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Abstract: The study examines the impact of academic mobility on the methods of teaching foreign languages in higher 
educaƟ on insƟ tuƟ ons. The topic’s relevance is due to the growing internaƟ onalisaƟ on of educaƟ on and the need to adapt 
teaching methods to global standards. The aim is to determine how academic mobility improves foreign language teaching 
methods. The methods used are surveys, quesƟ onnaires and analysis of educaƟ onal programmes to study the eff ecƟ veness 
of changes. The results showed the posiƟ ve impact of academic mobility on improving the quality of teaching, adapƟ ng 
programmes and introducing innovaƟ ve approaches. The conclusions drawn indicate the importance of academic mobility 
as a factor in the modernisaƟ on of foreign language teaching methods. The scienƟ fi c novelty lies in idenƟ fying specifi c 
changes in teaching methods under the infl uence of academic mobility. Prospects for future research include expanding the 
sample and studying the impact of mobility on other aspects of foreign language teaching.
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Resumo: O estudo examina o impacto da mobilidade acadêmica nos métodos de ensino de línguas estrangeiras em 
insƟ tuições de ensino superior. A relevância do tópico se deve à crescente internacionalização da educação e à necessidade 
de adaptar os métodos de ensino aos padrões globais. O objeƟ vo é determinar como a mobilidade acadêmica melhora 
os métodos de ensino de línguas estrangeiras. Os métodos usados são pesquisas, quesƟ onários e análises de programas 
educacionais para estudar a efi cácia das mudanças. Os resultados mostraram o impacto posiƟ vo da mobilidade acadêmica 
na melhoria da qualidade do ensino, na adaptação de programas e na introdução de abordagens inovadoras. As conclusões 
Ɵ radas indicam a importância da mobilidade acadêmica como um fator na modernização dos métodos de ensino de línguas 
estrangeiras. A novidade cienơ fi ca está na idenƟ fi cação de mudanças específi cas nos métodos de ensino sob a infl uência 
da mobilidade acadêmica. As perspecƟ vas para pesquisas futuras incluem a expansão da amostra e o estudo do impacto da 
mobilidade em outros aspectos do ensino de línguas estrangeiras.
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acadêmica. 

Resumen: El estudio examina el impacto de la movilidad académica en los métodos de enseñanza de lenguas extranjeras en 
las insƟ tuciones de educación superior. La relevancia de este tema se debe a la creciente internacionalización de la educación 
y a la necesidad de adaptar los métodos de enseñanza a los estándares globales. El objeƟ vo es determinar cómo la movilidad 
académica mejora los métodos de enseñanza de lenguas extranjeras. Los métodos uƟ lizados son encuestas, cuesƟ onarios y 
análisis de programas educaƟ vos para estudiar la efecƟ vidad de los cambios. Los resultados mostraron el impacto posiƟ vo 
de la movilidad académica en la mejora de la calidad de la enseñanza, la adaptación de los programas y la introducción 
de enfoques innovadores. Las conclusiones extraídas indican la importancia de la movilidad académica como factor de 
modernización de los métodos de enseñanza de lenguas extranjeras. La novedad cienơ fi ca radica en la idenƟ fi cación de 
cambios específi cos en los métodos de enseñanza bajo la infl uencia de la movilidad académica. Las perspecƟ vas para 
futuras invesƟ gaciones incluyen la ampliación de la muestra y el estudio del impacto de la movilidad en otros aspectos de la 
enseñanza de lenguas extranjeras.

Palabras-chave: Innovaciones en la enseñanza. InsƟ tuciones de educación superior. Lengua inglesa. Métodos de enseñanza. 
Movilidad académica.

1 INTRODUCTION

Academic mobility is a signifi cant element 
in the development of modern educaƟ on. It 
is essenƟ al for teaching foreign languages in 
higher educaƟ on insƟ tuƟ ons (HEIs). Academic 
exchange programmes expand the opportuni-
Ɵ es for teachers and students to improve their 
skills and cultural competence. Thanks to aca-
demic mobility, foreign language teachers can 
integrate the latest methods into their work. 
This is in line with the demands of internaƟ on-
alisaƟ on of educaƟ on, which sƟ mulates the 
use of interacƟ ve and digital tools in teach-
ing. Various techniques, such as project-based 
learning, simulaƟ on games, and role-playing 
exercises, contribute to more eff ecƟ ve foreign 
language learning. They increase students’ in-
terest and facilitate the learning of complex 
material.

