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Abstract: The article deals with introducing important items of
the Core Curriculum for Foreign Language Training of Non-
Residents in Higher Agrarian Education Institutions based on
CEFR and taking into account professional orientation of foreign
(Ukrainian) language training (on the example of Sumy National
Agrarian University, Ukraine). Different methods of research (the-
oretical and empirical) have been used. The Curriculum’s content
(goal; objectives; principles of training; content components) has
been shown. The main goal of foreign language training is identi-
fied as the students' acquisition of skills of communicative activity
through the integration of communicative, learning and upbring-
ing goals as well as deep professionalizing the future specialist. The
Curriculum’s context (stages, communicative training areas) atre
correlated with the requirements of CEFR to meet internationally
recognised standards. To monitor if the curriculum meets the stu-
dents’ needs in foreign language training the questionnaires wete
conducted October-November, 2018. The questionnaires on stu-
dents’ self-assessment of language proficiency level; learning activi-
ties preferences; situations in which foreign language is useful for;
the importance of work with professionally-oriented materials
were generalised. Conclusions: the important foreign language
skills for agrarian students are speaking and reading ones; the pref-
erable communicative atreas are the social-cultural and the learning-
professional ones; the work with professionally-oriented materials
is indicated as an important one. This confirms the appropriate-
ness of the curriculum to international students’ needs in foreign
language training. The results can be extrapolated for other higher
agricultural institutions while foreign language cutriculum devel-
opment.
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1. Introduction

The current tendency to the intensification of international coopera-
tion in all spheres of life: economy, politics, culture, education approves that
in post-industrial society the leading role in securing civilization progress
belongs to institutions of higher education. Ukraine as a European country is
also involved in it and the number of international students in Ukraine’s
higher education institutions is increasing. According to the Ukrainian State
Center for International Education (USCIE), about 75,000 international stu-
dents from 154 countries study at Ukrainian universities. The most popular
are medical, technical and agrarian specialities.

According to the Ministry of Education and Science of Ukraine, the
number of students intending to study at Ukrainian agrarian universities is
increasing every year: for example, in 2014 there was only 1 foreign student,
currently, there are 1086 students. As we see there are only 1.45 % of foreign
students choose agrarian education. It doesn’t mean that agricultural univer-
sities are worse or less significant than classical or non-sectorial ones. It just
demonstrates that agricultural education is different. It is more practical-
oriented, more specialized etc. So, a lot of specific peculiarities of agriculture
should be accounted at every stage and every aspect of students’ training
including foreign language training.

Students from different countries study in agrarian universities in
Ukraine: Turkmenistan (30%), Turkey (12%), Azerbaijan (10%), Morocco
(8%), Jordan (4%), Moldova (4%), China (4%), Uzbekistan (3%), Nigeria
(3%, Pakistan (2%), and others (21%) (according to USCIE). Such large-
scale geography demonstrates some advantages of Ukrainian agrarian institu-
tions. The largest number of foreign students (390) studies at Sumy National
Agrarian University (SNAU, 2019).

In addition to mentioned above, #he globalization processes have facilitated
to the increase of the role of intercultural communication and consequently to the necessity
of a knowledge of foreign languages. Hence higher education institutions must provide fu-
ture specialists with proficiency at least in one of the foreign langnages. So, it is especially
important to find the effective ways of this subject teaching (Kostikova et al., 2019).
Traditionally, teaching non-residents in Ukraine’s higher education institu-
tions is provided in Ukrainian, Russian and rarely in English.

The foreign language training in Ukraine’s higher agricultural institu-
tions take place under the following conditions: 1) internationalization of
higher education on the whole (Knight & de Wit, 1997; Luchkevych, 2016;
Nitenko, 2015) and agricultural one in particular (Maguire & Atchoarena,
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2003; Fomenko et al., 2019); 2) enhancing the role of English as a language
of international communication (Kostikova et al., 2019; Larsen-Freeman,
2000); 3) Council of Europe policy supporting the more effective learning of
foreign (local) languages within the European community (Council of Eu-
rope 1969) as well as Common European Recommendations on Language
Education (CEFR) development and implementation; 4) Ukraine’s language
policy on promoting Ukrainian as the language of higher education (Law of
Ukraine, 2014).

