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Problem Statement. Solving the global problems
faced by higher education in Ukraine is undoubtedly
linked to the foreign language competencies of future
specialists and their professional qualities, which are
essential for the post-war reconstruction of the coun-

try.

88

The article explores how the principles of positive
pedagogy, can enhance motivation, emotional
well-being, and learning outcomes in foreign lan-
guage education at Ukrainian universities. The
authors argue that in the context of Ukraine’s
post-war reconstruction, developing students’ lin-
guistic competence and psychological resilience
is crucial. Traditional teaching at the university
level is often emotionally restrained and lacks
individualized approaches, leading to reduced
engagement. Positive pedagogy offers an effec-
tive framework for addressing these challenges.

The study highlights research by Mandic¢ (2025),
who applied positive pedagogy in EFL class-
rooms across three student groups. These
interventions promoted emotional awareness,
empathy, and motivation through activities such
as emotional reflection, vocabulary for emotional
expression, and empathy workshops. Results
indicated increased emotional intelligence, sus-
tained motivation, and a supportive classroom
atmosphere. In the Ukrainian context implement-
ing positive pedagogy is viewed as essential for
restoring motivation and engagement in higher
education. The article synthesizes principles pro-
posed by CAVILAM — Alliance Frangaise, which
include fostering belonging, confidence, emo-
tional awareness, error acceptance, motivation,
and learner autonomy. These are operational-
ized through practical classroom strategies such
as emotional check-ins, group reflection, gamifi-
cation, and formative feedback.

A comparative analysis (Table 3) demonstrates
that the core principles of positive pedagogy are
universal, though their implementation differs
between offline and online settings. The conclu-
sions underline that positive pedagogy fosters
empathy, resilience, and a sense of belonging,
while also maintaining academic rigor. Its integra-
tion into English language instruction contributes
to a safer and more encouraging educational
environment, essential in times of crisis. The
authors call for the development of new text-
books and teaching materials grounded in the
principles of positive pedagogy to institutionalize
these practices within Ukrainian higher educa-
tion.

Key words: positive pedagogy; foreign language
teaching; motivation; emotional well-being; uni-
versity education.

Y cmammi po3kpumo MOXJ/IusocCmi  Brposa-
OXEHHs1 NMOo3UMUBHOI  nedazogiku, 3acHOBaHOI

Ha 3acadax rMo3umugHoi ncuxosoai, y npoyec
Has4aHHs1 aHe/iticbkoi MoBU y 3akiadax BULOI
ocsimu Ykpainu. TpaduyiliHa Modesib BUK/Ia-
0aHHs Yacmo ro3bas/nieHa iHOusidyasibHO20
nioxody ma emouiliHO20 3a/ly4eHHs!, Wo npu-
3800UMb 00 3HWKEHHSI Momusayji. Buxio i3 yiei
cumyayii asmopu s6a4aromb Y BrPoBaoKEHHI
03UMUBHOI  Medazoaiku, Meopemuy4HUM  io-
rpyHmsiv sikoi € mooesn PERMA  MapmiHa
CenigmaHa — ro3umusHi eMoyji, 3as3simicme,
B38EMOBIOHOCUHU, CEHC, O0CSI2HEHHSI).

Ha ocHosi docnioxeHHss M. MaHouy (2025)
0MnucaHo eKcrepuMeRmasibHi 3aHImmsl, Crips-
MOBaHi Ha po38UMOK eMOUItHOI 0bi3HaHOCM,
emnamii ma mMomusayii cmydeHmig 3acobamu
rno3umusHoi nedazoeiku. Ocobsusy ysazy npu-
0i/IEHO Cy4acHUM MemMOOUYHUM PeKoMeHOayisim
CAVILAM - Alliance Frangaise, siki BU3Ha4aromb
OCHOBHI MPUHYUIU 03UmMUBHOI neda202iku: pea-
Jli3ayito mompebu y MpuUHaIeXHOCMI, PO3BUMOK
YresHEeHOCMI, BpaxysaHHsi eMOYIUH020 cmaHy,
rpaso Ha MoMU/IKY, CMUMY/IOBaHHSI MOMuBa-
yil, po38UMOK asmoHOMil. ¥ cmammi rnodaHo
npukiadu Has4aslbHoOI Oisi/lbHOCMI, WO 3a6e3-
riedyome peasnizayito Yux npuHyunis — eMoyitHi
uek-IHU, 2pyrosi 0620BOPEHHST, ¢hopMamusHe
OYiHIOBaHHS, BUKOpUCMaHHs 2elimichikayii ma
LughpoBUX IHCMPYMEHMIB.