An essential aspect of academic mobility 
is the exchange of cultural and educational 
practices between countries. This allows 
teachers to expand their arsenal of teaching 
tools and implement international approach-
es to teaching. Teachers involved in mobility 
programmes update their teaching methods 
and materials and adapt programmes to in-
novative approaches. This makes teaching 
more relevant and aims to develop language 
competences that are valued in a global con-
text.

A signifi cant result of academic mobility is 
strengthening an individual approach to teach-
ing that considers the needs of diff erent stu-
dents. Teachers who have worked abroad oŌ en 
use personalised methods, which create an in-
teracƟ ve learning environment where students 
develop their language and cultural skills.

Academic mobility also encourages teach-
ers to use new forms and methods of knowl-
edge assessment. PracƟ cal tasks, teamwork, 
and modern technologies allow a more objec-
Ɵ ve evaluaƟ on of student performance. This 
enriches the learning process and helps teach-
ers beƩ er understand students’ strengths and 
weaknesses.

Thus, academic mobility is essenƟ al for 
improving the quality of foreign language 
teaching. It sƟ mulates the development of in-
novaƟ ve approaches to ensure that study pro-
grammes meet internaƟ onal standards. Inter-
naƟ onal experience contributes to developing 
students’ criƟ cal thinking, creaƟ vity, and inter-
cultural competence.

The study aims to determine the impact of 
academic mobility on improving the methods 
of teaching foreign languages in HEIs.

Empirical tasks to achieve the goal:
To invesƟ gate how parƟ cipaƟ on in ex-

change or study abroad programmes aff ects 
the development of teachers’ pedagogical 
competencies, including their skills in using in-
novaƟ ve teaching methods.
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To determine what new methods and ap-
proaches to teaching are introduced by teach-
ers aŌ er returning from academic mobility, as 
well as to analyse their eff ecƟ veness in the 
educaƟ onal process.

Determine how teachers’ parƟ cipaƟ on in 
mobility programmes aff ects students’ moƟ va-
Ɵ on to study, mainly by introducing new teach-
ing methods and technologies.

2 LITERATURE REVIEW

The study of the impact of academic mo-
bility on foreign language teaching has aƩ ract-
ed considerable aƩ enƟ on from the scienƟ fi c 
community. Many authors focus on the role 
of innovaƟ ve teaching methods and technol-
ogy integraƟ on. In parƟ cular, Belyaeva, Samo-
rodova, Voron and Zakirova (2019) emphasise 
the eff ecƟ veness of the latest technologies, 
believing that they sƟ mulate student moƟ va-
Ɵ on and improve learning of the material. Cao, 
Rasul and Omar (2023) note the posiƟ ve im-
pact of informaƟ on and communicaƟ on tech-
nologies (ICTs) but point to signifi cant techni-
cal and organisaƟ onal barriers, such as low 
levels of teacher training. This criƟ cal point is 
crucial because it shows that while ICTs are 
recognised as necessary for teaching, their 
implementaƟ on needs addiƟ onal support to 
overcome exisƟ ng challenges.

The study by Eddraoui, Sukyadi, Buk-
hori Muslim and Musthafa (2023) focuses on 
adapƟ ng curricula, emphasising the impor-
tance of taking into account the needs of stu-
dents as a factor that contributes to the qual-
ity of learning. Goldstein (2022) also believes 
that academic mobility programmes develop 
intercultural competence. However, other re-
searchers, such as Huang, Cheung and Xuan 
(2023), are more criƟ cal of these programmes, 
poinƟ ng out that while mobility enriches 
teachers’ experiences, not all parƟ cipants use 
these experiences in their future teaching 
pracƟ ce, which calls into quesƟ on the univer-
sality of such programmes.

Among the advocates of interacƟ ve meth-
ods are López-Torres, Pablo and Marơ n (2023), 
who found that serious games and interacƟ ve 

approaches increase student engagement and 
improve learning outcomes. Resmi, Rahman, 
Sobirov, Rumbardi, Al-Awawdeh, Widoyo, Her-
man and Saputra (2023), who invesƟ gated 
group methods to engage students, support 
their fi ndings. However, Sowell (2022) empha-
sises that although interacƟ ve methods are ef-
fecƟ ve, their success depends heavily on the 
experience of teachers, including parƟ cipaƟ on 
in exchange programmes that strengthen skills 
in applying new techniques.

