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CyMchKuil HaIllOHAJIBHUIA arpapHUil YHIBEPCUTET
FOanysanb Cua
AcmiipanT, CyMCbKH HalllOHAJBbHUM arpapHUil YHIBEPCUTET
Slinonr Illen
[Tpodecop, [HCTUTYT HayKu 1 TeXHIKU XeHaHb, Kuraii

[IpoBeneHo ormisiA CTaHy pO3BUTKY JOLIKUIBHOI OCBITH 3 Yacy peopmMyBaHHS
Kuraro 3a octanni 42 poku, aHaji3 mpolecy MOMyIsIpU3allii TOMIKITFHOT OCBITH B
CUIBCHKIM MICIIEBOCTI Ha (OHI PO3BUTKY JIOACHKUX PECYpPCIB Y CUIbCHKIN
MICIIEBOCTI Ta y3arajibHeHHs q0cBiny Kutaro.

Busznaueno Kuraii, sk HaiO11bIa KpaiHa, 10 PO3BUBAETHCA Y BCbOMY CBITI,
3a ocTaHHI 42 pOKM JOCSAT 3HAYHUX JOCSITHEHb Yy Taly3l HaI[lOHAIBHOTO
€KOHOMIYHOTO 00Ky, 3aco0iB ICHYBaHHS JIO7EH, €HEPIreTHKH,
30BHINIHBOEKOHOMIYHO1 TOPTiBJi, CIIHCHKOTO TOCHOJAPCTBA, OCHOBHHUX Taiy3ei
MIPOMHUCIIOBOCTI, BKJIIOYAIOUYM JOMIKIIBHY OCBITY. Lle mocnigkeHHs B OCHOBHOMY
MPEACTaBIsE€ BEJIMKUM TIporpec y MOMmyispHu3aliii JOMKUIbHOI ocBiTM B Kurai 3
qacy pedopMyBaHHS Ta BiIKpUTTA. bepydnm 3a OCHOBY pPO3BUTOK JHOICHKHX
pecypciB y ceimi, aHaii3 AocBinxy Kwutaio B momyssipusarlii JTOIIKUIBHOI OCBITH
poOUTHh HACTYNHI BUCHOBKH. [loiTHKAa PO3BUTKY CUIbCHKOI JOMIKIIBHOI OCBITH,
CTBOPEHHSI CHCTEMHU IUTAYMX CaJI0UKiB Ta MoOyq0Ba MEJAroriyHuX KOJIEKTHBIB
3HAYHO CHPHSUTH ajanTarlii, BIAHOBICHHIO Ta PO3BUTKY CUIbCHKOI JOIIKUIEHOT
ocBitTh [lepepaxyBaHHs HAIJIUINIKy Tpaii B CUICHKIM MICIIEBOCTI CHPHUSIIO
PO3BUTKY JOMIKITBLHOT OCBITH. [liroTOBKA M0 TpaleBiamTyBaHHs Ta MiJTOTOBKA
MPAIiBHUKIB JOMIKIJIFHAX HaBYAJIBHUX 3aKIaMiB ICIA 3aKiHYCHHS pOOOTH
MOKPAIYIOTh SIKICTh JOWIKIIBbHOI OCBiTH. HamioHanbHa mnomithka 3a0e3nedye
JIOCTATHIO TapaHTiiO AJisi 30UIBIICHHA PIBHA MOMYJspU3allii JAOUIKIIHHOI OCBITH.
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TakoX TIPOMOHYETHCA, [JIi TIOKPAIICHHsS SKOCTI JONIKUIBHOI OCBITH B
MailOyTHbOMY TOBMHHO BpaxoByBaTHUCS TpH MOAAJBIIINA  TOMyJIspU3aIii
JTOLIKIJILHOI OCBITH.