It is evident that the successful foreign language teaching-learning
process refers to activities of curriculum development and its practical appli-
cation for education in HEI. The problem of designing a foreign language
training curriculum is discussed in the scientific and pedagogical literature.
The most considered issues are: defining the essential steps or elements in
the process of curriculum development (Nicholls & Nichols, 1972; Brown,
1995); the problem of designing foreign language (mostly English) curricu-
lum for specific purposes (Phillips & Shettlesworth, 1978; Mrowicki, 1986);
the peculiarities of language curriculum for foreign students in local lan-
guages both for preparatory departments of the HEI (Shlenova et al., 2019;
Proskurkina, 2013; Ivanyshyn, 2015) and bachelor’s degree courses (Bey &
Trostynska, 2008).

Profound interest of modern scholars in the problem of foreign lan-
guage curriculum development determined the relevance of our study. How-
ever, the matter of interrelationship between the development of Core Cur-
riculum for Foreign Language Training (Ukrainian) in Higher Agrarian Edu-
cation Institutions and Common European Framework Of Reference For
Languages: Learning, Teaching, Assessment was not the issue of thorough
consideration. Under such conditions, there are important question to be
answered: how foreign language programmes for international students’
training refers to internationally recognised standards of language education
(such as CEFR), if the curriculum developed under the CEFR provisions
with professional agricultural orientation meets the students’ needs in lan-
guage training,.

2. Materials and methods

2.1. General characteristics

The aim of the research was to highlight key methodological issues
in drawing up the Core Curriculum for Foreign Language Training (Ukraini-
an) of Non-Residents in Higher Agrarian Education Institutions in accord-
ance with CEFR in order to provide a framework for organization of the
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teaching-learning process (on the example of Sumy National Agrarian Uni-
versity, Ukraine). The objectives of the article were:

* to consider the Curriculum’s content (goal; objectives; principles of
foreign language training; content components);

* to introduce the Curriculum’s context (stages, communicative
training areas) correlating with levels of foreign language training of CEFR;

* to determine if the curriculum appropriately addresses the stu-
dents’ needs.

To reach the third objective and to monitor if the Core Curriculum
meets the international students’ needs in foreign (Ukrainian) language train-
ing 250 international students of SNAU were given to fill in questionnaires.
There were 164 students of the principal stage of studying (the 1* and 2¢
years of bachelor’s degree studying) and 86 students of the final stage of
studying (the 3! and the 4™ years of studying).

Besides the following features of uniformity of the group can be
noted: 1) the students were about of the same age (from 20 to 24 years old);
2) they were foreigners; 3) they were obtaining bachelor’s degree in a foreign
country (Ukraine) in a foreign language (Ukrainian) in a daily form of study
in the field of agriculture; 4) they completed the preparatory course and had
studied Ukrainian as a foreign language at the preparatory department in the
Ukrainian universities. We note that the gender specification is not the sub-
ject of the conducted research. The main selection criteria were their previ-
ous experience of studying foreign (Ukrainian) language and obtaining high-
er agricultural education in foreign (Ukrainian) language. All students gave
written consent to participation in the research. The possibility of withdraw-
ing without any consequences on their status was informed to them. The
survey was conducted on October-November, 2018 at the beginning of the
principal and final stages of foreign language training.

The study hypothesized that the Core Curriculum based on the CEFR
and taking into account the professional orientation to agriculture is ade-
quate to students’ needs obtaining higher agricultural education.

2.2, Methods

According to the purpose and the set of the tasks the following
methods were used in the research:

Theoretical methods. Analysis and synthesis were applied to collect
and study information on the conditions of foreign language training of in-
ternational students in agricultural Higher Education Institutions of Ukraine;
analysis and synthesis for the identification and systematization of the main
directions of researches in the scientific and pedagogical literature in the
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context of the problem; description, analysis and synthesis for characteriza-
tion key components of the Core Curriculum of language training of agrari-
ans in Ukraine’s universities and peculiarities of methodological toolkit:
goals, objectives and content of the Curriculum.

Empirical (diagnostic) methods. Questionnaires, meetings and dis-
cussions were used to find out the needs of foreign students on learning a
foreign (Ukrainian) language. Questionnaires, meetings and discussions re-
garded to students’ language use in everyday communication, studying, and
professional training.

Questionnaires are considered to be one of the most widespread in-
struments used. They can be conducted with a large number of students and
provide with significant information (Artino et. al., 2014; McLeod, 2018).
According to McLeod (2018) questionnaires can be an effective means of
measuring the behaviour, attitudes, preferences, opinions.

We have designed a special questionnaire to receive quantitative in-
formation. To elaborate the questionnaires, we followed “7 steps methodol-
ogy” by Artino et. al. (2014).

The questionnaire consisted of 4 parts based on a set of structured
items (in which the respondents chose from a limited range of responses).
Authors gathered information on the following: self-assessment language
proficiency level; learning activities preferences; situations in which foreign
(Ukrainian) language is useful for, the importance of work with professional-
ly- oriented materials during foreign language learning.