Researchers also pay aƩ enƟ on to neuro-
linguisƟ c programming (NLP) and audiovi-
sual translaƟ on as teaching methods. Pur-
nama, Sobirov, Ino, Handayani, Alawawdeh 
and Safi tri (2023) claim that NLP increases 
student engagement by creaƟ ng an eff ec-
Ɵ ve environment for interacƟ on. Another in-
teresƟ ng study was conducted by Requena, 
Alonso-Pérez and Sánchez-Requena (2018), 
who analysed the use of audiovisual trans-
laƟ on in teaching. They noted that such re-
sources can signifi cantly increase student 
moƟ vaƟ on. In contrast, Mitra and Banerjee 
(2023) expressed doubts about the eff ecƟ ve-
ness of ICTs without prior teacher training, 
poinƟ ng out that more research is needed to 
confi rm the effi  cacy of this approach.

Finally, in the context of the Ukrainian re-
aliƟ es of war, Skybun and Trofymenko (2022) 
emphasise the need for a more detailed analy-
sis of the impact of academic mobility in Ukrai-
nian HEIs. They point out that studies conduct-
ed in other countries are not always enƟ rely 
relevant due to specifi c circumstances, includ-
ing war and its impact on educaƟ on.

The literature analysis shows that although 
many researchers posiƟ vely evaluate aca-
demic mobility and technology integraƟ on in 
foreign language teaching, their implementa-
Ɵ on faces specifi c diffi  culƟ es. Several studies 
show posiƟ ve results, but scepƟ cal views also 
emphasise the need for addiƟ onal training and 
programme adaptaƟ on. The absence of com-
paraƟ ve studies, parƟ cularly in Ukraine, leaves 
room for further research that could provide 
a deeper understanding of how academic mo-
bility aff ects foreign language teaching in the 
Ukrainian context.
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3 METHODS AND MATERIALS

The research procedure included several 
stages.

Preparatory stage
Literature analysis. This secƟ on reviews 

current research on the impact of academic 
mobility on foreign language teaching. ParƟ cu-
lar aƩ enƟ on is paid to scienƟ fi c publicaƟ ons, 
research, and internaƟ onal experience using 
interacƟ ve teaching methods and technolo-
gies.

- Sampling. We selected 50 foreign lan-
guage teachers from HEIs. Of these, 25 teach-
ers have experience of academic mobility, and 
the rest do not.

3.2 Data collecƟ on

QuesƟ onnaire. A survey was conducted to 
collect quanƟ taƟ ve data. The quesƟ onnaire 
included quesƟ ons about the frequency of 
use of interacƟ ve teaching methods, the level 
of implementaƟ on of the latest technologies, 
and general pedagogical pracƟ ces (APPENDIX 
A). The survey was conducted online using the 
Google Forms plaƞ orm and took 2 weeks to 
complete.

- Interviews. AŌ er the quesƟ onnaire, each 
respondent was interviewed individually to 
collect qualitaƟ ve data (APPENDIX B). The 
interviews covered issues such as updaƟ ng 
teaching materials, the impact of academic 
mobility on professional development, and 
changes in teaching approaches. Each inter-
view lasted about 30 minutes and was con-
ducted via Zoom, allowing for an open discus-
sion atmosphere.

3.3. Analysis of the results

QuanƟ taƟ ve data processing. The survey 
data were analysed using the SPSS staƟ sƟ cal 
soŌ ware. The indicators of two groups of re-
spondents (with and without mobility experi-
ence) were compared to idenƟ fy staƟ sƟ cally 
signifi cant diff erences.

SystemaƟ saƟ on of qualitaƟ ve data. Inter-
views were transcribed and systemaƟ sed to 

analyse the main trends in teaching. A themat-
ic analysis highlighted key aspects of changes 
caused by academic mobility and specifi c ap-
proaches teachers have adapted.

Comparison with internaƟ onal experience. 
The study’s results were compared with data 
from other countries to idenƟ fy common trends 
and specifi c aspects of adapƟ ng teaching meth-
ods in the context of academic mobility.

3.4 Methods

a) QuesƟ onnaire: This method collected 
general informaƟ on about teaching pracƟ ce 
and its changes. Teachers fi lled in quesƟ on-
naires assessing the frequency of using inter-
acƟ ve methods. The quesƟ onnaire allowed us 
to collect quanƟ taƟ ve data necessary to anal-
yse changes in teaching approaches. The on-
line quesƟ onnaire was conducted in Septem-
ber 2024. 

