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MNOPIBHSIJIBHE JTOCJIJXKEHHA MOTUBAIII TA CTABJIEHHSI
10 HABYAHHSA CEPEJ CTYAEHTIB, SKI BUBYAIOTH AHIJIIMCBKY
MOBY SIK OBOB’AA3KOBUMU ITPEIMET TA ITPEJMET 3A BUBOPOM.

Ponbs MoTHBaIIii Ta CTaBJICHHS Y BUBYCHHI MOB € KJIFOYOBOIO JIUISI YCITIITHOCTI
CTY/ICHTIB, OJIHaK BIIMIHHOCTI MDK BHOIPKOBHM Ta OOOB’SI3KOBUM KOHTEKCTaMH
HABYAHHS 3aJTUIIAIOTHCS HETOCTATHBO JOCIIHKCHIMH, 0COOJIMBO B HEAHTIIOMOBHHUX
KpaiHax. Y IbOMY JOCIHIJKCHHI TOPIBHIOETHCS MOTHBAIliSl Ta CTABJICHHS CEpel
YKpPaiHChKUX CTYJAEHTIB YHIBEPCHUTETIB, SIKI BHBYAIOTh AaHIJIIHCBKY MOBY SIK
BuOipkoBuii (n = 100) a6o o6oB’s3koBuit mpeamer (n = 100), 13 3acTOCyBaHHIM
3mimanoi Meromosorii. KimbkicHi mani, 310paHi 3a gomoMoror 30-IyHKTOBOTO
ONUTYBaHHSA,  aJanNTOBaHOIO 3  TecTy  crableHHs/MoTuBauii  [apauepa
(Attitude/Motivation Test Battery), Ta sKiCHI pe3yJabTaTH 3 HaIIBCTPYKTYPOBaHUX
1HTEPB 10 BUSBIISIIOTH CYTTEB1 BIIMIHHOCTI. CTYIEHTH, SIK1 00Opaju aHIIIIHChKY MOBY
T0OpOBUTEHO, IEMOHCTPYIOTh BHINY BHYTpIlIHIO MoTuBaIio (M = 4,56 nporu 3,21,
p < 0,01), 3ymOBIeHYy OCOOMCTHM IHTEPECOM, KYJIBTYpPHOI IIIKaBICTIO Ta
CaMOCTIMHMM HaBYaHHSM, a TaKOX OLIbII MO3UTHBHE cTaBieHHs (M = 4,78 npoTtu
3,890, p < 0,01). HaromicTh cTyaeHTH OOOB’SI3KOBHX KYypCiB OPIEHTYIOTHCS
MepeBa)KHO HA 30BHINIHI MOTHBAIlIHI YMHHUKH, TakKi SK aKaJeMi4Hi BUMOTH Ta
kap’epHi nepcriektuBn (M = 4,12 nporu 3,45, p < 0,05), yacTo CTHKaKOUYHUCh 3i
CTpPECOM 1 BTpaTol0 3allikaBleHHS. SIKICHI JaHl MIAKPECTIOTh, MO0 CTYICHTH
BUOIPKOBHUX KypCiB OTPUMYIOTh 33JJ0BOJICHHS BiJl aBTOHOMIi Ta JOJATKOBUX PECypCiB
(mampukinajn, MUGPOBUX IHCTPYMEHTIB), TOMl SK CTYACHTH OOOB’S3KOBHX KypCiB
BiIYYBalOTh TPHUBOXKHICTH YepPE3 BUMOTH IMOMO CKJIQJaHHS ICTIMTIB Ta OOMEXEHI
MOXKJTUBOCTI JIJIsl 3aHYpEHHS y MOBHE cepenoBuine. KoHTekctyanbHi (hakTopu B
VYkpaiHi, 30kpemMa ypOaHICTUYHO - CUIBCHKUN PO3MOILT Yy AOCTYII 0 PECYpCiB Ta
3pOCTAIOYHMI CYCHITPHUN AaKIEHT Ha aHIINChKY SK Ha NUIAX J0 TIO0aThbHUX
MOKITUBOCTEH, JIOMATKOBO BIUIMBAIOTH HA IIi JWHAMIKHU. J[OCTIIHKEHHS MIIKPECIIOE
HEOOXIJHICTh aJalITOBAHUX ME/IarOTTYHUX CTPATEriii: BUOIPKOB1 KYpCH BUTPAIOTh BiJl
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320XOUYEHHSI aBTOHOMII Ta KYyJbTYpPHOI B3a€MOli, TOMlI SK OOOB’SI3KOBI KYypCHU
noTpeOy0Th BTPYYaHHS ISl PO3BUTKY BHYTPIIIHBOT MOTHBALIi Yepe3 KyJIbTYpHO
PEJIEBAaHTHUIM KOHTEHT, CHUIbHE HAaBYaHHS Ta CHpPaBEMJIMBUUA PO3MOAUT PECYpCiB.
[lomomanHss 1MX BUKIWKIB JIO3BOJUTH MemaroraM 1 IIOJITHKAM MIJABUIIUATH
€(EeKTUBHICT, MOBHOI OCBITH, aJaTYIOYd METOJUKH 10 MOTHBALIHHOTO Mpodito
yuHiB. lle mocnimxeHHs poOUTH BHECOK Yy MMOOalIbHY AMCKYCIIO IOAO MOBHOT
OCBITH, MIIKPECIIOIOYH BaXKJIUBICTh KOHTEKCTYaJbHO CHEUU(PIYHOrO MIAXOAY B
HEaHIJIOMOBHOMY CEpPEIOBHIL Ta MPOMOHYIOUH MPAKTUYHI PILIEHHS JUIsl TOI0TaHHS
MOTHUBALIIITHOTO PO3PUBY Ta CHPHUSHHS 1HKJIIO3UBHOMY i 3all1KaBIEHOMY HaBYaHHIO.