OpuriHajapHICTh JOCTIKEHHS BU3HAUYA€E aHaJI13 PO3BUTOK JOIIKIJILHOI OCBITH
Kurato 3 yacy pedopmyBaHHsS Ta BIAKPUTTS 3 Oarathox mnepcrnekTuB. OcoOIuBo
aHaJI3Y€eThCS JOCBIA TMOMyJspu3aliii JOMKIJILHOI OCBITH 3 OISy HAa PO3BUTOK
JIOACHKUX PECYpPCiB y Cell.

[TpoananizoBane, MO iICTOTHE 30UIBIICHHS PIBHA MPOHUKHEHHS AOUIKIIBHOI
OCBITH y CUIBCHKIM MICIIEBOCTI 3 MOMEHTY pPeQOpMYyBaHHA Ta BIAKPHUTTA, II€
JOCIIPKeHHS y3araibHIoe focBig Kutaro ta 3abe3meuye HaaiiiHI MOCHIAHHA Ha
MaiiOyTHIM PO3BUTOK CLILCHKUX JIOICHKUX PECYPCiB Ta (GOPMYITIOBAHHS MOJITHKH,
NOB’SI3aHOI 3 CUIbCBKUMHU TepuTopisiMu B Kwurai Ta 1HIIKMX KpaiHax, MIO
PO3BUBAIOTHCS Y CBITI.

KurouoBi ciioBa: pedopma, po3BUTOK JOLIKIIBHOI OCBITH, JIIOJACHKI PECYPCH,
ClIbChKa MICIIEBICTH, 10cB1 KuTato, HallloHaIbHA IPOrpaMa HaBYaHHS

POPULARIZATION OF PRESCHOOL EDUCATION IN THE CONTEXT
OF RURAL HUMAN RESOURCES DEVELOPMENT

A review of the development of preschool education since the reform and
opening of China over the past 42 years, an analysis of the process of promoting
preschool education in rural areas against the background of human resources
development in rural areas and a summary of China's experience.

It was determined that the transfer of surplus labor in rural areas contributed
to the development of preschool education. Preparation for employment and
training of employees of preschool educational institutions after the end of work
improve the quality of preschool education. National policy provides a sufficient
guarantee to increase the level of promotion of preschool education.

It is suggested that in order to improve the quality of preschool education in
the future, the popularization of preschool education should be taken into account.
The development of pre-school education in China since the reform provides great
prospects, especially for the promotion of pre-school education in the light of rural
human resources development, and provides reliable links to future rural human
resources development and rural policy development in China and other
developing countries.

Keywords: reform, preschool education development, human resources, rural
areas, China's experience, national curriculum

Introduction and review of literature. China is a large agricultural
developing country with an enormous rural population, which totals 552 million by
2020 [1]. Rural development is related to the development of the whole country,

while the improvement of rural population quality is vital to the overall national



quality level. Therefore, the development of preschool education has an absolutely
crucial role in improving the rural population quality and even the overall quality
of the whole nation and is also the foundation project for the improvement of the
national quality.

As early as the end of 2010, 5,115 middle school students in Shanghai won
the first place in the Programme for International Student Assessment (PISA) for
the first time, which attracted the attention of all countries in the world. These
Shanghai students who took the test scored an average of 66 points higher in
reading if they had attended preschool education over one year than those who had
not attended preschool education [2]. According to the research report from World
Bank, investing in early childhood education may be the most cost-effective way in
improving the living standards of the next generation in China, with economic
returns of up to 7-18%, which is much higher than financial capital investments [3.
P.352]. Coincidentally, longitudinal tracking from the American Perry Preschool
Study [4] and a study conducted by Nobel Laureate David Heckman and his
colleagues [5] found similar results. It is obvious that high-quality preschool
education has a fundamental role in improving national quality all around the
world, especially impoverished areas, and building national wealth, and it has a
long-term comprehensive effect.