There was no Ɵ me limit for compleƟ ng the 
quesƟ onnaire, and teachers answered ques-
Ɵ ons at their convenience. The enƟ re data col-
lecƟ on procedure took 2 weeks. DescripƟ ve 
staƟ sƟ cs were used to process the results of 
closed-ended and mulƟ ple-choice quesƟ ons.

b) Interviews: Each parƟ cipant was inter-
viewed individually to discuss the details of 
their teaching experience and the impact of 
academic mobility. The teachers shared their 
impressions of the teaching methods they ad-
opted during the exchange programmes and 
explained how they infl uenced their work. 
The interviews provided qualitaƟ ve data for 
a deeper understanding of changes in foreign 
language teaching.

d) ObservaƟ ons: During lectures and prac-
Ɵ cal classes, the teachers involved in the study 
were observed to assess their use of innovaƟ ve 
methods. This included analysing techniques 
such as role-playing, simulaƟ ons, project-
based learning and group work. ObservaƟ on 
provided an objecƟ ve approach to evaluaƟ ng 
fundamental changes in teaching pracƟ ce.

e) Analysis of teaching materials: The study 
of the materials used by the teachers helped 
assess the curriculum’s adaptaƟ on and the 
introducƟ on of new methods. The curricula, 
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tasks and assessment methods used in the 
learning process were examined. This method 
allowed us to analyse how mobility aff ects up-
daƟ ng curricula and materials.

3.5 Sampling

A quesƟ onnaire was sent to 150 English 
language teachers from diff erent HEIs to as-
sess their willingness to parƟ cipate and com-
pliance with the criƟ cal selecƟ on criteria. The 
main selecƟ on criteria included at least 5 years 
of work experience and experience parƟ cipat-
ing in academic mobility programmes. From 
the responses received, 60 teachers who met 

these requirements and agreed to parƟ cipate 
were selected. The fi nal sample of 50 people 
was formed by considering the representaƟ on 
of diff erent groups and the availability of re-
spondents for in-depth interviews. Ten people 
were not included in the fi nal sample due to 
limited interview opportuniƟ es (because of 
their employment or logisƟ cal diffi  culƟ es).

Most parƟ cipants (90%) are women, which 
the general demographic situaƟ on in peda-
gogical universiƟ es in Ukraine can explain. The 
average age of the respondents is 35 years.

The distribuƟ on of respondents by criƟ cal 
characterisƟ cs, such as gender, age and work 
experience, is shown in Figures 1-3.

Figure 1 - CharacterisƟ cs of respondents by gender

Figure 2 - CharacterisƟ cs of respondents by age
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Respondent selecƟ on criteria:
a) Professional experience. Teachers with 

at least fi ve years of experience in teaching 
English are included, ensuring suffi  cient pro-
fessional competence and teaching skills.

b) Academic mobility experience. In the 
sample, 25 teachers had experience parƟ ci-
paƟ ng in academic mobility programmes, and 
25 had no such experience. Teachers with ex-
perience in academic mobility exchanges were 
selected based on the criterion of at least 6 
months of parƟ cipaƟ on in internaƟ onal ex-
change programmes, internships, or confer-
ences, which is essenƟ al for assessing the im-
pact of mobility on teaching approaches.

c) Interest in innovaƟ ve approaches. The 
sample includes teachers interested in ap-
plying the latest teaching methods and tech-
nologies, which is criƟ cal for studying their ap-
proaches.

SelecƟ on process:
Teachers were invited to parƟ cipate in the 

study, explaining its aim and methodology. The 
invitaƟ on also specifi ed the parƟ cipaƟ on crite-
ria, which allowed people who met the study’s 
condiƟ ons to be involved.

The fi nal composiƟ on of the sample was 
formed on the principle of equal distribuƟ on 
between teachers with and without academic 
mobility experience to create a comparaƟ ve 
base. To increase the accuracy of the analysis, 
teachers from diff erent HEIs were selected, 
allowing them to cover various teaching ap-
proaches.

The teachers were selected based on their 
professional experience, involvement in mo-
bility programmes and interest in innovaƟ ve 

approaches. ParƟ cipants had at least 5 years 
of experience teaching foreign languages, en-
suring high competence and awareness. This 
number (50 people) provides a representa-
Ɵ ve sample, increasing the accuracy of the 
results. It is suffi  cient for quanƟ taƟ ve analysis 
and obtaining meaningful results due to the 
representaƟ on of diff erent foreign language 
teachers working in several HEIs. This ensures 
the breadth of informaƟ on and allows us to 
consider the specifi cs of teaching approaches 
depending on the presence or absence of aca-
demic mobility experience.

The survey was conducted voluntarily us-
ing Google Forms. The parƟ cipants were fully 
informed about the study’s aim and the confi -
denƟ ality of the data obtained, ensuring their 
consent and the ethical conduct of the study.