KuarwuoBi ciioBa: moTuBallis, BUOIpKOB1 IIpeAMETH, BUBYCHHS 1HO3EMHHUX MOB,
MOBHA OCBITa, MOTUBALIITHUI PO LIb.
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A COMPARATIVE STUDY OF MOTIVATION AND ATTITUDES
TOWARDS LEARNING AMONG STUDENTS STUDYING ENGLISH AS
AN ELECTIVE AND AS A COMPULSORY SUBJECT.

Abstract

The role of motivation and attitudes in language learning is pivotal to students’
success, yet the distinction between elective and compulsory learning contexts
remains underexplored, particularly in non-English-speaking countries. This study
compares motivation and attitudes among Ukrainian university students studying
English as an elective (n = 100) versus a compulsory subject (n = 100), employing a
mixed-methods approach. Quantitative data from a 30-item survey, adapted from
Gardner’s Attitude/Motivation Test Battery, and qualitative insights from semi-
structured interviews reveal significant differences [3]. Elective learners exhibit
higher intrinsic motivation (M =4.56 vs. 3.21, p <0.01), driven by personal interest,
cultural curiosity, and self-directed learning, alongside more positive attitudes (M =
4.78 vs. 3.89, p <0.01). Compulsory learners prioritize extrinsic motivators, such as
academic requirements and career prospects (M = 4.12 vs. 3.45, p < 0.05), often
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experiencing stress and disengagement. Qualitative findings highlight elective
students’ enjoyment of autonomy and supplementary resources (e.g., digital tools),
while compulsory learners face anxiety due to exam pressures and limited immersive
opportunities. Contextual factors in Ukraine, including urban-rural disparities in
resource access and the growing societal emphasis on English as a gateway to global
opportunities, further shape these dynamics. The study underscores the need for
tailored pedagogical strategies: elective courses benefit from fostering autonomy and
cultural engagement, whereas compulsory courses require interventions to cultivate
intrinsic motivation through culturally relevant content, collaborative learning, and
equitable resource distribution. By addressing these challenges, educators and
policymakers can enhance language education’s effectiveness, aligning
methodologies with learners’ motivational profiles. This research contributes to
global discourse on language education by emphasizing context-specific approaches
in non-English-speaking settings, offering actionable insights to bridge motivational
gaps and promote inclusive, engaging learning environments.