In fact, as preschool education involves the construction of social public
service system and the satisfaction of the primary needs of people's livelihood, it
has always been one of the crucial points for education reform of the Chinese
government. China's preschool education has made tremendous progress since the
reform and opening up in 1978. In 2019, the universality of education at all levels
reached or exceeded the average level of middle- and high-income countries.
Actually, preschool education policies have been significantly inclined to rural
areas and impoverished areas in China's central and western regions since 2010.
Focusing on rural areas, the development of rural human resources has played a
pivotal role in promoting the popularization of preschool education. By concluding

and summarizing the experience of preschool education development in rural



China, the construction of the preschool education system could be better
promoted. For other developing countries, China's experience has reference value
and could provide them with reference to the development of rural human
resources.

The purpose of the article is to review the development of preschool
education since China's reform and opening up in the past 42 years and summarize
the experiences in preschool education popularization in China's rural areas under
the background of rural human resources development.

Results and discussion. Before 1978, China experienced the mighty "Ten-
year Cultural Revolution”, and the domestic development situation was grim.
Internationally, the developed countries were undergoing the third technological
revolution with rapid economic development. Against such a background, China
must carry out reform and opening up, which is the aspiration and choice of the
whole party and the people of all ethnic groups. It is the most distinctive feature of
contemporary China and the most distinctive background color of contemporary
China. Over the past 42 years, China has made remarkable achievements along this
road. In 2019, China’s economic aggregate accounted for 16% of the world
economy total, contributed 30% to world economic growth, and the economy scale
remained the second largest place in the world [6, p.18].

Table 1- Indicators of total amount and speed of national economic and

social development

Indicators Total amount Average growth rate (%)
1978 2019 1979-2019 | 2001-2019
gross national income (100 million yuan) 3678.7 988528.9 9.4 9.1
gross domestic product (100 million yuan) 3678.7 990865.1 9.4 9.0
per capita gross national income (yuan) 384.7 70891.8 8.4 8.4
per capita disposable income of households 171 30733 8.4 9.2
(yuan) ' '
total energy production
(10 thousand tons of SCE) 62770 397000 4.6 >
total energy consumption
(10 thousand tons of SCE) 57144 487000 54 6.5
total value of import and export
(100 million yuan) 355.0 315627.3 18.0 11.6
gross out_put value of agrlcuItL_Jre, forestry, 1397.0 1239679 55 45
animal husbandry and fishery




(100 million yuan)
cotton (10 thousand tons) 216.7 588.9 2.5 1.5
aquatic products (10 thousand tons) 465.4 6480.4 6.6 3.0
coal (100 million tons) 6.2 38.46 4.6 55
natural gas (100 million cubic meters) 137.3 1761.74 6.4 10.3
cement (100 million tons) 6524.0 234430.6 9.1 7.5

Source: developed by the authors based on the relevant original data in China Statistical
Yearbook.

As shown in Table 1, China has made tremendous achievements in the fields
of national economic accounting, people's livelihood, energy, foreign economic
trade, agriculture and major industries. It is worth pointing out that these
achievements are closely related to the rapid development of education, including
preschool education. At present, China has entered a new socialist era, and the
social principal contradiction has turned into contradictions between the people's
ever-growing needs for a better life and unbalanced and insufficient development.
In this new historical period, preschool education will still be an important field of
education reform and also an important approach to realize balanced development
of education.

1. Great progress in popularizing preschool education in China since the

reform and opening up
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Fig. 1. The scale of preschool education and gross enrollment rate in China since 1978
Source: calculated by authors based on National Education Development Statistical Bulletin

In the course of reform and opening up in China, preschool education has
made a significant breakthrough as a foundation project to improve the quality of
the people. There has been a marked increase in the scale of preschool education
from 1978 to 2019 (Fig. 1). By 2019, there are 574,600 more children in
kindergartens than in 2018, an increase of 1.23%, while the gross enrollment rate
of preschool education come up to 83.4%, 1.7 % higher than that in 2018 [1]. The
number of kindergartens, the number of full-time teachers, the number of children
in kindergartens and the gross enrollment rate of preschool education in China
have all increased significantly from 1978 to 20109.