3.5 Tools

The following tools were used to collect 
and analyse data:

a) SPSS soŌ ware for analysing quanƟ taƟ ve 
data from the quesƟ onnaires. It allowed us to 
idenƟ fy staƟ sƟ cally signifi cant diff erences be-
tween the groups of teachers.

b) An applicaƟ on form and quesƟ onnaire 
were explicitly designed for this study, which 
included quesƟ ons about teaching experience 
and the impact of academic mobility on teach-
ing methods.

c) Tables and graphs of observaƟ on evalu-
aƟ on allowed for systemaƟ sing the results of 
observaƟ ons of the teaching pracƟ ce of the 
study parƟ cipants.

Thus, the methods and tools chosen con-

Figure 3 - CharacterisƟ cs of respondents by work experience
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tributed to a detailed study of changes in for-
eign language teaching under the infl uence of 
academic mobility.

4 RESULTS

Analysing the results allows us to identify 
critical trends in modern teaching methods 
and determine teachers’ main advantages 
and difficulties adapting to new techniques. 

In particular, the study results show that 
teachers who have completed academic 
mobility programmes are more likely to 
use interactive teaching methods and ap-
ply modern technologies in teaching foreign 
languages. The data obtained allow us to 
identify trends and peculiarities in teaching 
methods, which can be helpful for further 
analysis and improvement of the education-
al process (Table 1).

QuesƟ on Answers Number %
1.1. Your age: 20-30 5 10

31-40 20 40

41-50 15 30

51-60 7 14

61+ 3 6

1.2. Work experience as a teacher: 5 years 5 10

6-10 years 10 20

11-20 years 20 40

Over 20 years 15 30

2.1. Have you parƟ cipated in any short-term 
programmes?

Yes 25 50

No 25 50

2.2. What programmes have you parƟ cipated 
in?

Erasmus+ 15 60

Fulbright 5 20

Other 5 20

2.3 How has parƟ cipaƟ on in the mobility pro-
gramme aff ected your teaching?

New teaching methods 20 80

Changes in approaches to 
teaching grammar

15 60

Cross-cultural aspects 18 72

Listening and speaking 
skills

12 48

2.4. Have you started using new teaching 
methods? (*QuesƟ on for programme parƟ ci-
pants only)

Yes 20 80

No 5 20

3.1 What teaching methods do you use most 
oŌ en? (*More than one method can be se-
lected)

Direct 18 72

Conscious 15 60

Intensive 10 40

Combined 20 80

3.2. What methods do you think are most ef-
fecƟ ve for teaching English?

CommunicaƟ ve 20 80

Grammar and translaƟ on 15 60

Other 10 40

3.3 Are there any diff erences in teaching 
methods? (*QuesƟ on for programme parƟ ci-
pants only)

Yes 20 80

No 5 20

Source: Developed by the author (2024).

Table 1 - Table with answers to the quesƟ onnaire
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 Most respondents (40%) belong to the 
31-40 age group, which indicates the average 
age of innovaƟ on-oriented teachers. More 
than half (70%) have 11 years or more of teach-
ing experience. Half of the teachers (50%) have 
parƟ cipated in short-term academic mobility 
programmes, of which 60% were Erasmus+ 
parƟ cipants, 20% were Fulbright, and another 
20% chose other programmes. This underlines 
the signifi cant role of Erasmus+ in the profes-
sional development of teachers.

Of those parƟ cipaƟ ng in mobility pro-
grammes, 80% said they had started using new 
teaching methods. The most popular changes 
were cross-cultural aspects (72%) and new ap-
proaches to teaching grammar (60%). Eighty 
percent of teachers prefer combined and com-
municaƟ ve methods, which indicates their ef-
fecƟ veness and adaptability to students’ needs. 
At the same Ɵ me, 60% of teachers menƟ oned 
the grammar-translaƟ on method as one of the 
most eff ecƟ ve, demonstraƟ ng the diversity of 

approaches. Eighty percent of mobility pro-
gramme parƟ cipants believe that these pro-
grammes helped them introduce new teaching 
methods, demonstraƟ ng the impact of interna-
Ɵ onal experience on teaching pracƟ ce.

Thus, mobility programmes signifi cantly 
impact teachers’ teaching approaches, con-
tribuƟ ng to introducing new methods, espe-
cially combined and communicaƟ ve ones.

We interviewed English teachers to obtain 
addiƟ onal informaƟ on about English teaching 
methods and the impact of academic mobil-
ity on the learning process. The interviews al-
lowed us to understand beƩ er the quanƟ ta-
Ɵ ve and qualitaƟ ve aspects of using diff erent 
teaching methods. Table 2 presents the results 
of the interviews, illustraƟ ng the advantages 
and disadvantages of the techniques used by 
teachers in their pracƟ ce. This data will help to 
analyse how the experience of parƟ cipaƟ ng in 
academic mobility programmes has infl uenced 
teaching approaches.