Asmopu 30ilicHUU MOpPIBHS/IbHUU aHasli3 pea-
i3ayil MpuHYUnis no3umusHoOl nedagoaiku 8
ymoBax oHnaliH ma ocbialiH Has4aHHs. [loka-
3aHO, Wo odhialiH-chopmam 3abesredye 6e3-
r10cepedHio eMouiliHy B3aEMOO0i, MIOMPUMKY
ma HesepbasibHy KOMyHikayjito, mooi sik oH/1aliH-
cepedosuLye CrPUSIE PO3BUMKY aBMOHOMII, rep-
coHasizayil memy ma docmyry 90 Hag4a/IbHUX
pecypcis. lpome eghekmusHicmb docsizaembest
J/luwe 3a ymos KOMOIHOBAHO20 Midxody, Wo
oedHye 0budsa ghopmamu.

Y BUCHOBKax Ha2o/I0WeHo, WO Mo3umusHa
nedazoeika cmsoproe repedymosu 07151 ¢hop-
MyBaHHs1 emnamii, BHympiluHb0I' Momusayii ma
rcuxosioeidHoi 6e3nexku cmydeHmis. Ii srposa-
OXeHHs1 cripusie Mobyoosi KOMHOPMHO20 ma
niompumyBa/ibHo20 0CBIMHBL020 Ccepedosuwia
6e3 rnopyweHHsi mpaouyiliHo2o Has4YasIbHO20
npoyecy. Asmopu  MponoHyrMb  Po3pobuMmu
HOBI  Hag4a/IbHO-MemoouyHi  Mamepiasiu  Ha
3acadax Mos3umusHoi redazoeiku, wWo cnpus-
mume siKicHIli mpaHcghopmayii yHisepcumem-
CbKOI ocsimu 8 YKpaiHi.

KniouoBi cnosa: nosumusHa nedazoaika;
BUK/1A0AHHST  IHO3EMHOI  MOBU;  MOMuBayjsi;
emoyiliHe ~ 6/1a20M0/yYYs;  YHIBEpCUMEMChKa
ocsima.

It is well known that learning English requires, first
and foremost, student motivation. University-level
teaching is usually conducted without an individual
approach and with emotional restraint; thus, students
often do not prepare adequately and sometimes act

as “tourists” in the classroom [1, p.524].
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In Ukrainian higher education institutions, the sit-
uation is further complicated by the full-scale Rus-
sian invasion, which has caused radical changes in
teaching approaches in higher education in general,
and in English as a foreign language in particular [2,
p.13]. Both students and teachers may experience
traumatic events and fear as a result of losses, forced
displacement, or time spent in shelters, making them
psychologically vulnerable [2, p.14].

Therefore, implementing the principles of posi-
tive pedagogy deserves special attention in teach-
ing English as a foreign language and is particularly
relevant today. In scientific terms, positive pedagogy
is based on positive psychology. It can be assumed
that teacher encouragement, recognition of personal
strengths, and the creation of positive emotions help
students achieve success in learning. This approach
provides the teacher with a foundation for creating a
positive and effective learning environment, manag-
ing classroom dynamics, and using teaching methods
that meet learners’ needs and abilities [1, p.525].

Analysis of Recent Studies and Publications.
The founder of the term “positive pedagogy” is con-
sidered to be Martin Seligman, who developed an
approach based on promoting a positive attitude and
the learner’'s well-being, which directly affects aca-
demic success [3, p.132]. M. Seligman proposed the
theory of well-being, grounded in five key elements
summarized by the acronym PERMA [4, p.9]:

Positive pedagogy is based on this model and
stimulates the activity of foreign language teachers,
allowing them to demonstrate creativity, ambition, and
an individual approach to each student.

