
with the help of cultural and educational institutions such as family, educational
providers, labor groups, national and religious organizations, public associations, and
government institutions, etc (Mufoz, 2017). Educational activities should include cultural
and social diversity among students and academics, and encourage intercultural
learning and social readaptation.

At the same time, the realization of the possibilities of multicultural education depends
on multiple conditions:

— The nature of the conditions in which pedagogical influence takes place.

— The potential and capabilities of all subjects of a multicultural and multilingual
educational environment.

— The functioning of educational and cultural space.

— The unfolding of this space as a human dimension, in which humanity is the
commensurability of each subject's being with the world, with other people, and
with their own inner world (Coste & Cavalli, 2015).

This article aims to explore and disseminate the potential of the EU educational policies
in light of the Association Agreement between Ukraine and the EU for the formation of
Ukrainian HEIs learners’ intercultural competence and experience. These are crucial for
learners’ active participation in a multicultural society and global labour market. These
also nurture their intercultural knowledge and prevent misunderstanding or possible
disruption in intercultural communication through:

— providing students with the fundamentals of culture, speech etiquette, social norms,
and patterns of behavior of culturally diverse people to develop trainees’ ability to
hear and understand ideas of ethnic mosaic background,;

— fostering learners’ value-based competencies, namely respect for human dignity
and human rights, encouragement of multiculturalism, and affirmation of
democratic justice, impartiality, equality, and the rule of law;

— increasing inclusivity, diversification, and quality of intercultural learning
opportunities that allow students to gain experience with various strategies of
speech among culturally diverse people and their behavioral patterns, including
openness to other cultures, beliefs, worldviews, and custom;

— encouraging public self-awareness, sense of responsibility, sense of self-importance,
and resilience in the face of uncertainty;

— stimulating active citizenship through volunteering and intercultural learning,
including experiences that allow students to acquire practical skills such as self-
education; systematic, analytical, and critical thinking; the capacity for listening,
observing, feeling, and expressing empathy; flexibility and adaptability; leading,
organizational, and collaborative skills; and the ability to resolve conflicts.

48 educationalchallenges.org.ua


http://educationalchallenges.org.ua/

EDUCATIONAL CHALLENGES, Vol. 29, Issue 1 ISSN 2709-7986 (online)

THEORETICAL FRAMEWORK

A modern higher education institution, as a multicultural space, enables the mobilizing
of creative self-realization of students, and encourages their self-development and ability
to form peer-to-peer interactions with all participants in the cultural and educational
space through the dialogic parameter of educational and cognitive activity.

The gradual integration of students, teachers, and employees of an educational
institution, as well as representatives of state, political, cultural, and educational
organizations and movements, influences the cultural and educational development of
Homo Educandus. In the various directions of modernizing higher education, the
implementation of a Europeanized intercultural approach is gaining substantial
popularity in goal setting, content, organization, and management conditions of
education (Bransen, 2021).

Historically, European societies are multicultural. Sometimes the movement and
mobility of a population has caused certain tensions and conflicts, however, citizenry in
the EU is based on such values as mutual understanding, intercultural and interreligious
dialogue, solidarity, equality of genders, and harmonious relations on personal and
national levels. The issues of overcoming intercultural barriers and cultural identity in
education are not only the focus of scientists, but also relevant organizations such as the
Council of Europe (Kuhn, 2015).

A number of declarations, projects, and programs were adopted and approved, namely:

— ‘“Intercultural Problem in the Education System: Religious Diversity, Dialogue in
Europe (2002)";

— ‘“Intercultural Education: Managing Diversity, Strengthening Semocracy”
(Declaration of the Standing Conference of European Ministers of Education, 2003);

— “Materials of the International Seminar on the Problems of Intercultural Dialogue in
the University Campus (2008)”;

— ‘“Living together in equality and dignity” (White Paper on International Dialogue,
2008);

— “Competences for Democratic Culture: Living Together as Equals in Culturally
Diverse Democratic Societies” (Council of Europe, 2016);

— ‘“Intercultural Cities Programme” (Council of Europe, 2016);
— “Languages at the heart of learning (2016)
— European Union Youth Strategy (2019-2027

— Model Framework for an Intercultural Integration Strategy at the National Level
(2021)

— The European Declaration on Global Education to 2050 (2022).

