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ANDRAGOGY AS AN ART OF SELF- REALIZATION OF A PERSON

The article deals with the main tendencies of the development of andragogy
from a scientific and practical point of view. A detailed description of the adult
learning andragogy system at different historical stages is presented. The task of
the science of adult education in light of the trends of modern society and its role
in the implementation of professional and social aspirations of an adult are shown.
The basic tasks of adult education and their difference from the peculiarities of the
pedagogical system are determined. The general tendencies, content, sources,
means, forms and methods of adult learning process are highlighted. The key ways
of overcoming the contradictions that arise in the path of self-improvement of an
adult in the present are called. It is emphasized that andragogy is a science
created for people independent, who aspire to self-realization in various spheres
of activity. The basic andragogy provisions, which do not contradict the didactic
principles of pedagogy, are formulated, but supplement and promote their
development.

Key words: andragogy, pedagogy, adult education, self-perfection, the
andragogical system, technology of joint activity, technology of reflectivity, self-
realization.

The aspiration to become an independent and self-governing personality and
the desire for self-realization and self-perfection transform a modern adult into a
"person of learning", take him or her into new and new spheres and forms of
cognition, and new technologies for the transfer of information and organization of
learning offer him or her enormous opportunities for satisfying his or her
educational needs.

Speaking and thinking about adult learners as pupils or students, the
stereotypes that are common to the situation of a school or college for pedagogy
dealing with children, adolescents, but not with adults, are transferred. Recently, in

the pedagogy they deal with a special direction which has been identified as the



theory and practice of adult education called andragogy. Its foundation is to take
into account the peculiarities of adult learners and the context they are taught in.

Like any other science, andragogy has its structure, conceptual approach and
terminological constituent. Since it reveals the general patterns of adult education,
it highlights the theory of adult learning. Andragogy examines and sets the basic
laws of the activity of those who study in the process of learning and therefore its
component is the technology of adult learning.

The purpose of the article is to study andragogy by its most general
categories: the characteristics of the adult learner, the process of adult learning, the
relationship of andragogy with different branches of education, patterns and trends
in the development of education and the very andragogy.

The growing importance of the science of adult education is a recognized
fact. There is no country on earth where technological, socio-economic and
cultural progress does not depend on the study of andragogy. There is no country
that would not link its future with the future development of this science. In the
present century, sociologists consider the science of adult education to be very
important. A characteristic trend of historical changes in andragogy is reflected in
its compliance and organizational personality, expressed in the increase in the
number of educational institutions, created exclusively for the adult population, in
the growth of the diversity of programs that they are offered. As a consequence of
this global process, a range of realities, that are not found in children's and youth
science, arises and appears there. J. Draper, investigating the origin and
development of androgogy, believes that the preconditions for its appearance are:
the humanistic social philosophy of 1700-1800's, the beginning of the working-
class movement in the twentieth century in Germany and the United States, the
rapid development of adult education after the Second World War, intensity
research in the field of adult education and substantiation of the viability of the
andragogical theory. He noted that "the consideration of the metamorphosis of the

androgogy / adult education is important for the search for the identity sector. The



search definition was also an attempt to humanize and understand the educational
process of adults"[1, p.5].

Alexander Kapp, a German teacher, was the first who defined the term of
andragogy in 1833. In his definition he used some constituents of Plato’s education
theory. Andragogy (andr— meaning “man”) could be contrasted with pedagogy
(paid- meaning “child” and agogos meaning “leading”) [2]. Despite of its
importance, Kapp’s definition of andragogy was disputed, and changed into ill-
used. In 1921 in his report Rosenstock argued that “adult education required
special teachers, methods and philosophy, and he used the term andragogy to refer
collectively to these special requirements” [3]. The first English researcher who
picked up Rosenstock’s definition of andragogy was Eduard Lindeman. According
to Stewart, his biographer, “the new term seems to have impressed itself upon no
one, not even its originators” [4]. The term was rarely used in North America, but
in Yugoslavia, France, and Holland this definition was frequently being used
mainly to refer to the discipline which studies the adult education process or the
science of adult education. Peter Jarvis states that the term comes from the Greek
word "aner", which means "man, person", and it was first used in the educational
context of Europe in the nineteenth century. However, the name of M. Knowles is
associated with this notion first defined as "the art and science of helping adults to
learn" [5, p.125].

A lot of international organizations, namely ILO, WHO and FAO tried more
than once apply andragogy in various branches and spheres. But it was UNESCO
that attached the importance of this science to enhance international relations and
exchange which help to promote their development at national level.