The quantitative data were obtained from the questionnaires given to
respondents of the research. After each question in the questionnaire had
been answered, the result was transformed into percentage of answers. The
percentage (p) of the answer was got by using the following formula:

p =£ 100% (p — percentage; f — frequency of respondents of each state-

ment; F — the whole number of respondents). The calculation results were
rounded to integers following the rounding rules.

3. Results

Currently, SNAU has established groups in which both foreign and
local (Ukrainian) students are taught. The university has also consciously
abandoned the widespread practice of particular groups when foreigners
study separately from local students, implementing the principle of equality.

Bearing in mind that foreign (Ukrainian) language is used by interna-
tional students for both communicating in foreign language environment
and getting higher agricultural education the Core Curriculum for Foreign
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Language Training (Ukrainian) of Non-Residents in Higher Agrarian Educa-
tion Institutions has been developed. It is underpinned by the CEFR as well
as Unified model curriculum in the Ukrainian language for foreign students
of the main faculties of the non-philological profile of higher educational
institutions of Ukraine (Dziubenko et. al., 2009)

CEFR provisions are used as a basis for formulating the goal and ob-
jectives of language training of foreign students of agricultural HEL

Thus, teaching the foreign language for international students in
higher agrarian educational establishments in conditions of language envi-
ronment is primarily aimed to the students’ acquisition of skills of communi-
cative activity. It is achieved through a comprehensive approach to special-
ists’ training, which integrates interaction of communicative, learning and
upbringing goals. The acquisition of a foreign language as the language of
education should result in personal multilingualism, in which the foreign
language will play the role of an equal means of personal professional and
cultural development.

The communicative goal is the main one since both learning and up-
bringing goals are realized if the students achieve a certain level of language
proficiency. It is gained by developing the necessary students’ language and
communicative skills in every type of communicative activity (reading, listen-
ing, speaking, writing), providing them with the opportunity to communicate
in a language environment (study, life, culture, agricultural profession) of
another country (Ukraine) and obtain a speciality.

The final objectives of the training are structured in the form of spe-
cific stage-by-stage outcomes. They are achieved throughout the term of
study.

In accordance with current trends in the methodology of foreign
language training, the Core Curriculum was settled by general and linguistic-
didactic principles, which enable the effective achievement of the goal and
the accomplishment of the corresponding tasks.

Foreign language training of non-residents is based on the wide
range of didactic principles. They are the following ones: humanism; the
principle of unity of learning, personal development and upbringing; scien-
tific; systematic; consistency; awareness; accessibility; principle of continuity
and perspective; connection of theory with practice; differentiation and indi-
vidualization; implementation of different forms of learning activity; princi-
ple of cross-cultural dialogue and using of cross-curricular links as well as
principle of professionalization.

Obligatory requirement for the realization of the tasks of foreigners’
language training is observance of the lingvo-didactic principles of commu-
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nicativeness, taking into account communicative needs, interrelated types of
communicative activity, gradualism and concentricity in the presentation of
language material, its complex and situationally thematic organization, reli-
ance on a text as a basic unit of learning, a contrasting approach demonstrat-
ing the difference between the foreign and the mother tongue.

Since the decisive factor in modern society is a person who is able to
act on the basis of the acquired knowledge and application it in practice, in-
cluding the principle of professionalism is of great importance. It means in-
creasing attention to a specific speciality. The specific essence of the agricul-
ture and professional disciplines was brought into the content of the curricu-
lum as closely as possible to ensures the coordination of language training to
required professional material.

Foreign language students training in the learning and professional
area is dominant at all stages of study and according to the developed Core
Curriculum takes up to 70% of the total study time. Language (Ukrainian)
learning for foreign agrarian students which study in a foreign country
(Ukraine) is the basis of professional training in their chosen speciality, and
the language itself is a means of obtaining agricultural education. So the
main task in foreign language classes is to develop students’ speaking skills in
communication which the educational activity including, for instance,
speeches at seminars and practical classes; reading skills based on materials
in general and special disciplines in accordance with agrarian profile of stud-
ies; writing skills dealing with writing abstracts, essays and thesis (bachelor’s
degree papers); and listening skills concerning the listening and understand-
ing of lectures on the profile of studying, different information from mass
media resources. The subjects of materials of learning and professional areas
are determined by the content of disciplines in the speciality of students. Al-
so, in the fourth year of studying the subject is consistent with the scientific
theme of the student’s bachelot’s degree papers.