Thus, the Council of Europe has affirmed that the intercultural approach to the
educational space has provoked an open and respectful exchange of views based on
mutual understanding and respect between people and groups with different ethnic,
cultural, religious, and linguistic backgrounds.
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This approach assists in overcoming linguistic, cultural, ethnic, religious, gender, and
social-economic barriers and enables constructive and democratic interactions on the
basis of common universal values. This helps to achieve social harmony and prevent
conflicts because it is necessary to introduce democratic management of cultural
diversity in various forms. Furthermore, the intercultural scope strengthens democratic
civil society and expands citizen participation, it creates and enhances spaces for
intercultural dialogue, such as the European Declaration on Global Education to 2050
(2022), which has made commitments to education’s contribution to international
solidarity, human rights, global social justice, and sustainability and peace
(https://www.gene.eu/ge2050-congress).

METHODOLOGY

In order to achieve the study's purpose, a combination of theoretical and empirical
research methods was used. The theoretical methods involved analysis and
generalization of the scientific sources and regulatory documents to determine the
main issues of the research. These approaches allowed the authors to collect and
summarize valuable points from scholars’ contributions worldwide and enriched the
authors’ experience in fostering engineering students’ intercultural skills.

Besides the specified theoretical methods, the empirical methods of scientific
knowledge that were utilized to obtain data included gathrring information from
engineering students using Google Forms as an online questionnaire, pedagogical
observations, and direct interviews with humanities instructors. The technology of for
human values testing (Braithwaite, & Law, 1985) was modified and adapted for the needs
of the study.

The pilot survey was conducted among the first and second-year master's students
enrolled in agroengineering, electricty, electrical engineering, or electromechanics
specialities at Sumy National Agrarian University (Sumy, Ukraine) (https://snau.edu.ua/)
who took the course “Communications in the International Environment” during the
autumn semester of the 2023-2024 academic year.

A total of 160 full-time engineering students participated. This training course and its
participants were chosen because the course covers both foreign language and cultural
aspects. The course included componenets in English and offered a module in cultural
considerations for design components.

Moreover, the level of development of engineering students’ intercultural competence
was identified on the basis of pedagogical observation. The following intercultural skills
of students were evaluated:

— the ability to distinguish general and specific in the culture of native and foreign-
speaking countries;

— the ability to follow the norms and rules of behavior adopted in a multicultural
society;

— the ability to establish and maintain communication with representatives of other
cultures;

— the ability to navigate in situations of intercultural communication;
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— the ability to overcome intercultural misunderstandings during communication in
the form of “dialogue of cultures.”

During the pedagogical observation, expert evaluations were used to obtain better data
results. The specified method consisted of an intuitive and logical analysis of the problem
of developing students’ readiness for intercultural commmunication. As part of the expert
evaluations, a survey of lecturers of the Humanities (5 participants) was conducted. The
interaction of students during practical classes and extracurricular activities was
observed to determine certain changes in the level of development of students'
intercultural competence.

RESULTS

In order to examine students’ views on the importance of different factors in intercultural
interaction, the authors implemented an opinion (N=22 options) based on the Goal
Values and Social Values Inventories questionnaires (Braithwaite & Law, 1985). The
students were asked to rate the importance of each option on a five-point scale: - Not
at all important to me, 2 — Not important to me, 3 - Somewhat important to me, 4 -
Important to me, and 5 - Very important to me.