So in 1949, at Elsinore in Denmark UNESCO run the first International
Conference on Adult Education. The purpose of the Conference was to distinguish
the possibility of adult education to restore the education system damaged by the
Second World War and to accommodate East and West. The basic suggestion of
the Conference was “to aid and foster movements which aim at creating a common

culture to end the opposition between the so-called masses and the so-called elite”.



The promotion of democracy and peace and strive for understanding between
peoples, not simply between governments were among the leading ideas
announced at international level.

According to UNESCO, the purpose of adult education is to satisfy all the
various needs and aspirations of the adult. The priority task of adult education is to
provide a person with a set of knowledge and skills necessary for active creativity
and activities in today's dynamic life. It is a constant, continuous lifelong
development of man as a worker, citizen and personality [6].

Nowadays, there is a set of views on the role of science about adults in
achieving the agreed progress not only in personality and collectivism but also in
understanding the way of its renewal.

The basic provisions of adult learning theory are better to consider,
comparing in general pedagogical and andragogical systems of education. Dealing
with the systems of learning, it is essential to mention a systematic set of basic
regularities of the activities of the learner and those who teach in the learning
process. In this case, of course, it is necessary to take into account other
components of the process, namely content, sources, means, forms and methods of
training. But the main thing in the model is the activity of the learner and the
trainer.

The regularities are defined in the system of study, for one or another
approach of the organization involved in the learning process, but they are
presented in a complex and more complete form. Actually, they are not always
realized in such a scale, but practically never. This is so called an ideal
representation of the learning process that is created either from the point of view
of pedagogy and learning of the young, or from the point of view of andragogy and
adult education.

According to Knowles, one of the greatest theoreticians and practitioners of
adult learning, the number one challenge was “the training of competent people -

people who would be able to use their knowledge in a constantly changing



environment, whose core competence would be in the ability of continuous self-
improvement and lifelong self-education” [7, p.13].

The problem of training becomes even more difficult and tense. So,
andragogy, being a science which concerns adult learning, is a true useful power
that helps a modern person to overcome his or her problems with the help of
learning.

Andragogy is defined as a separate branch of pedagogy due to a number of
factors of different nature. Scientists distinguish the basis of the new science as the
objective conditions that arose due to the need for the development of andragogy.

Firstly, the very process of the development of education helps people who
study to take the lead in the learning process. Pedagogy underlines the principle
concept that the person who is studying occupies a mainly passive position when
choosing the education, he or she wants to obtain, excluding the subject oriented
instruction at school, characteristic for senior pupils; while adults subconsciously
choose not only the course, but also the form, term and level of education.

Secondly, the evolution of philosophical and psychological sciences has led
to the conscious recognition of the leading role of man in all social processes,
including science.

Thirdly, advances in information technologies offer a new way of organizing
a learning process that significantly changed the role of the learner and the trainer
(teacher) in the learning process.

Fourthly, the evolution of pedagogical concepts also led to the recognition of
the need to provide more freedom of the learner in the learning process.

Moreover, taking into consideration different activities of children and
adults, it is necessary to define the principles of pedagogical and andragogical
systems of education more clearly.

Finally, physiologists and psychologists have shown that people are able to
study successfully and recurrently.

The set of the basic principles of andragogy was proposed in 1970 by the

American scientists such as M. Knowles and R. M. Smith, the Englishman P.



Jarvis and a group of young scientists from Nottingham University. E.F. Holton
and R.A. Swanson noted, in the early 1970's when andragogy and the concept that
adults and children learn differently was introduced for the first time in the United
States by Malcolm Knowles, this idea has become a new discovery, inspired many
further studies and sparked controversy [8].

According to Peter Jarvis, a well-known English specialist in adult
education, M. Knowles can be considered "the father of androgogy", although he
did not invent this term, but he " is mainly responsible"” for its popularization in the
US and in Western Europe [9, p.125]. P. Jarvis in his main work "Adult Learns:
Abandoned View" (1978) points out and analyzes the ways used in adults and
children learning presented by Knowles. He highlighted four basic provisions that
distinguish andragogy from pedagogy, namely: a change in the representation of
oneself ("I-concept"); experience (mature people accumulate experience that
becomes extremely rich); readiness to study( adults want to study in those problem
areas where they encounter and what they consider to be "relevant to the case");
focus on self-learning: it is unlikely that adults who focus on the problem will be
guided by the subject [10, p. 126].