Keywords: motivation, elective subjects, foreign language learning, language
education, motivational profile.

1. Introduction

In an increasingly interconnected world, English has emerged as the dominant
global lingua franca, playing a pivotal role in education, business, science, and
culture. Its widespread use has made English proficiency a highly sought-after skill,
often seen as a gateway to academic, professional, and personal opportunities. As a
result, English language learning has become a cornerstone of education systems
worldwide, with students engaging in its study under varying conditions—some as a
compulsory subject mandated by curricula, and others as an elective chosen out of
personal interest or aspiration.

The distinction between studying English as a compulsory subject versus an
elective is not merely administrative; it reflects deeper differences in students'
motivations, attitudes, and learning experiences. Motivation, defined as the driving
force behind learning behaviors, and attitudes, which encompass learners'
perceptions and feelings toward the language, are widely recognized as critical
factors influencing language acquisition success [3,4]. While elective learners often
approach English with enthusiasm and curiosity, compulsory learners may view it as
an obligation, leading to differences in engagement, persistence, and outcomes.

Understanding these differences is particularly relevant in the context of
countries like Ukraine, where English is increasingly seen as a vital tool for
integration into global networks. The country's socio-political and economic
transformations have heightened the importance of English proficiency, with many
students viewing it as essential for accessing higher education abroad, securing



employment in international markets, and participating in global cultural exchanges.
However, the way students engage with English - whether as a compulsory subject
or an elective - can significantly shape their learning trajectories.

Despite the growing body of research on motivation and attitudes in language
learning, few studies have explicitly compared the experiences of elective and
compulsory English learners, particularly in non-English-speaking countries like
Ukraine. This gap in the literature is significant, as the voluntary nature of elective
courses may foster intrinsic motivation and positive attitudes, while compulsory
courses may rely more heavily on extrinsic motivators, such as academic
requirements or future career prospects. These differences have important
implications for teaching practices, curriculum design, and policy development.

This study seeks to address this gap by examining the motivational and
attitudinal profiles of students studying English as an elective versus a compulsory
subject. By exploring the factors that drive their engagement and shape their
perceptions, the study aims to provide a deeper understanding of how these differing
contexts influence language learning experiences. Furthermore, it seeks to contribute
to the broader discourse on language education by offering insights that can inform
strategies to enhance motivation and attitudes across diverse learning environments.

The findings of this study have the potential to benefit educators,
policymakers, and curriculum designers by highlighting the unique needs and
challenges faced by students in each context. For elective learners, the focus may be
on sustaining their intrinsic motivation and enthusiasm, while for compulsory
learners, the challenge lies in fostering a sense of purpose and engagement. By
addressing these issues, educators can create more effective and inclusive learning
environments that empower students to achieve their language learning goals.

In the following sections, this paper will review the relevant literature, outline
the methodology, present the findings, and discuss their implications for theory and
practice. Through this comprehensive exploration, the study aims to shed light on the
complex interplay between motivation, attitudes, and learning contexts, offering
valuable insights for the field of English language education.