China has always been an agricultural country with a large rural population.
Vigorously developing rural preschool education is of great significance to
promoting the development of national preschool education, improving the quality
of basic education and the overall quality of the whole nation. Statistics show that
8.81 million children were enrolled in kindergartens in counties, towns and rural
areas in 1982, accounting for 79.2% of the total number of children enrolled in
kindergartens nationwide, an increase of 35.7% over 1978 [7, p.196]. As of 2018,
there were 94,051 kindergartens in rural areas, 453,134 classes, and 11,095,428
children in the kindergartens, which accounted for 35.27% of the total number of
kindergartens across the country [8, pp.187-193]. These show that the
popularization degree of preschool education in rural China has also been greatly
improved. Why has China achieved such a breakthrough in the penetration rate of
preschool education in 42 years? On the one hand, the popularization of preschool
education further liberated a significant amount of labor force, especially the
female labor force, improved the productivity, and greatly promoted the
development of the national economy. On the other hand, the rational development
of rural human resources effectively promoted the popularization of preschool

education.



2. Expansionary effect of rural surplus labor transfer on the preschool
education development

China has the most abundant labor resources in the world, and the labor force
IS mainly concentrated in the rural areas. However, because young children were
mainly taken care of by families, part of labor, especially female labor, appeared
surplus, which restricted the full use of human resources to a certain extent. In
order to facilitate the development of the national economy, it is necessary to
accomplish the transfer of rural surplus labor. Since the 1970s, China has carried
out the rural surplus labor force transfer mainly through two ways. The first is to
promote the transfer in agriculture by adjusting the internal structure of agriculture,
which is the dominating way of rural surplus labor force transfer. The other way is
to expand the employment field and opportunities by vigorously developing
agriculture-related industries in the countryside, so as to achieve the transfer of
agricultural surplus labor force to other non-agricultural industries in the
countryside [9].

The realization of surplus rural labor force transfer made laborers have to
send their children to preschool education institutions. Meanwhile, in order to
better develop the rural surplus labor force and liberate the productive forces, their
worries at home must be resolved, such as the education of young children. In
1979, the National Childcare Conference was held to reiterate that the principle of
mutual development of public kindergartens and private kindergartens must be
adhered, and specific guidance was put forward in the aspects of running
kindergartens, teachers' treatment and training given the present situation of
preschool education in rural areas. For instance, child-care organizations in rural
areas need to be vigorously developed for farmers and their children, and perennial
nurseries and kindergartens (classes) should be set up if conditions permit; The
treatment of the personnel who care for and teach in the rural community and team
kindergartens shall be equivalent to the remuneration of the same labor force; After
the training assessment or outstanding work performance of the child-care

personnel, their remuneration could be higher than the equivalent labor force;



Preschool normal institutions should gradually train the backbone of preschool
education for rural community nurseries and kindergartens [7]. The development
policy of rural preschool education, the establishment of kindergarten system and
the construction of teacher teams have greatly promoted the adjustment, restoration
and development of rural preschool education. Besides, rural parents could send
their children to kindergartens, which not only ensures the penetration rate of
preschool education in rural areas but also greatly facilitate the development of
domestic economy due to the liberation of productive forces.

As shown in Fig. 2, China's gross domestic product in 2019 has increased by
98718.64 billion yuan from 1978, an increase of 268.4 times. Additionally, taking
the basic employment situation in 2018 as an example, there were 205.28 million
workers in the primary industry, 213.9 million workers in the secondary industry
and 359.38 million workers in the tertiary industry. Among them, the rural
population was 341.67 million, accounting for 44.04% of the total [10, p.24]. It
shows that rural employees have made a crucial contribution to China's economic
development. Whether focusing on the present or long-term considerations,
improving the quality of rural labor is the prerequisite for the successful transfer of
rural surplus labor, which in turn depends on the popularization of rural
fundamental education and the vigorous implementation of vocational education in
China.