According to the Core Curriculum the development of communica-
tive skills in the socio-cultural area is carried out in the context of intercul-
tural communication when the student’s personality is a full carrier of cul-
tural information. It is organized as a process of exchange of socio-cultural
information.

Training in the social, political and official business areas of commu-
nication is conducted in accordance with the requirements of communica-
tive needs of students in these spheres.

The content of foreign language training for non-residents in agrari-
an higher education providers combines three interrelated content compo-
nents (linguistic, communicative, socio-cultural) that have their own peculi-
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arities. Content is determined according to the communicative needs of for-
eigners, so it may vary depending on the stage, level and specialization of
training.

The linguistic content component contains the basic linguistic units,
concepts, facts, regularities that provide the knowledge capacity, optimal for
the formation of foreign students’ communicative skills and abilities in ac-
cordance with the language training goals. This knowledge is the basis for
the acquisition of both language structure and the literary language. The lin-
guistic material, which is universal for all communicative areas, is gradually
acquired at the reproductive and productive levels.

The communicative content component defines the essence of the
work aimed at forming the communicative competence of foreigners, which,
in turn, provides for the harmonious development of skills in the main types
of communicative activity (listening, reading, speaking, and writing). It is the
ability to perceive and understand oral and written speech, independently
create oral and written, dialogical and monologic statements of different
types, styles, genres of speech in different areas of communication, first of
all, learning and professional ones; to use varieties of listening and reading;
to engage in dialogue following the requirements of speech etiquette; to ex-
press one’s thoughts correctly and relevantly; to analyse texts; to evaluate
and to improve one’s communicative activity.

The socio-cultural content component is aimed at the formation of
socio-cultural competence, which is created during the introduction of for-
eigners with the peculiarities of the culture of the country of education and
speech behaviour of native speakers in various communication situations,
which implies the development of abilities and skills to use this knowledge in
the communication. The culture of the country where the student is pursu-
ing higher education is an integral component of the studying process,
providing intercultural communication in which the foreign student is a full
participator in a “dialogue of cultures”.

It is clear that the main training unit is the text of professional, so-
cio-cultural or socio-political focus. It should be noted that the authentic
learning and scientific texts (with varying degrees of adaptation according to
the level of students’ knowledge), which correspond to the future profes-
sion, are used for future agrarians’ training. So at the principle stage the fol-
lowing topics are proposed: life in the city and at the countryside; agricultur-
al professions, farm work in different seasons, types of modern farms, agri-
culture in Ukraine, agriculture at EU, agriculture at student’s country. The
topics of the final of foreign language training focus on the relation between
the individual and the professional world; agriculture-related environmental
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issues in the modern society; organic farming; sustainable agriculture, farm-
ing in the 21" century, agrarian policy in Ukraine, EU, student’s countty;
“out of the box™ initiatives in modern agriculture. In addition, there are the
topics specified by the language teachers in close cooperation with the
teachers of specialized disciplines (Agronomy, Soil Science, Animal Physiol-
ogy, Animal Breeding, etc.) inherent in the student’s chosen branch of study.

Structurally, the language training of foreigners in the agrarian higher
education institutions of Ukraine corresponds to the main stages of the 4-
year educational process for obtaining a bachelor’s degree. However, accord-
ing to the CEFR, there are six levels of foreign language proficiency. They
range from the basic to the virtually perfect level of language proficiency.
This classification allows understanding the content of each particular level
of language proficiency. Traditionally, language training of foreigners in
Ukraine’s higher education providers is seen through division into stages.
The system of CEFR levels, put into practice in Ukrainian universities can
be presented as follows (Table 1).

Table 1. Levels of language training of foreigners in Ukraine (Bachelor’s Degree)

Expected levels of
foreign language

Stages of The year of training at the end of

Communicative training

training training studying according to areas
CEFR
Final stage IV year B2 Vantage Communicative  training
111 year areas - learning-
professional (dominating),
socio-cultural, business,
socio-political
Principal IT year B2 Vantage Dominating area -
stage I year B1 Threshold learning-professional, and
socio-cultural one.
Elementary Pre  B1 Threshold
/ Basic stage  paratory A2 Waystage
course Al Breakthrough

As language training for foreigners is considered as a unity of three
components: language (objective — communicative competence), general
science (objective — general/professional competence), adaptation (objective
— adaptation to realities and tasks of life in a foreign language environment)
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ones, so the students’ programme of higher education provides for the selec-
tion of material in such communicative areas of study as learning-
professional, socio-cultural, socio-political and official-business.