2. Literature Review

The role of motivation and attitudes in language learning has been extensively
studied, with researchers emphasizing their impact on learners' engagement,
persistence, and success. Gardner's socio-educational model of second language
acquisition highlights the interplay between motivation, attitudes, and language
achievement, distinguishing between integrative motivation (a desire to engage with
the target language community) and instrumental motivation (practical reasons such
as career advancement).[3] Dornyei expanded on this framework by introducing the
concept of the L2 Motivational Self System, which emphasizes the role of learners'
self-concept and future aspirations in shaping their motivation.[2]



Attitudes towards language learning, including perceptions of the language's
cultural value and usefulness, are also critical determinants of success.[1] Positive
attitudes are often associated with higher levels of motivation and greater willingness
to invest effort in learning. Conversely, negative attitudes can lead to disengagement
and lower achievement.

Recent studies have explored the differences in motivation and attitudes
between elective and compulsory language learners. Ushioda found that elective
learners tend to exhibit higher levels of intrinsic motivation and more positive
attitudes, as their engagement is driven by personal interest rather than external
requirements.[7] However, compulsory learners often rely on extrinsic motivators,
such as academic pressure or future career prospects, which can lead to a more
utilitarian approach to learning.

In the context of Ukraine, research on motivation and attitudes towards
English language learning has gained momentum in recent years, particularly in light
of the country's increasing integration into global economic and cultural networks.
Ukrainian scientists have contributed valuable insights into the unique challenges
and opportunities faced by learners in this region.

For instance, a study by Kozarenko and Kravchenko examined the
motivational profiles of Ukrainian university students studying English as a foreign
language.[4] Their findings revealed that while many students were instrumentally
motivated by the prospect of better job opportunities and international mobility,
others expressed integrative motivation, driven by an interest in English-speaking
cultures and a desire for global communication. The study also highlighted the
influence of socio-economic factors on students' attitudes, with learners from urban
areas reporting more positive attitudes towards English compared to their rural
counterparts.

Another survey conducted by Pikhart and Bilytska explored the impact of
digital technologies on motivation and attitudes among Ukrainian English learners.
[5]. The researchers found that the use of online platforms, such as language learning
apps and social media, significantly enhanced students' intrinsic motivation by
making learning more interactive and accessible. However, they also noted that the
lack of digital literacy and access to technology in some regions posed challenges for
learners, particularly in rural areas.

Furthermore, a study by Tarnopolsky and Kozhushko investigated the role of
English as a global language in shaping Ukrainian students' attitudes [6]. Their
findings indicated that students perceived English as a key to personal and
professional growth, with many viewing it as a "must-have" skill in the modern
world. However, the study also revealed that some students experienced anxiety and
frustration due to the perceived difficulty of mastering the language, particularly in
the absence of immersive learning environments.



These studies underscore the complex interplay between motivation, attitudes,
and contextual factors in shaping Ukrainian students' experiences with English
language learning. They also highlight the need for tailored approaches to address
the diverse needs and challenges faced by learners in different regions and
educational settings.

By integrating insights from both international and Ukrainian research, this
study aims to provide a comprehensive understanding of how motivation and
attitudes differ between students studying English as an elective and as a compulsory
subject, with a particular focus on the Ukrainian context.

3. Methodology

3.1 Participants

The study involved 200 students from a university in Sumy national agrarian
university, divided into two groups: elective English learners (n = 100) and
compulsory English learners (n = 100). Participants ranged in age from 18 to 25.

3.2 Instruments

Data were collected using a mixed-methods approach:

- Quantitative Data: A 30-item survey adapted from the Attitude/Motivation Test
Battery was administered to measure motivation (intrinsic and extrinsic) and
attitudes towards learning English [3].

- Qualitative Data: Semi-structured interviews were conducted with 20 participants
(10 from each group) to gain deeper insights into their experiences and perceptions.

3.3 Data Analysis

Quantitative data were analyzed using descriptive and inferential statistics
(independent t-tests) to compare the two groups. Qualitative data were thematically
analyzed to identify recurring patterns and themes.