Thorough analysis student responses to the questionnaire revealed that among the
participants prioritized living without war and conflict (98.1%), national security (96.9%),
and national greatness (91.5%). Most students valued international cooperation as well.
Participants (65.7%) considered having all nations working together to help each other
as important, with 15.4% saying it is “very important.” A large percentage of participants
(89.6%) believed in greater economic progress and prosperity for the nation. The
respondents also thought about preserving the natural environment, with 61.5% feeling
it was important to prevent the destruction of nature’s beauty and resources and 19.6%
thinking it is “very important.”

At the same time, they were not ready for an active social life (98.8%), improving the
welfare of all people in need (94.3%), or making decisions that affect their community
(93.1%). Half of the students (51.9%) were unsure in evaluating their readiness to change
the way of life for the better.

Furthermore, the analysis of empirical data from pedagogical observation showed that
the majority of students had not developed intercultural skills, had no experience in
intercultural interaction, and didn't know how to follow social norms and rules adopted
in @ multicultural environment. Only a small part of students had the ability to analyze
and compare the cultural realities of their native and foreign-speaking countries to apply
some speech etiquette formulas.

Almost unanimously, academics believe that engineering students, as part of the
European integration of Ukraine, need special training for intercultural communication.
The students’ levels of readiness for intercultural interaction with representatives of
different languages and cultures were highlighted. They assessed the level of
development of intercultural competence among students as follows: average — 80% of
respondents, low —17%, and high — 3%.
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Thus, the results of the conducted research revealed the problems faced by lecturers of
the Humanities during the training of engineering students for intercultural interaction,
as well as students’ existing level of readiness for intercultural communication.

DISCUSSION

The results of the analysis of the pilot survey, which was conducted among students and
academics of Sumy National Agrarian University (SNAU), indicated signs of value
ambiguity — an uncertainty in orientations similar to “viewpoint vacuum” - in the
answers. However, there was data indicating that students with an active life position,
who participate in dialogue with representatives of diverse cultures, profoundly study
foreign languages.

The outcomes of the pilot survey revealed the necessity of developing students’
awareness of the benefit of including various cultures in the formation of their own value
orientations, creating a balanced determination of personal development, realizing an
individual's own initiatives when choosing and making fateful decisions, and
“gravitating” to the conceptual understanding of life’s problems and contradictions in
contrast to the consumerist approach.

Currently, the students and educators of Sumy National Agrarian University (SNAU) are
oriented towards academic mobility programs and projects. Cooperation with
international partners is implemented in different meaningful directions using various
organizational forms, including academic mobility, participation in international
conferences, seminars, “round tables,” implementation of joint educational programs,
and partnership in various international scientific and educational organization projects.

Academics and students of the university are actively taking part in the implementation
of the European Union ERASMUS+ program and the German Academic Exchange
Service (DAAD). In the framework of the DAAD project “Support of German-language
Educational Courses,” students and faculty interned and studied at the University of
Applied Sciences Weinstein-Triesdorf, Germany.

International projects INTERADIS (International Students Adaptation and Integration)
and UNICOM (Universities-Communities: Strengthening Cooperation) have provided
academic internships with foreign partner universities in Lithuania, Italy, etc. These
internships promote familiarization with the new tools from the best European practices
in the field of cultural studies and intercultural communication. The mediating
languages are modern European languages such as English, German, Polish, French, etc.

Intercultural communication affects the participants’ communicative culture in the
educational process. For its development, it is necessary to have appropriate conditions,
such as: awareness of the need for the formation of a communicative culture, motivation
of the actions of participants in the educational process, availability of basic
communication culture skills among student, use of effective innovative teaching
methods, in particular interactive business games, and control over the dynamics of the
formation of elements of communicative culture (Byram & Wagner, 2018).

As the main pedagogical technologies that determine the effectiveness of the
developed course, we single out the following: the use of forms, methods, and means of
education oriented to the activation of educational and cognitive actions: a) seminars-
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disputes; b) role-playing games; c) interactive technologies. We consider it necessary to
use effective organizational forms of training that promote interpersonal interaction,
such as: collective (interactive lectures, “round tables” and group (discussions and
debates, case study, project method, intercultural trainings).