The principal stage of study (I-II years) is a period in the learning
process, during which foreign students acquire and improve skills necessary
in the learning-professional and socio-cultural areas to pursue a bachelor’s
degree. At the same time, first-year students acquire the essential skills and
abilities for reading professionally oriented literature, listening to lectures,
speaking reproductively and productively in oral and written forms. In the
second year more advanced skills and abilities in mastering all kinds of
communicative activity are formed.

The final stage of study (III-IV years) is a period in the learning pro-
cess during which foreign students acquire and improve all skills necessary
for studying in the higher educational institution. During the third year stu-
dents develop skills and abilities in reproductive-productive and productive
kinds of communicative activity, necessary for reading and working out sci-
entific texts, preparation of materials for reports, discussions on learning-
professional, socio-political and socio-cultural topics; skills of introducing
official business texts are formed; during the fourth year the acquired skills
and abilities in all kinds of communicative activity, necessary for preparation
for the defense of the bachelor’s degree paper are improved.

To determine if an existing programme appropriately addresses the
students’ requirements the authors conducted needs analysis. Needs analysis
is considered to be an important step in curriculum development with a lot
of purposes. A variety of procedures can be used while students’ need analy-
sis is carried out. When the needs analysis the authors used questionnaires,
meetings and discussions.

For self-assessing their language proficiency level the descriptors
grounded on CEFR were proposed to students. Indicating their current for-
eign (Ukrainian) language level 10% of students of the principal stage pointed
out as a breakthrough level Al; 21% of respondents as waystage level A2;
69% of respondents as threshold level B1. Final stage students characterising
their language proficiency level pointed out threshold level B1 (15%); vantage
level B2 (84%); effective operational proficiency level C1 (1%) (see table 2).
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Table 2. International students’ self-assessment of their foreign language
proficiency.

Stages of training
Levels of foreign language training according to CEFR

Al Break- A2 B1 Thresh- B2 Van- Cl1
through Waystage  old tage
Principal stage of ~ 10% 27% 63%
studying
Final stage of 15% 84% 1%
studying

Thus, at the beginning of every stage of foreign language training the
level of students’ language proficiency corresponds to parameters stated by
the curriculum.

The most important foreign language (Ukrainian) skills for agrarian
students of the principal stage of studying are speaking skills and reading
skills. 83% and 65% of respondents respectively indicated them as very im-
portant ones (see table 3).

Table 3. The most needed foreign (Ukrainian) language skills for the international
agrarian student (Principal stage of studying)

Types of skills Percentage
Very important Important Not important
Reading 65 32 3
Writing 35 24 41
Listening 29 37 34
Speaking 83 12 5

The students of the final stage also pointed out speaking skills (80%
of respondents) and reading ones (73% of respondents) as very important
(see table 4).

Table 4. The most needed foreign (Ukrainian) language skills for the international
agrarian student (Final stage of studying)

Types of skills Percentage
Very important Important Not important
Reading 73 24 3
Writing 46 32 22
Listening 40 32 28
Speaking 80 15 5
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Moreover, the importance of writing skills for students of the final
stage is higher (46% of respondents indicated them as very important) as
compared with the principal stage students (35% of respondents indicated
them as very important) (see table 3, 4).

The students were asked to answer the question: “What situations is
Ukrainian very useful/ useful/not useful for you?” A set of 15 questions was
given. Indicating the situations of language use the students of the principal
stage of training pointed out that foreign language (Ukrainian) is very useful
them for communicating to native speakers (100% of respondents), buying
food and goods (98% of respondents), getting information about services
and goods (99% of respondents), playing sports and participating in social
clubs (93% of respondents), visiting different parts of Ukraine (73% of re-
spondents). So it shows that they are interested in language use in the socio-
cultural communicative sphere.

100% of students of the final stage indicated that Ukrainian is very
useful them for the same activities as on the principal stage. Besides they
found the foreign language for working with scientific materials (35% of re-
spondents); working with learning and professional literature on their future
speciality in agriculture (37% of respondents); developing skills on business
communication (27%) was also very useful. So as we can judge at this stage
of studying students feel the necessity to develop their skills in the learning-
professional area.

Monitoring students’ attitude to work with professionally oriented
materials we found out that at the principal stage of studying 38% of re-
spondents considered it very important. At the final stage 57% of respond-
ents considered it very important (see table 5). So there is a tendency that
students attach increasing importance of working with professionally orient-
ed materials at the final stage of studying.

Table 5. The importance of work with professionally oriented materials for the
international agrarian student (Is the work with professionally oriented materials at
foreign language classes very important/important/not important for you?).