According to Z. Hellston [11], the concept of learning based on experience
(experiential learning) makes it possible to effectively use both the life and
professional experience of adults in education. Perhaps, therefore, E. Lindeman
called the experience of a living textbook of an adult student, which provides a
continuous process of assessing the events taking place, and the Swedish scientist
S. Larsson - "a valuable resource” that provides continuity of learning, serves as a
motivation for learning and improves its effectiveness. Add and create conditions
for self-directed learning.

M. Knowles is known to focuse on self, or "I," and this is the basic concept
for teachers who deal with adults to agree with [7]. Later, in 1984, M. Knowles
added the fifth position, such as "motivation to learn", and in his autobiographical

book in 1989 he added one more, the sixth, provision, namely "the need to know".



All mentioned above testifies to the fact that each of the highlighted positions by
M. Knowles is opened to the discussion [12].

Based on the main fundamentals of andragogy nominated by Knowles, it is
proposed to build adult learning activities, where the main characteristics can be
distinguished as active and leading role of the learner in the elaboration and
implementation of a training program on the one hand, and the cooperation of an
adult student with his teacher on the other. Knowles considers the students to be
active researchers in the process of taking participation on each stage. He
obviously shares many of the ideas suggested by J. Dewey. On this basis, it can be
argued that Malcolm Knowles offered the advanced education ideas for adults.
Consequently, the ideology of andragogy is humanistic [8, p.215].

Generally speaking, it is possible to state that according to the pedagogical
system of teaching a person who teaches will dominate. It determines all the
constituents of the process, such as the purpose, content, forms and methods,
means and sources of learning. Taking into account the objective factors, namely
lack of personality, dependence on economic and social situation, insignificant life
experience, lack of significant problems which caused the necessity to study, and
according to the pedagogical system the one being taught takes an active position
and actually is not able to influence the planning and evaluation of the learning
process. Hence, his or her participation in the study is also quite passive, for his
main role is the perception of social experience, shared by the person who teaches.

In the andragogical system, the leading role belongs to the person who
learns. Adult learning person is an active element, one of the equal partners of the
learning process. Therefore, andragogy should be identified as a separate unit of
pedagogy, engaged in investigating the process of adult learning and organizing
the learning process. The purpose of the study was to define the features of adult
education, the allocation of forms and methods of andragogy, their comparison
with the forms and methods of pedagogy. The purpose has defined the following
tasks of the research, such as to study pedagogical, methodological, sociological
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research; to describe, compare, provide recommendations for the development of
adult education. To solve these problems, the following methods are proposed to
be used, namely theoretical analysis of literature; analysis of the work of teachers
working in the system of andragogical education; surveys, questionnaires and
observations.

Research results may be of interest to: specialists - beginners who start to
work in the field of adult education; students and undergraduates who want to
work in adult learning system in future; adult people who want to get additional
training; training providers of various forms of andragogical studies.

Conclusions. Due to the fact that andragogy has some pedagogical roots,
training takes place taking into account pedagogical theories of education.
Therefore, andragogy can be defined as a branch of scientific knowledge, as a
sphere of social practice and academic discipline. Pedagogy is a science, studying
the patterns where adults share their special social experience and children
“absorb” it actively. Protecting the semantic continuity with pedagogy, the concept
of “andragogy” contains an indication of the peculiarities of adult training and the
necessity of its special study.

As a result of this contradiction, the place of andragogy among the other
sciences is not definitely defined yet. Andragogy discovers such learning
technologies as: technology of self-learning, technology of joint activity,
technology of using life experiences, technology of an individual approach to
learning, technology of selective learning, technology of reflectivity, technology of
the demand for learning outcomes, technology for the development of the learner.
The learning technologies of andragogy make a real solution to the problem of
lifelong education. Pedagogy reveals the technology of teaching depending on the
level of pedagogical knowledge, distinguished as general pedagogical, private
methodological and local. Basing on the ever-developing circumstances of the
modern world and dealing with some peculiarities and characteristics of
andragogy, it is important to take into account such philosophical foundations as

teaching technology, technology of psychological development, technologies of



orientation to personal structures, as well as branch, subject and mono technologies
to enhance the strive of adults for self-improvement and readiness for on-going
education.

Bepecmok O.B. AHOpazozika sik Mucmeymeo camopeasizayii s1l00uHu.