Mandi¢’s study [3] examining the potential of posi-
tive pedagogy in EFL teaching was conducted among
three groups of university students. Experimental les-
sons implemented principles of positive pedagogy in
teaching English as a foreign language. In the first
group, the focus was on verbalizing personal emo-
tions and discussing current experiences in and out-
side the classroom. In the second group, lessons
emphasized emotional vocabulary precision, helping
students recognize and express feelings more accu-
rately. The third group engaged in empathy work-
shops, combining individual and pair tasks, discus-
sions of social situations, and multimedia materials,

thus fostering socio-emotional competencies and
interpersonal interaction.

Data were collected through open-ended ques-
tionnaires, pedagogical observation, and analysis
of group discussions. Both linguistic and emotional
aspects of students’ responses were analyzed,
including their ability to relate personal experiences
to others and their level of emotional engagement.

The results demonstrated that lessons based on
positive pedagogy increased emotional awareness,
empathy, motivation, and created a supportive and
safe learning environment without disrupting the tra-
ditional educational process.

Unresolved Aspects of the Overall Problem.
Since the need to improve the learning process and
develop the scientific foundation for the problem is
undeniable, and given that the topic has not been
extensively studied by Ukrainian scholars—although it
is gaining global significance—it is necessary to sys-
tematize and analyze the opportunities and benefits
of implementing positive pedagogy in English lan-
guage teaching.

While optimizing the motivational component of
English learning has long been necessary, the emo-
tional dimension of positive pedagogy in this context
remains insufficiently explored both theoretically and
empirically. Therefore, the problem requires clarifica-
tion and systematization within the Ukrainian educa-
tional context.

Purpose of the Article. The purpose of the arti-
cle is to theoretically substantiate the pedagogical
potential of positive pedagogy and to determine its
practical application in teaching English in Ukrainian
higher education institutions in both face-to-face and
online formats.

To achieve this aim, the following tasks were set:
to characterize the concept of positive pedagogy and
its place in modern foreign language teaching meth-
odology;

to analyze key approaches to applying positive
pedagogy principles in domestic and international
research; to identify specific features of implement-
ing positive pedagogy principles in EFL teaching
under different learning formats; to generalize and
classify the principles of positive pedagogy according
to online and offline learning conditions; to present

Table 1
PERMA Model by M. Seligman [4]
P E R M A
Accomplishment
Element | Positive Emotion Engagement Relationships Meaning
eaning | o S SIS |perom any sk | G | Haye s i can g a snse

life and work with enthusiasm

reduce stress life

of satisfaction and
prosperity
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examples of teaching tasks aimed at fostering a pos-
itive learning environment and enhancing student
motivation.

Main Research Findings. New approaches to
foreign language learning require teachers to under-
stand students’ thoughts, emotions, and expecta-
tions. The emotional exhaustion and busy sched-
ules of both teachers and students provide every
reason to conclude that theoretical and practical
approaches to foreign language learning must be
redefined urgently.

Positive pedagogy possesses unique characteris-
tics that enable students to acquire knowledge with
minimal perceived effort. Among various definitions
of “positive pedagogy,” the one proposed by Aus-
tralian researchers is most relevant here: “the devel-
opment of an educational environment that enables
learners not only to participate in traditional academic

programs but also to acquire knowledge and skills for
enhancing their own well-being and that of others”
[5, p.432].

In the CAVILAM — Alliance Francaise methodo-
logical materials (available on the Le Francais Facile
avec RFI platform), positive pedagogy is defined as
an approach aimed at maintaining student motivation
and emotional engagement [6].

The principles of positive pedagogy proposed by
CAVILAM — Alliance Francaise focus on students’
emotional well-being, autonomy, and sustained moti-
vation (Table 2).

The analysis supports the view that the concept of
positive education can be expanded into the concept
of a positive university [5, p.438].