When studying the proposed course, special attention should be paid to the formation
of intercultural strategies used by communication partners to establish and maintain
intercultural contact. The aim is to overcome cultural differences and improve the
quality of intercultural interaction. The following strategies should be used: making
analogies, contrasts, generalizations, and comparisons of native and target cultures;
interpreting of new aspects of the target cultures; observing culture when
communicating with representatives of the target cultures (Holubnycha et al., 2021).

In this context, there is a crucial necessity to studying the process of students’
intercultural adaptation and the European approaches that can be implemented by
Ukrainian universities. This process can facilitate and support the formation of the
physical and virtual intercultural educational environment (Bilotserkovets et al., 2020;
Nagachevska & Kushka, 2023; Lushchyk, 2020).

It is essential to take into account peoples’ overall capacity to encode and decode
information appropriately in order to adjust to the host environment, as well as their
capability to overcome culture shock in the process of intercultural adaptation (Byram &
Wagner, 2018; Fomenko et al., 2019).

Some scholars (Lushchyk et al., 2020; Bilotserkovets et al., 2023) note that an individual
needs to adapt to certain aspects of the foreign culture with temporary cultural contacts
such as training, internships, participation in different international programs etc,, to
acquire certain practical skills that underlie cultural and deterministic behavior of people
of distinctive culture and to understand the rules for social relations in that culture.

As potential problems can emerge because of the mismatch of norms, values, and
peculiarities in the partners’ backgrounds, it is relevant to find “points of contact” that
link different linguistic and cultural bases. Moreover, aside from the lack of foreign
language knowledge and skills, which can complicate intercultural communication,
there is the issue of recognizing diverse psycholinguistic features such as cultural and
spiritual aspects, which is necessary for mutual understanding among different peoples
in a particular social or professional field (Fomenko et al.,, 2020).

Additionally, personal identity acquires signs of mature positivity when people integrate
in the foreign cultural space. They are inclined to show empathy to culturally diverse
people and are able to transform their own stereotypes. As “foreigners” perceive the
elements of another culture, their self-esteem shifts from an exclusively cultural state to
an intercultural state. This intercultural identity is flexible and quite mobile because it is
no longer based on belonging to the original or foreign culture (Benet-Martinez & Ying-
Yi, 2015; Lushchyk et al., 2021; Bilotserkovets et al., 2023).

Although international students’ decisions about higher education institutions are
influenced by numerous criteria, the most important one is the quality of education. This,
in many respects, depends on leaners’ effective adaptation to the new academic
environment.
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This process, in our opinion, should involve all agents of socialization (family, educational
establishments, national and religious organizations, socio-political institutions). For
young people, the conviction that the uniqgueness of their native culture, in comparing
to social values, can be known and felt through the dialogue of cultures. The ability to
equate and contrast the cultures of different nations and identify their peculiarities and
common features fosters emotional intelligence, systematic and creative thinking,
orientation to ethical values, and encourages students to take into account the ethno-
cultural and religious characteristics of the individual as a carrier of culture.

Therefore, the promotion of Ukrainian educational services to the international market
requires organization of international students’ adaptation to the academic and cultural
environment of higher education institutions as well as the preparation of Ukrainian
students for participation in the academic mobility programs abroad (Banks, 2015;
Kobzhev et al.,, 2020).

CONCLUSIONS

This study makes a significant contribution at the national and international level, as it
addresses the crucial issue of nurturing intercultural competence among students in
Ukrainian higher education institutions (HEIs) in the context of European integration.
The novelty of this research lies in its profound exploration and dissemination of the
potential impact of EU educational policies and the Association Agreement between
Ukraine and the EU, as well as the presentation of recommendations for implementing
intercultural education that resonates with the European discourse.