Teaching meth-
od

Group with experience of 
academic mobility (%)

Group without ex-
perience of aca-
demic mobility (%)

Advantages Disadvantages.

Direct methods 40 30 Engage students in 
the natural envi-
ronment

They may be insuffi  -
ciently structured

The grammaƟ -
cal-translaƟ on 
method

25 35 Good for learning 
grammar

It can be boring for 
students

Intensive meth-
ods

20 15 Quick learning 
curve

They require a lot of 
eff ort from students

Communication 
methods

70 50 Develop speaking 
skills

Require more Ɵ me to 
prepare

Conscious meth-
ods

50 60 SƟ mulate acƟ ve 
parƟ cipaƟ on of 
students, promot-
ing deeper learn-
ing and develop-
ment of criƟ cal 
thinking.

They may require 
more preparaƟ on 
Ɵ me and can be chal-
lenging to implement 
in tradiƟ onal learning 
environments where 
passive teaching 
methods dominate.

Project-based 
learning

15 10 Encourages cre-
aƟ vity

It can be diffi  cult to 
assess

Table 2 - Interview results
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The table’s analysis shows that teachers 
with experience in academic mobility are more 
likely to use innovaƟ ve approaches, parƟ cu-
larly communicaƟ ve and direct teaching meth-
ods. Thus, 70% of teachers-parƟ cipants of mo-
bility programs use communicaƟ ve methods, 
signifi cantly higher than the corresponding 
fi gure among teachers without mobility expe-
rience (50%). This emphasises the importance 
of academic mobility in developing students’ 
language skills.

Also, the group with academic mobility ex-
perience is more likely to prefer direct meth-
ods (40% vs. 30% in the group without mobil-
ity), which allows students to be involved in 
a more natural language environment. This 
may indicate a greater willingness to integrate 
modern methods that promote acƟ ve student 
engagement.

At the same Ɵ me, teachers without mobil-
ity experience are more likely to choose the 
grammar-translaƟ on method (35% vs. 25%), 

which indicates that tradiƟ onal teaching ap-
proaches focus on deeper learning of gram-
maƟ cal aspects but may seem less aƩ racƟ ve 
to students.

A smaller number of teachers in both 
groups use intensive and project-based 
methods, but teachers with academic mobil-
ity experience are slightly more likely to do 
so. This indicates the gradual introduction of 
intensive and creative approaches that pro-
mote rapid learning and the development of 
creativity.

Thus, the experience of academic mobility 
leads to a diff erence in teachers’ prioriƟ es and 
infl uences the choice of methods, increasing 
the propensity to use communicaƟ ve and di-
rect methods that promote student engage-
ment and language skills development.

Based on the data obtained, a comparaƟ ve 
analysis of the teaching methods used by Eng-
lish teachers with and without academic mo-
bility experience can be made (Fig. 4).

Figure 4 - ComparaƟ ve characterisƟ cs of English teaching methods in the two groups



260

Revista EDaPECI260

Thus, English teachers with academic mo-
bility experience are more likely to use com-
municaƟ ve methods in their pracƟ ce, which 
indicates the infl uence of internaƟ onal experi-
ence on teaching approaches.

Based on the study, English language teach-
ers in HEIs noted that modern methods of 
teaching foreign languages, in parƟ cular the 
communicaƟ ve approach, play an essenƟ al role 
in the learning process. During the interviews, 
some teachers with experience in academic 
mobility noted that integraƟ ng mulƟ media 
tools into teaching signifi cantly increases stu-
dent engagement and moƟ vaƟ on. In addiƟ on, 
teachers acknowledged the need for teacher 
training in digital technologies to ensure conƟ n-
uous professional development. They stressed 
the importance of an interdisciplinary approach 
to teaching foreign languages, which is relevant 
in technological globalisaƟ on.

5 DISCUSSION

The results of our study showed that aca-
demic mobility signifi cantly impacts English 
language teaching methods, especially in the 
context of communicaƟ ve methods. This aligns 
with research that shows that teachers’ inter-
naƟ onal experience posiƟ vely impacts their 
teaching approaches (Al-Agtash; Khadra, 2019; 
Borrego, 2023; Gonzalez-Torres, Cabrera-So-
lano; CasƟ llo-Cuesta, 2023). According to the 
parƟ cipants in our study, integraƟ ng new teach-
ing methods acquired through parƟ cipaƟ on in 
academic mobility programmes has become 
an essenƟ al aspect of their professional devel-
opment. Similarly to Alhajiri and Alshuraiaan 
(2023), our respondents indicated that commu-
nicaƟ ve language teaching (CLT) contributes to 
the development of language competence. One 
survey parƟ cipant noted that “CLT encourages 
students to engage in real-life conversaƟ ons, 
which helps them become more confi dent in 
expressing their opinions”. This view mirrors 
the fi ndings of Alhajiri and Alshuraiaan’s study, 
where parƟ cipants also indicated that CLT pro-
motes conversaƟ onal fl uency.