4. Results

4.1 Quantitative Findings

- Motivation: Elective students scored significantly higher on intrinsic motivation (M
= 4.56, SD = 0.78) compared to compulsory students (M = 3.21, SD = 0.89; p <
0.01). Compulsory students, however, reported higher extrinsic motivation (M =
4.12, SD = 0.67) than elective students (M = 3.45, SD =0.72; p < 0.05).

- Attitudes: Elective students exhibited more positive attitudes towards learning
English (M =4.78, SD = 0.65) than compulsory students (M =3.89, SD=0.71; p <
0.01).

4.2 Qualitative Findings



The qualitative data collected through semi-structured interviews provided
deeper insights into the experiences, perceptions, and emotions of students studying
English as an elective versus a compulsory subject. These findings complement the
guantitative results, offering a nuanced understanding of the factors that shape
motivation and attitudes in each context.

4.2.1 Elective English Learners

Elective students consistently described their English learning experiences as
enjoyable, fulfilling, and personally meaningful. Many participants expressed a
genuine interest in the language, often citing their fascination with English-speaking
cultures, literature, and media as key motivators. For example, one student
remarked, "l love watching English movies and listening to music. Learning English
helps me understand the lyrics and dialogues better, and it feels like I'm connecting
with a whole new world."

This intrinsic motivation was further reinforced by the voluntary nature of
their enrollment. Elective learners often viewed English as a tool for self-expression
and personal growth rather than a mere academic requirement. One participant
noted, "I chose to study English because | wanted to challenge myself and explore
new opportunities. It’s not just about grades; it’s about becoming a more global
citizen."

Additionally, elective students highlighted the importance of autonomy in
their learning process. Many reported using supplementary resources, such as
language learning apps, online courses, and social media platforms, to enhance their
skills outside the classroom. This self-directed approach not only deepened their
engagement but also fostered a sense of ownership over their learning journey. As
one student explained, "I like that I can learn at my own pace and focus on topics
that interest me. It makes the process more enjoyable and less stressful.”

4.2.2 Compulsory English Learners

In contrast, compulsory learners often described their experiences with
English as more utilitarian and pressure-driven. While many recognized the practical
benefits of English proficiency, such as improved job prospects and academic
success, their motivation was largely extrinsic. One participant stated, "l know
English is important for my future career, so | study it because | have to, not because
| want to."

Feelings of pressure and anxiety were common among compulsory learners,
particularly in relation to exams and grades. Several participants expressed
frustration with the perceived difficulty of mastering English, especially in the
absence of immersive learning environments. One student shared, "l find English
really hard, and sometimes 1 feel like I'm just memorizing words and rules without



really understanding how to use them. It’s stressful because | need to pass the course
to graduate."

Despite these challenges, some compulsory learners acknowledged the value
of English in a globalized world. For instance, one participant noted, "Even though I
don’t enjoy studying English, I know it’s necessary if I want to work in an
international company or travel abroad." However, this recognition often did not
translate into positive attitudes or intrinsic motivation, as the learning process was
frequently perceived as a burden rather than an opportunity.

4.2.3 Contextual Factors in Ukraine

The qualitative findings also shed light on the role of contextual factors in
shaping students' experiences. In Ukraine, where English is increasingly seen as a
key to personal and professional advancement, many participants emphasized the
importance of English for accessing global opportunities. One student from an urban
area commented, "In Kyiv, English is everywhere—on billboards, in cafes, and on
social media. It feels like a must-have skill if you want to succeed."

However, students from rural areas often faced additional challenges, such as
limited access to qualified teachers, outdated teaching materials, and fewer
opportunities to practice English in real-life settings. One rural participant
explained, "We don’t have many English speakers here, and our textbooks are old.
It’s hard to stay motivated when you don’t see how you’ll ever use the
language.' ' These disparities highlight the need for targeted interventions to address
inequities in access to quality English language education.

4.2.4 Emotional and Psychological Dimensions

The interviews also revealed the emotional and psychological dimensions of
language learning. Elective learners frequently described feelings of excitement,
curiosity, and accomplishment, which reinforced their positive attitudes and
motivation. One participant shared, "Every time | understand a new word or phrase,
1 feel a sense of achievement. It’s like unlocking a new level in a game."