At the national level, this study sheds light on the specific challenges students face in
Ukrainian agrarian settings, a domain that has received limited attention in previous
research. The findings from the pilot survey conducted at Sumy National Agrarian
University underscore the significance of fostering intercultural skills, including the
ability to navigate diverse cultural norms, establish effective cross-cultural
communication, and address potential misunderstandings.

Notably, the expert evaluations from Humanities lecturers and the survey results
indicate a consensus among academics on the necessity for specialized training for
Ukrainian students in the face of European integration. The training will enhance
students’ preparedness for effective participation in a multicultural community and
ensure the success and adaptability of Ukrainian agrarian graduates in diverse and
dynamic professional environments.

Internationally, the study provides insights into the broader discussion of the role of
intercultural competence in higher education. By aligning the study with EU
educational policies and drawing on declarations, projects, and programs initiated by
the Council of Europe, the research establishes a bridge between national and
international perspectives. This helps in understanding how educational policies and
practices can be harmonized to promote intercultural skills among students in diverse
cultural and academic contexts.

In essence, this study's findings, with a dual focus on national specificity and
international relevance, offer actionable perspectives for educators, policymakers, and
researchers both within and beyond Ukraine, fostering a deeper comprehension of the
challenges and opportunities associated with intercultural competence developmentin
the rapidly evolving landscape of higher education.
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AHOTALIA / ABSTRACT [in Ukrainian]:

PO3KPUTTHA MOXXJTUBOCTEMN AN CTBOPEHHS MDKKYJIbTYPHOIO
CEPEOBMULUA B YKPAIHCbKOMY ArPAPHOMY BH3

docnipxkeHHa MQ€E HA MeTi BUCBITIMTU  BAXK/IMBICTb  POPMYBAHHS
MIDKKY/IbTYPHOI  KOMMETEHTHOCTI cepe CTYAEeHTIB YKPAIHCbKUX BULLIMX
HaBYa/IbHUX 3aK1a4iB (BH3), 0cob/11B0O B KOHTEKCTI €BLOMNENChKOI iIHTerpaLii,
OOCianTN MOTEeHUIVHWI BrIMB OCBITHbOI nonitmkn €C TaQ Yroaw npo
acouiauito MK YkpaiHoro Ta €C Ha @GOopMyBAHHSA  MDKKY/IbTYPHOI
KOMMETEHTHOCTI CTYAEHTIB, d TAKOXX 3ArporioHyBATU pekoMeHaaAuii woao
epEeKTUBHOIrO BPOBAAXKEHHS MDXKKY/1bTYPHOI OCBITHU.

MeTtopgonoria oxornie KOMMIEKCHMM HA6Ip TEOPETUYHNX TA eMMipuYHnNX
MeToaiB AOC/AXKEHHS, BK/TIOYAOYM QHQA1I3 HAQYKOBUX AXKEPesT, HOPMATUBHMNX
OOKYMEHTIB, OHMAQUH-QHKETY, MNedQroriyHe CcrioCTePEXeHHS Ta Mpsami
IHTEPB'IO 3 BUKIQAAYAMUK FYMAHITAPHMX CeuiaribHOCTEN. Y AOCAIOKEHHI
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B39/ ydacTb 160 CTyAdeHTIB MNepLIoro 74 APYroro Kypcy MAricTpatypu
crieyiasibHOCTEeN «ArpoiHXXeHepis» TA «ENNeKTPOoeHepreTnKa, e/1IeKTPOTEXHIKA
TQ e/1eKTPOMEXAHIKA» CYMCbKOIro HALIOHA/IbHOrO ArpapHOro YHIBEPCUTETY,
gKi MPOTAroM HABYQ/IbHOIO POKY BMBYA/IM  KypcC «KomyHikauii B
MiKHApoAHOMY cepenoBuiLi» y 2023-2024 HQBYQ/IbHOMY POLII.