Stages of training  Percentage

Very important Important Not important
Principal stage of 38 44 18
studying
Final stage of 57 31 12
studying
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4. Discussion

The analysis of modern scholar’s works about foreign language cur-
riculum development shows it as a matter of great importance.

We agree that curriculum designing is primarily @ how-to-do activity
(Nation, 2010). Also, it covers a wide range of steps or elements mostly such
as learners’ needs determining, analysis the context for the programme, the
planning of the learning outcomes, the organization of the course, the selec-
tion and preparation of teaching materials, provision for of effective teach-
ing, and evaluation of the programme. Elements referred to above are con-
stituted as a set of interrelated components (Nicholls & Nichols, 1972; Rich-
ards, 2001; Nation, 2010).

Moreover, we share the opinion that allocating and clear formulating
structural elements of modern foreign language (Ukrainian) curriculum
namely learning goals and objectives, principles, programme characteristics
underpins foreign language learning-teaching process (Bey & Trostynska,
2008, Kasianenko, 2013, Shelest, 2018, Pikulytska & Baidak, 2018). CEFR
provides the grounds for identifying internationally recognised standards of
language training and it is an institution’s mission to implement them appro-
priately in the curriculum.

Scholars considered foreign language curriculum for specific purpos-
es (for agricultural specialities, for instance) should provide clear relevance
of the language course to the learners’ professional needs thereby improving
their motivation and making learning better and faster (Hutchinson & Wa-
ters, 1987; Dudley-Evans & John, 1998). The professional orientation of the
foreign language curriculum provides students with the ground for both
mastering language and future speciality in agriculture (Veranita et al., 2017,
Coroama, 2016).

Definitely, work with professionally focused materials included in
the curriculum covers extra-linguistic objectives: getting acquainted with sci-
entific publications in the agricultural industries; finding out new develop-
ments and research to advance the industry; search and selection of materials
for scientific and practical activities, i.e. obtaining information that would
supplement and enhance the learning material that students acquire in the
process of studying specialized disciplines; and, equally important, the devel-
opment of skills for further self-study in the speciality (Lushchyk, 2016).

As learners are the key participants in curriculum development pro-
jects (Richards, 2001; Nation, 2010) it is essential to collect about them as
much information as possible. Revealing students’ needs is considered to be
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a good tool to achieve learning outcomes of foreign language training of ag-
ricultural students covering their communicational, social-cultural and pro-
fessional requirements (Veranita et al., 2017; Coroama, 2016).

So the analysis of data obtained from questionnaires shows that the
foreign (Ukrainian) language is used by international students not only as a
mean for solving their primary social problems but also, most importantly,
as the language of the socio-cultural environment. In addition to, the foreign
(Ukrainian) language, being the language of higher education or the language
of study, is not only an educational subject but also a means of comprehen-
sive life-long development and a guide for future agrarians in their formation
as professional personalities.

In other words, our study confirms previous researches about for-
eign language curriculum development. Besides it should be mentioned that
the authors’ contribution brought by this paper to the new knowledge to this
area is that first in Ukrainian pedagogical science conducted the study deal-
ing with the development of foreign (Ukrainian) language curriculum for
international agrarian students. The results represent the fact that the curric-
ulum meets students’ needs.

Our study can be extrapolated for other higher agricultural institu-
tions involved in international students training both in Ukraine and abroad
while foreign language curriculum development. As agriculture degrees pro-
vide the requisite underpinning in physical, chemical, biological or nutrition-
al principles, economic and business analysis, human behaviour and social
and environmental contexts, it is necessary to include in each foreign lan-
guage course many elements that, on one hand, are subject-specific, and on
the other hand with a clear focus on language proficiency and communica-
tive activity.

Whilst higher agricultural education is becoming increasingly labour
market-led, the research reported here promotes cooperation between lan-
guage teachers, teachers of agricultural disciplines and students. Such collab-
oration brought insights and wide information data in agricultural education.
This approach serves to redress the “disconnect” between knowledge pro-
viders and knowledge users in higher education institutions.

5. Conclusion

So generalization of the study results give us the opportunity to con-
clude: 1) the Core Curriculum for Foreign Language Training (Ukrainian) of
Non-Residents in Higher Agrarian Education Institutions provides an im-
portant methodological prerequisite for foreign language training of interna-

209



Core Curriculum for Foreigners’ Language Training in Higher Agrarian ...
Yuliia LUSHCYK et al.

tional students through adequate formulating goal; objectives; principles
(general and linguistic-didactic) of foreign language training; content com-
ponents by providing the student with the linguistic knowledge necessary for
mastering the language of specific subjects, enriching knowledge through
work with professionally-oriented materials at foreign language classes, as
well as developing communication skills to meet social, community and pro-
fessional needs; 2) the curriculum integrates the key aspects of CEFR and
took into account communicative and professionally oriented needs of the
learners as subjects of the educational process; 3) needs analysis confirms
that the curriculum meets to students’ requirements.