Serpa, Caldeira, Damião Serpa, Gonçalves 
and Montenegro (2020) emphasise that teach-

ers parƟ cipaƟ ng in mobility programmes oŌ en 
demonstrate a greater willingness to imple-
ment innovaƟ ve teaching methods. Our data 
confi rms this, where 80% of teachers with aca-
demic mobility experience reported using new 
teaching methods. At the same Ɵ me, 60% of 
teachers without mobility experience pointed 
to tradiƟ onal approaches, such as the gram-
mar-translaƟ on method, consistent with the 
results of Matviias (2023) study, which notes 
the low implementaƟ on of modern techniques 
in groups without academic mobility. Another 
interesƟ ng fi nding from the interviews is that 
teachers with academic mobility experience 
use mulƟ media tools. This aspect is highlight-
ed in the research of Litkovych, Shevchuk and 
Yanovets (2021), who indicate that modern 
technologies are essenƟ al for increasing stu-
dent moƟ vaƟ on and engagement. However, in 
our study, parƟ cipants noted that insuffi  cient 
training in digital technologies may limit teach-
ers’ ability to use these tools eff ecƟ vely.

In addiƟ on, the results of our study con-
fi rm the fi ndings of OƟ eno (2023) and Chaika, 
Domina and Olishevych (2023), who note that 
communicaƟ ve teaching methods are the most 
eff ecƟ ve for developing speaking skills. Accord-
ing to our data, 70% of lecturers with mobility 
experience emphasised the advantage of com-
municaƟ ve methods, while among lecturers 
without mobility experience, this fi gure was 
50%. This indicates that academic mobility can 
sƟ mulate the introducƟ on of more acƟ ve teach-
ing methods, essenƟ al in developing students’ 
competencies in the modern world.

However, some studies, such as Rubio-
Gragera, Cabero-Almenara and Palaciosro-
dríguez (2023), indicate that not all teachers 
are ready to abandon tradiƟ onal methods in 
favour of innovaƟ ve ones. In our case, 20% of 
respondents with no academic mobility ex-
perience indicated that they had no desire to 
change teaching methods, as they considered 
tradiƟ onal approaches more understandable 
for students. This contradicts the fi ndings of 
Boraie, Badry and Habashy (2019), who argue 
that modern teachers are primarily open to 
new teaching methods. Padalka (2022) study 
also confi rms that teachers with experience in 
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internaƟ onal cooperaƟ on have a more com-
prehensive range of teaching methods and 
approaches, improving their professional com-
petence.  At the same Ɵ me, the results of our 
study indicate that some teachers sƟ ll face dif-
fi culƟ es in adapƟ ng to new methods, which 
may be due to insuffi  cient professional devel-
opment and support from the administraƟ on 
of educaƟ onal insƟ tuƟ ons.

Xu (2024) study emphasises the importance 
of teachers’ professional development for suc-
cessfully implemenƟ ng teaching innovaƟ ons. 
This is consistent with our results, where 70% 
of parƟ cipants needed addiƟ onal training to 
implement new teaching methods.  Comparing 
the results with those in the scienƟ fi c literature 
reveals several important generalisaƟ ons. In 
parƟ cular, Alshuraiaan (2023) emphasises the 
importance of interacƟ on between teachers 
and students for achieving posiƟ ve language 
outcomes. Our work confi rms that construc-
Ɵ ve interacƟ on signifi cantly increases students’ 
moƟ vaƟ on, aff ecƟ ng their academic success. 
The study of internaƟ onal students’ experi-
ences by Ammigan and Bentahar (2023) focus-
es on adapƟ ng to new cultures, which, as our 
interviews showed, contributes to improved 
language skills. ParƟ cipants noted that cultur-
al context helps them beƩ er understand lan-
guage nuances. The study of eff ecƟ ve teaching 
methods presented by Bernatska, Dienichieva, 
Komogorova, Kravets, Lukianchuk (2023) con-
fi rms that communicaƟ ve approaches increase 
students’ engagement in the learning process. 
This was refl ected in our interviews, where par-
Ɵ cipants emphasised the benefi ts of interacƟ ve 
methods that promote acƟ ve learning. A study 
by Hnatyshena, Petrenko, Bezhenar, Yemely-
anova and Muravyova (2023) analyses the role 
of instrucƟ onal videos in distance learning, 
highlighƟ ng their potenƟ al to improve language 
comprehension. Our survey also showed that 
parƟ cipants are interested in using mulƟ media 
resources to deepen their knowledge, confi rm-
ing this approach’s relevance.