Compulsory learners, on the other hand, often reported feelings of frustration,
anxiety, and disengagement. The pressure to meet academic requirements and the
fear of failure were recurring themes in their narratives. As one student admitted, "I
feel like I'm just going through the motions. I don’t enjoy it, but | have no
choice.” These emotional responses underscore the importance of creating
supportive and engaging learning environments that address students' psychological
needs.

5. Discussion

The findings of this study reveal significant differences in motivation and
attitudes towards learning English between students who study it as an elective and
those who study it as a compulsory subject. These differences are consistent with



prior research, which has consistently highlighted the role of voluntary engagement
in fostering intrinsic motivation and positive attitudes [7,2]. However, the study also
provides new insights into the specific challenges and opportunities faced by learners
in each context, particularly within the Ukrainian educational landscape.

5.1 Intrinsic vs. Extrinsic Motivation

Elective students in this study demonstrated significantly higher levels of
intrinsic motivation, driven by personal interest, curiosity, and a genuine enjoyment
of the learning process. This aligns with the findings of Kozarenko and Kravchenko,
who noted that Ukrainian students who voluntarily engage with English often do so
out of a desire to connect with global cultures and media [4]. The voluntary nature
of elective courses allows students to pursue their interests autonomously, which
fosters a sense of ownership and engagement.

In contrast, compulsory learners exhibited higher levels of extrinsic
motivation, primarily driven by external factors such as academic requirements,
future career prospects, and societal expectations. While this type of motivation can
be effective in achieving short-term goals, such as passing exams or meeting
graduation requirements, it often lacks the depth and sustainability of intrinsic
motivation. Tarnopolsky and Kozhushko similarly found that Ukrainian students
studying English as a compulsory subject often viewed it as a necessary skill for
professional advancement, rather than a source of personal fulfillment [6].

5.2 Attitudes Towards Learning

The study also revealed stark differences in attitudes towards learning English
between the two groups. Elective students reported more positive attitudes,
describing their learning experiences as enjoyable, meaningful, and culturally
enriching. These findings echo those of Pikhart and Bilytska, who highlighted the
role of digital technologies in enhancing students' engagement and enthusiasm for
learning English.[5] Elective learners often seek out additional resources, such as
online platforms, films, and literature, to supplement their classroom learning, which
further reinforces their positive attitudes.

Compulsory learners, on the other hand, tended to view English as a pragmatic
tool rather than a source of personal or cultural enrichment. While they recognized
the importance of English for academic and professional success, many expressed
feelings of pressure, anxiety, and disengagement. This is consistent with the findings
of Tarnopolsky and Kozhushko, who noted that compulsory learners in Ukraine often
struggle with the perceived difficulty of mastering English, particularly in the
absence of immersive learning environments [6].

5.3 Contextual Factors in the Ukrainian Setting



The Ukrainian context adds another layer of complexity to these findings. The
country's ongoing socio-political and economic transformations have heightened the
importance of English as a gateway to global opportunities. For many Ukrainian
students, proficiency in English is seen as a critical asset for accessing higher
education abroad, securing employment in international markets, and participating
in global cultural exchanges [4].

However, the study also highlights the disparities in access to resources and
opportunities between urban and rural areas. Students from urban centers, where
English-language media and educational resources are more readily available, tend
to exhibit more positive attitudes and higher levels of motivation. In contrast,
students from rural areas often face challenges such as limited access to qualified
teachers, outdated teaching materials, and insufficient exposure to English-speaking
environments. These disparities underscore the need for targeted interventions to
bridge the gap and ensure equitable access to quality English language education.