References

Artino, AR. Jr., La Rochelle, J.S., Dezee, K.J., Gehlbach, H. (2014). Developing
questionnaires for educational research: AMEE Guide No. 87., Med
Teach. 36(6):463-74. doi: 10.3109/0142159X.2014.889814

Bey, L. B., & Trostynska, O. M., (2008). Problemy vykladannia ukrainskoi movy
riznym katehoriiam inozemnykh studentiv. [Some problems in teaching the

Ukrainian language as a foreign one|. Visnyk Kbarkivskoho Natsionalnoho
Universytetu im. V. N. Karagina, 12, 42 — 49.

Brown, J.D. (1995). The Elements of Language Curriculum: A Systematic Approach to
Program Development. Bostonn-Massachusetts: Heinle & Heinle Publishers.

Council of Europe. (undated) Common European Framework Of Reference For
Languages: Learning, Teaching, Assessment.
https://rm.coe.int/16802fc1bf

Coroama, L. (2016). Bridging the gap between teaching language and teaching
culture in a foreign language course at the faculty of agriculture. Research
Journal of Agricultural Science, 48(3), 14 — 18.
http://www.rjas.ro/download/paper ver...

Council of Europe (1969). On an intensified Modern-1anguage Teaching Programme for
Europe. https://rm.coe.int/16804ecaae

Dudley-Evans, T., & John, M. St. (1998). Developments in English for specific purposes.
New York: Cambridge University Press.

Hutchinson, T. & Waters, A. (1987). English for Specific Purposes. Cambridge:
Cambridge University Press.

Ivanyshyn, H. (2015). Realizatsiia kontseptsii ukrainskomovnoi pidhotovky
inozemnykh hromadian u typovii navchalnii prohrami dlia pidhotovchykh
fakultetiv VNZ Ukrainy. [Implementation of the concept of Ukrainian
language training of foreign citizens in a typical curriculum for preparatory
faculties of Ukrainian universities|. Teoretychna i dydaktychna filolobiia. Seriia
“Pedahobika”, 21, 21 — 29.

210


https://doi.org/10.3109/0142159X.2014.889814
https://rm.coe.int/16802fc1bf
http://www.rjas.ro/download/paper_version.paper_file.9684a4ef369afcba.636f726f616d61312e706466.pdf
https://rm.coe.int/16804ecaae

Revista Romaneasci pentru April, 2020
Educatie Multidimensionala Volume 12, Issue 1 Sup. 1

Kasianenko, T. (2013). Vykladannia ukrainskoi movy yak inozemnoi: pryntsypy
optymizatsii ta innovatsii. [Teaching Ukrainian as a Foreign Language:
Principles of Optimization and Innovation|. Ku/tura narodov Prychernomoria,
257, 7-10.

Knight, J., & de Wit, H. (1997). Internationalization of higher education in Asia Pacific
countries. Amsterdam: EAIE.

Kostikova, 1., Viediernikova, T., Holubnycha, L., & Miasoiedova, S. (2019). The
Competency-Based Approach to Passing First Certificate in English. Revista
Romaneasca pentru Educatie Multidimensionala, 11(1), 117-130.
https://doi.org/10.18662/rrem/100

Larsen-Freeman, D. (2000). Techniques and Principles in Language Teaching. (204 ed.).
Oxford: Oxford University Press.

Law of Ukraine “On Higher Education”. (2014).
https://zakon.rada.gov.ua/laws/show/1556-18

Luchkevych, V. (2016). Rol universitetskoyi agenciyi frankofoniyi v
internacionalizaciyi vishoyi osviti [The role of the university agency of
francophonia in the higher education internationalization|. Pedagogichni
nanki, 1, 148-153.

Lushchyk, Yu. (2016). Navchannya inshomovnogo profesijno-oriyentovanogo
chitannya v agrarnomu VNZ. [Training of foreign language professional-
oriented reading in agrarian universities|. Inozemni movi n vishij osviti:
lingvistichni, psibologo-pedagogichni ta metodichni perspektivi. 122-126.

Maguire, Ch., & Atchoarena, D. (2003). Education for rural development: towards
new policy responses. In D. Atchoarena, L. Gasperini (Eds.), A joint study
conducted by FAO and UNESCO (pp.311 — 375).