Thus, the results demonstrate the impor-
tance of interacƟ ve methods, cultural adaptaƟ on, 
and mulƟ media materials in teaching foreign lan-
guages, creaƟ ng opportuniƟ es for deeper and 

more eff ecƟ ve learning. Our study confi rms the 
importance of academic mobility for improving 
teaching methods but also points to exisƟ ng bar-
riers and resistance to change. Further research 
could focus on developing in-service teacher 
training programmes introducing modern tech-
nologies and teaching methods, especially when 
academic mobility remains limited.

6 CONCLUSIONS

The study of the impact of academic mo-
bility on improving foreign language teaching 
methods in HEIs shows a signifi cant posiƟ ve 
eff ect of such programmes on the profes-
sional development of teachers. ParƟ cipaƟ on 
in exchange programmes helps introduce new 
teaching methods, increase student moƟ va-
Ɵ on, and improve pedagogical competence.

The scienƟ fi c novelty of the study lies in 
the systemaƟ c analysis of the impact of aca-
demic mobility on the development of foreign 
language teaching methods, which allows the 
idenƟ fi caƟ on of specifi c mechanisms and fac-
tors that contribute to the professional growth 
of teachers. In addiƟ on, the study comple-
ments exisƟ ng theoreƟ cal approaches to this 
issue. The fi ndings can be used to improve cur-
ricula, enhance teacher training and improve 
student moƟ vaƟ on, posiƟ vely impacƟ ng the 
quality of foreign language learning.
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APPENDIX A - QuesƟ onnaire for English lan-
guage teachers in higher educaƟ on insƟ tu-
Ɵ ons

The survey aims to invesƟ gate how aca-
demic mobility (short-term language immer-
sion programmes) aff ects the methods of 
teaching English in higher educaƟ on insƟ tu-
Ɵ ons.

1. General informaƟ on
1.1. Your age
20-30
31-40
41-50
51-60
61+
1.2. Work experience as an English teacher 

in a higher educaƟ on insƟ tuƟ on:
Less than 5 years
5-10 years
11-20 years
Over 20 years
1.3. At which higher educaƟ on insƟ tuƟ on 

do you work? (specify the name)
2. Experience of parƟ cipaƟ on in academic 

mobility programmes
2.1. Have you parƟ cipated in short-term 

English language immersion programmes 
abroad?

Yes
No
2.2. If so, which programmes did you par-

Ɵ cipate in?
Erasmus+
Fulbright
Other (specify which ones)
2.3. How has your parƟ cipaƟ on in the mo-

bility programme infl uenced your teaching? 
(mulƟ ple opƟ ons)

I started to use new teaching methods
I have changed my approach to teaching 

grammar
I pay more aƩ enƟ on to cross-cultural as-

pects
Changed my approach to teaching listen-

ing and speaking
Other (please specify)

2.4. AŌ er the exchange, did you start using 
new teaching methods?

Yes
No
Did not parƟ cipate in the exchange

3. Teaching methods
3.1. What teaching methods do you use 

most oŌ en in your pracƟ ce? (you can choose 
several opƟ ons)

Direct (natural, direct, audiovisual, audio-
lingual, “governess method”)

Conscious (grammaƟ cal-translaƟ on, con-
scious-pracƟ cal, conscious-comparaƟ ve)

Intensive (suggesƟ ve-pedagogical meth-
od of acƟ vaƟ ng reserve capabiliƟ es, “express 
method”)

Combined (communicaƟ ve)
Other (specify which ones)
3.2. What methods do you think are most 

eff ecƟ ve for teaching English? Why?
3.3. Do you think there are any diff erences 

in the methods of teaching English between 
teachers who have parƟ cipated in academic 
mobility programmes and those who have 
not?

Yes
No
Diffi  cult to say

APPENDIX B - Interview

1. If you have parƟ cipated in a mobility pro-
gramme, please indicate how it has changed 
your approach to teaching cross-cultural as-
pects of language.

2. What diffi  culƟ es do you face when using 
modern methods of teaching English?

3. What methods or approaches to teach-
ing a foreign language would you like to imple-
ment in your pracƟ ce? Your recommendaƟ ons.

Thank you for your Ɵ me and answers!