Y cmammi po3ensi0aiombCsi OCHOB8HI MeHOeHYii po38umKy aHOpazo2iku 3
HAykoeoi ma npakmuuHoi mouku 30py. Hadaembcsa demanbHa xapakmepucmuka
aHOpazo2iUHOI cucmemu HABUAHHS OOPOCAUX HA pi3HUX [ICMOPUYHUX emanax.
OKpecneHO 3ae80dHHSI HAYKU NpPO HABUAHHA OOpOCAUX Y C€8imai meHOeHyill
CyuacHoeo cycninbcmea ma ii ponb y emineHHi npogpeciliHux ma coyianbHux
npazHeHb 00pocaoi MoOuHU. BuzHauarombcs 6a308i 3a80aHHSI HABUAHHS OOPOCAUX
ma ix eiomiHHicmb 8i0 ocobausocmeli nedazo2iuHoi cucmemu. Bucgimaorombcs
3aeanbHi meHOeHyii, 3micm, Odcepena, 3acobu, ¢opmu ma memoou npoyecy
HaeuaHHsi oopocaux. Hazugaiombca kaouosi wiisixu nooonaHHA npomupiu, wo
BUHUKAOMb HA WXy CAMOBOOCKOHA/EHHSI OO0pOCAOI /MIOOUHU 8 YMOBaX
Cb0200€eHHA. AKYyeHmyembCsl ygaza Ha camopeanizayii A0OUHU, WO HABUAEMbCS, Y
pisHux cgepax OdisinbHocmi. CihopmMynb08AHO OCHOBHI NOAONHCEHHS aHOPA202iKU,
Wo He cynepeuamb OUOAKMUYHUM NpUHYUNAM nedazociku, a 0OnogHIOmMb ma
Cnpustomb X po36UMmKy.

Kawuoei cnoea: aHOpazocika, neodazocika, HABUAHHA  OOPOC/UX,
CAMOBOOCKOHA/IEHHS, aHOpA202IUHA CUCmeMd, MexHO/02is1 CniibHOI Ois/ibHOCMI,
mexHo/102is pehiekmugHocmi, camopean3ayis.

Bepecmok O.B. AHOpaAzo2uKa Kak ucKkyccmeo camopeaausayuu ye/s06eekd

B cmambe paccmampugairomcsi  OCHOBHble  MeHOeHYuu  pas3eumus
aHOpA202UKU C HAYuHOU U npakmuueckoll mouku 3peHus. /laemcsi nodpobHas
Xapakmepucmuka aHopazo2uueckuli cucmembl 0OyUeHUsl 83pOC/AbIX HA PA3AUUYHBIX
ucmopuyeckux smanax. HameueHbl 3a0auu Hayku o6 obyueHUU 83pOC/bix 8 ceeme
meHOeHyull  cospemMeHHO20  obwjecmea U ee poab 8  BONJIOWEHUU
npohecCUOHANbHbIX U COYUA/IbHbIX ~ Cmpem/aeHull  83p0c/a020  uenosekd.
Onpedensitomcsi  6asoeble 3adauu o0bOyuyeHUs 63pOC/AbIX U UX omauuue om

ocobeHHocmell nedazozuyeckoli cucmembl. Oceewaiomcsi obwue meHOeHYUU,



codepoicaHue, UCMOUYHUKU, cpedcmed, ¢opmbl u memoObl npoyecca oOyueHus
g3pocablx. Hasbiearomcsi  kiaouesble nymu  npeodosieHuss — npomueopeuutl,
B03HUKANOWUX HA Nymu CamMoOCO8epUIeHCMBOBAHUSI 83POC/A020 Uen08eKa 8
CE200HSIWHUX  ycaosusix. AKUYeHmupyemcsi 6HUMAHUe HA —Ccamopeanu3ayuu
obyuarowezocsi 8 pasuuHbix cepax OesmeabHocmu. ChopMyaupo8ambl
OCHOBHble  NOMOMCEHUSI  AHOPA202UKU,  KOmopble  He  npomugopeuam
OudaKmuuecKuM NpuUHyunam neodd2o2uku, a OONOAHAIOM U cnocobcmeyrom ux
passumuro.

KiaueBble (/10Ba: aH/parorvka, TIefaroruika, oOyueHWe B3pOCIBIX,
CamMocoeepuieHCmeo8aHue, aHopazo2uueckass cucmemd, mexHoa02usi COBMeCmHou
Oesime/IbHOCMU, MexHo/102usi peghieKmusHOCMU, cCamopeanu3ayusi.
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