McLeod, S. A. (2018). Questionnaire: Questionnaire: Definition, Examples, Design
and Types. Simply psychology.
https://www.simplypsychology.org/questionnaires.html

Mrowicki, L. (19806). Project Work. English competency-based curricutum. Portland:
Northwest Educational Cooperative.

Nation, I.S.P. (2010). Langnage curricutum design. New York: Taylor & Francis.
Nicholls, A., & Nicholls, N. (1972). Developing curriculum: A practical guide. LLondon:
Allen and Unwin.

Nitenko, O. (2015). Internacionalizaciya vishoyi osviti yak faktor rozvitku
universitetu [Internationalization of higher education as a factor of
university development|. Osvitologichnij diskurs, 2(10), 205-216.
http://od.kubg.edu.ua/index.php/journal/article/view /249

Phillips, M. K., & Shettlesworth, C. C. (1978). How to arm your students: A
consideration of two approaches to providing materials for ESP. ELT
Documents, 101, 27-48.

211


https://doi.org/10.18662/rrem/100
https://zakon.rada.gov.ua/laws/show/1556-18
https://www.simplypsychology.org/questionnaires.html

Core Curriculum for Foreigners’ Language Training in Higher Agrarian ...
Yuliia LUSHCYK et al.

Pikulytska, L. & Baidak, L. (2018). Aspekti vikladannya ukrayinskoyi movi yak
inozemnoyi v agrarnomu VNZ [Aspects of teaching Ukrainian as a foreign
language in agrarian universities|. Bdeshite izsledvaniya, 7, 13-20.

Proskurkina, Ya. (2013). Navchalni prohramy z movnykh kursiv dlia inozemnykh
studentiv pidhotovchykh fakultetiv kompetentisnyi pidkhid. [Language
programs for foreign students of preparatory faculties: a competent
approach]. Osvita doroslykb teoriia dosvid perspektyvy, 6, 81 — 87.

Richards, J. C. (2001). Curviculum development in langnage teaching. Cambridge:
Cambridge University Press.

Shelest, H. Yu. (2018). Vyvchennia ukrainskoi movy yak inozemnoi: problemy, novi
metodyky, perspektyvy. [Studying Ukrainian as a foreign language:
problems, new methods, prospects|. (In Ukrainian). Zakarpatski filolohichni
studii, 1(3), 51-55.

Shlenova, M., Nesterenko, A., Girich, Z., Konoplenko, N., Boiarska-Khomenko,
A., & Korneiko, Y. (2019). Learning RFL and UFL in Ukrainian
Universities: Focus on Arabic Students. Revista Romaneasca pentru Educatie
Multidimensionala, 11(4 Supl. 1), 257-263. doi:10.18662/rrem /188

SNAU (2019). Sumy National Agrarian University. http://www.snau.edu.ua/

Dziubenko, LI, Dubichynskyi, V. V., Chezghanov, S.A. et. al. (2009). Yedyna typova
navchalna probrama 3 ukrainskoi movy diia studentiv-inozemtsiy osnovnykh fakultetiv
nefilolohichnobo profilin vyshehykh navchalnykh zakladiv Ukrainy II-1V rivniv
akredytatsii [Unified model curriculum in the Ukrainian language for foreign
students of the main faculties of non-philological profile of higher
educational institutions of Ukraine]. O.N. Trostynska, N.I. Ushakova (Ed.).
(Part 3) Kyiv: NTUU “KPI”.

Ushakova, N., Dubichinskii, V., & Trostynska, O. (2011). Koncepciya movnoyi
pidgotovki inozemciv u VNZ Ukrayini. [The concept of language training
of foreigners in Ukrainian HEI|. V7&ladannya mov u vishib navchalnib zakladah
osviti na suchasnomu etapi. Mizhpredmetni vyazk:. 19, 136-146.

Veranita, D., Syahrial, & Koto, 1. (2017). English for agriculture vocational school
students: a need analysis study at SMK Negeri 2 South Bengkulu. Journal of
Applied Linguistics and Literature, 2 (2), 76-87.
https://doi.org/10.33369 /joall.v2i2.5956

Fomenko, T., Bilotserkovets, M., & Kobzhev, A. (2019). Extrapolation of Canadian
Universities” Internationalization Strategies into Ukrainian Higher Agrarian

Education. Revista Romaneasca pentrn Educatie Multidimensionala, 11(2), 110-
125. https://d0i:10.18662/trem /120

212


http://www.snau.edu.ua/
https://doi.org/10.33369/joall.v2i2.5956