5.4 Implications for Teaching and Curriculum Design

The findings of this study have important implications for educators,
curriculum designers, and policymakers. For elective courses, the focus should be on
maintaining and enhancing students' intrinsic motivation by providing opportunities
for autonomous learning, creative expression, and cultural exploration. Incorporating
multimedia resources, project-based learning, and real-world applications can help
sustain students' enthusiasm and engagement.

For compulsory courses, the challenge lies in fostering intrinsic motivation
and positive attitudes among students who may initially lack interest or feel pressured
to learn. Strategies such as integrating culturally relevant content, promoting
collaborative learning, and setting achievable goals can help shift students' focus
from external rewards to personal growth and enjoyment. Additionally, addressing
the socio-economic and regional disparities in access to resources is critical for
creating an inclusive and supportive learning environment.

5.5 Future Research Directions

While this study provides valuable insights, it also highlights the need for
further research to explore the long-term impact of motivation and attitudes on
language learning outcomes. Longitudinal studies could track students' progress over
time, examining how their motivation and attitudes evolve in response to different
teaching methods and learning environments. For instance, investigating whether
early exposure to culturally relevant content or autonomy-supportive pedagogies in
compulsory courses can gradually foster intrinsic motivation would offer actionable
strategies for educators. Additionally, comparative studies across different regions
and educational systems could provide a broader understanding of the factors



influencing motivation and attitudes in diverse contexts. For example, contrasting
urban and rural settings within Ukraine or comparing Ukrainian students with those
in other non-English-speaking countries could reveal how socio-economic
disparities, resource availability, and cultural perceptions of English shape learning
dynamics.

Future research could also delve into the role of technology in mediating
motivation. While digital tools were highlighted as beneficial for elective learners,
their potential to mitigate challenges in compulsory contexts—such as through
adaptive learning platforms or virtual immersion experiences—remains
underexplored. Similarly, interdisciplinary studies integrating psychological theories
(e.g., self-determination theory) with sociolinguistic frameworks could unravel how
learners’ self-concept intersects with societal expectations. Furthermore, examining
the impact of peer or parental influence on students’ attitudes, particularly in
compulsory settings, might shed light on external motivators beyond academic
requirements. The post-pandemic shift toward hybrid and remote learning also opens
avenues to explore how digital environments affect engagement and stress levels
among both elective and compulsory learners.

Lastly, mixed-methods research combining large-scale surveys with
ethnographic approaches could capture nuanced narratives, such as how policy
changes (e.g., national initiatives to promote English proficiency) influence
grassroots educational practices. By addressing these gaps, future studies can inform
holistic, context-sensitive strategies to bridge motivational divides and enhance
equity in language education.

6. Conclusion

This study reveals significant differences in motivation and attitudes between
students studying English as an elective and as a compulsory subject. Elective
learners, driven by intrinsic factors such as personal curiosity and cultural interest,
exhibit higher levels of engagement and satisfaction, underscoring the transformative
power of voluntary learning. In contrast, compulsory learners, while recognizing the
pragmatic value of English, often experience stress and disengagement due to
extrinsic pressures like academic mandates and career demands. These findings
underscore the necessity of reimagining pedagogical approaches to align with
learners’ motivational profiles. For elective courses, sustaining intrinsic motivation
requires fostering autonomy through project-based learning, multimedia resources,
and opportunities for cultural exchange. Compulsory courses, however, demand
innovative interventions to cultivate intrinsic drive—such as integrating culturally
resonant materials, collaborative activities, and real-world applications that connect
language mastery to personal growth.

Ultimately, this study contributes to a global dialogue on language education,
advocating for context-specific solutions that honor learners’ diverse needs. By



transforming compulsory courses into spaces of exploration and elective courses into
hubs of cultural connectivity, educators and policymakers can empower students to
view English not merely as a skill but as a gateway to meaningful global
participation. Such efforts will not only enhance linguistic proficiency but also foster
inclusive, resilient learning ecosystems where motivation thrives across all contexts.
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