Pe3ynbTaTtun gocnig>xeHHs O3BOJIS0Tb No6ayYymTii CTABAEHHS CTYAEHTIB A0
MiXXHQLIOHQIbHOI 3/1QroAun, PIBHOCTI TA COLQ/IbHUX LIIHHOCTEN. Pe3ynbtaTtn
MOKQ3YKTh, LLO CTYAEHTWN HQAQKTb MePEBAry XXUTTH 6e3 BillHM TQ KOHO/IIKTIB,
HauioHanbHIV 6e3newi Ta HAUIoHAIbHIN Benndi. [1poTe AOC/AXKEHHS TAKOX
MOKQA3YE, L0 ICHYIOTb MpobiemMu y GopMyBAHHI MKKY/IbTYPHUX HABUYOK,
OCKI/TbKW CTYAEHTM BUGBISIOTb MEHLINW [HTepec 4O QKTUMBHOIO COLiA/IbHOro
YXKUTTS, MOKPALLEHHS 4O6POBYTY TUX, XTO MOro rnoTpebye, | MPUMHATTS PiLLeHb,
SKi BM/IMBAKOTb HA iXHIO rpomaay. [legaroriyHe crioCTepexxeHHs T eKCnepTHI
OUIHKW MiAKPEeC/oTb HeobXiAHICTb CcrnewiasnizoBaHoOro HABYAQHHS A8
DOPMYBAHHSA  MDKKYJIbTYPHUX HABUYOK ceped CTYAEeHTIB I[HXeHePHMX
crieyiasibHOCTeM.

BUCHOBKM r10/I9rAtOTb B TOMY, LLIO MNOABINMHA CrPSIMOBAHICTb AOC/IIA>XKEHHS HO
HauloHAIbHY crieum®piky 1TQ MIKHAPOAHE 3HAYEHHS MPOMNOHYE MPAKTUYHI
nepcrexKTMBK A719 OCBITAH, MOAITUKIB | AOCIAHMKIB. Lle crnpuae rnméLiomy
PO3YMIHHIO  OBMEXXeHb |  MOX/IMBOCTEM  PO3BUTKY  MIKKY/IbTYPHOI
KOMMETEHTHOCTI A719 3Q40BOJ/IEHHSA roTpeb r1o6asnizoBaHOro cBiTy. Ha
HAQLIOHQ/IbHOMY PIiBHI AOC/IAXKEHHS MiAKPEC/IOE CrieUn@idHi BUKAMKU, 3
AKUMUN CTUKQKOTbCH CTYAEHTU-MAriCTPN B YKPAIHCbKUX BULLIMX HABYQA/IbHMUX
30K1040X, | HeobXigHICTb creuiasi30BAHOI NiAroToBKY A/19 BAOCKOHA/IeHHS
HABUMYOK MIKKY/TbTYPHOI KOMYHIKaALUli. Ha M>XXHAPOAHOMY PiBHI AOC/IAXKEHHS
V3roMKYy€eTbCH 3 OCBITHbOW MoaAiTukoro €C 1A iHiuiaTuBamMm Pagm €Bporuy,
CrAPUFIOYN LLMPLIOMY AUCKYPCY MIKKY/IbTYPHOI KOMMAETEHTHOCTI Y BULLIN
OCBITI. PekomeHAALii MpOroHYTb BK/IIOUYEHHS [HTEPAKTMBHUX METOAIB
HQBYQHHS, CAPUSHHS MDKKYIbTYPHOMY [iQ/I0ry TA MPOCYBAHHS TOHKOIO
PO3YMIHHS MIXKKY/TbTYPHOI KOMYHIKALYi.

KNMIOYOBI CJIOBA: BuLa OCBITQ, €BPOMENCbKA [IHTErpaLis, Ky/bTypHe pO3MAiTTS,
MIDKKYIbTYPHQ KOMYHIKALLIS, MDKKYIbTYPHQ KOMMAETEHTHICTb, OCBITHS MoiTmka €C.
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