Considering that universities operate in face-to-
face, online, or hybrid formats, the implementation of
positive pedagogy principles may vary. Comparative

Table 2

Implementation of Positive Pedagogy Principles (According to CAVILAM - Alliance Francaise) in
Teaching a Second Foreign Language [6]

Principle of Positive . i
Ne Pedagogy Suggested Learning Activities

1 Fostering recognition and | Pair work with partner rotation; small group collaboration; informal communication
belonging via forums or chats; short oral reflections at the end of class

2 Building self-confidence Mini-presentations highlighting strengths; gradual task complexity; individual oral or
and self-esteem written responses with supportive teacher feedback

3 Considering students’ Discussion of emotionally rich texts; flexible pacing; emotional check-ins at the
emotional state beginning of class; mood self-assessment scales

4 Integration of various Role plays; combination of audio, video, and text materials; visualization through
learning types diagrams and mind maps; project-based tasks

5 Right to make mistakes Peer assessment; non-personalized analysis of typical errors; formative
and positive feedback assessment; use of language portfolios

6 Stimulating motivation and | Gamification elements; communicative tasks; clearly defined learning goals; use of
engagement relevant topics

7 Developing student Online self-study platforms; independent mini-research projects; choice of task
autonomy format

Table 3

Comparative Characteristics of Implementing Positive Pedagogy Principles in EFL Teaching

in Offline and Online Formats (Author’s Development)

Principle of Positive
Pedagogy

Implementation in Offline Format

Implementation in Online Format

Recognition and
belonging

Creating a cooperative atmosphere
through non-verbal communication; direct
interpersonal interaction; teamwork

Use of synchronous and asynchronous
communication; breakout rooms; online forums
and chats to support academic community

Building confidence
and self-esteem

Oral encouragement during classes; gradual
involvement in public speaking; individual

Written comments; individualized pacing;

: opportunities for revision and resubmission
consultations

Considering
emotional state

Observing students’ emotional reactions;
adjusting activities during lessons; short

Digital feedback tools; asynchronous reflection;

reflective discussions attention to psycho-emotional workload

Integration of
learning types

Combination of auditory, visual, and
kinesthetic activities; simulations; printed

Multimedia resources; interactive platforms;

materials personalized content
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Continuation of table 3

Right to mljs_takes Collective analy_'sls of typical errors; forma_tlve Automated and personalized feedback; audio/
and positive assessment without overemphasis on mis- video comments
feedback takes; supportive comments
Stimulating icl ina: live di S Gamification: d desian: ind
motivation and Dynarr;]lc esson pacing; live discussions; amification; Ztr_ucture d(_:ourse_I esign; remind-
engagement authentic communicative situations ers and intermediate milestones
Developing Combining classroom work with independent | Access to materials anytime; flexible pace and
autonomy tasks; teaching planning and self-assessment format; digital learning tools

analysis shows that while these principles are univer-
sal, their forms of realization differ according to the
learning format.

The online environment expands possibilities for
personalization and autonomy, while face-to-face
instruction provides direct emotional interaction and a
stronger sense of social presence.

Conclusions. The theoretical and methodolog-
ical analysis confirms that positive pedagogy holds
substantial didactic potential for transforming foreign
language teaching in Ukrainian higher education. By
incorporating principles of positive psychology, par-
ticularly Seligman’s PERMA model, this approach
unites linguistic competence with the development
of emotional intelligence, motivation, and psycholog-
ical resilience—skills essential for academic success
and post-war recovery. Emotional and motivational
engagement emerge not as supplementary factors
but as core determinants of EFL learning outcomes.
Positive pedagogy shifts instruction from a purely
cognitive model to a holistic one, where emotional
well-being, meaning, and belonging directly enhance
language acquisition and communicative compe-
tence.

A comparative analysis of offline and online con-
texts reveals that the adaptability of positive ped-
agogy ensures its universal relevance. In-person
environments better foster empathy, interpersonal
trust, and immediate emotional feedback, while dig-
ital platforms strengthen learner autonomy, self-regu-
lation, and flexibility. The teacher’s role evolves from
a transmitter of information to an architect of posi-
tive emotional climates—facilitating well-being while
maintaining cognitive rigor and emotional sensitiv-
ity. Moreover, implementing positive pedagogy can
drive institutional transformation toward a “positive
university,” embedding well-being and engagement
into educational philosophy. This shift contributes to

improved academic culture, higher student retention,
and greater teacher satisfaction, positioning universi-
ties as models of resilience where learning, well-be-
ing, and civic responsibility coexist harmoniously.

Practically, the study underscores the need to cre-
ate new textbooks, materials, and digital tools based
on positive pedagogy principles. Ultimately, positive
pedagogy represents more than a methodological
innovation—it is a paradigm shift that restores human-
istic values, fosters emotional sustainability, and rede-
fines the role of education.
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