Total: 3678.7 (100 million yuan) Total: 990865.1 (100 million yuan)

100%
90% 905.1
80%

534233.1

70%
60%
50%
40%
30%
20%
10%

0%
1978 2019

B GDP of the primary industry M GDP of the secondary industry M GDP of the tertiary industry

Fig. 2. Comparison of GDP in different industry between 1978 and 2019
Source: developed by authors based on the relevant original data in China Statistical Yearbook.

3. Improvement effect of the innovation of rural kindergarten teacher
cultivating and training model on the preschool education quality

Over the past 42 years, the quality, structure and scale of teachers at all levels
have been constantly improved. As of 2020, the total number of teachers at all
levels has increased from 15.39 million in 2015 to 17.32 million, an increase of
12.5 %, which strongly supports the world's largest education system [11]. Since
2010, team construction of preschool teachers in rural China has also shown a
good momentum, forming a scene in which cultivation and training go hand in
hand.

3.1 Innovation of pre-employment training model for rural kindergarten
teacher. To alleviate the shortage of preschool education teachers in rural areas,
China has continuously innovated the training model of kindergarten teachers in
rural areas since 2010. Firstly, the training model of "Five-year Higher Vocational
Education” for preschool teachers has been actively explored. "Opinions on the
Current Development of Preschool Education” issued by China State Council
indicated that it is necessary to actively explore the training model of five-year

preschool teachers with specialized academic qualifications from the starting point



of junior middle school graduation [12]. This innovation model integrates
secondary vocational education and higher vocational education so that students
and their families could gain higher educational benefits and returns with lower

educational costs.
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Fig.3. Average educational level of full-time teachers and principals in rural kindergartens
Source: calculated by authors based on relevant data in China Education Statistics Yearbook.

Secondly, the enrollment scale of free normal student programs in preschool
education major has been expanded, and the training of preschool teachers in rural
areas has been enhanced. For example, Shaanxi Province carried out the pilot work
of free education for normal students in preschool education from 2013. The free
normal students were exempted from tuition and accommodation fees during their
study period, and were given certain living allowances. All the graduates trained
need to be engaged in preschool education for more than ten years in kindergartens
below the county or district level. Furthermore, measures such as "open
recruitment” and "training provided” have been adopted to actively encourage
qualified "non-normal major graduates" to engage in preschool education. Based
on this, the average academic qualifications of full-time teachers and principals of
rural kindergartens have been significantly improved year by year (Fig.3).

3.2 Special implementation of post-employment training for rural

kindergarten teachers. To carry out post-employment training for preschool



teachers is a necessary means to improve their competence and ensure the quality
of education, which is as important as pre-employment training. In 2010, the
"Several Opinions on the Current Development of Preschool Education™ pointed
out that a training system for kindergarten principals and teachers is necessary to
be established, with 10,000 principals and key teachers being trained at the
national level within three years, and all districts should conduct a round of
professional training for all the kindergarten principals and key teachers within five
years [12]. The Ministry of Education and Ministry of Finance jointly issued the
"Notice on the Implementation of the National Training Plan for Preschool
Teachers™" in 2011 and stated to implement the national preschool teacher training
plan nationwide, aiming at enhancing the team construction and improving the
quality of rural preschool teachers [13]. The national training of kindergarten
teachers is different from the training of kindergarten teachers in the general sense.
It is a national and free training for kindergarten teachers for the first time. This
training has a wide range of training objects and strong training intensity, and its
influence is unmatched by other forms of training. The national training plan
mainly adopts mixed training combining short-term intensive face-to-face
instruction, online follow-up training and on-site classroom practice. The training
team focuses on absorbing local first-line excellent teachers, teaching and research
staff, and effectively integrating high-quality resources from colleges and districts.
The training objects include principals, key teachers, and transfer teachers of rural
public kindergartens and inclusive private kindergartens in the central and western
regions in China.

Also, the central government has set up a special fund for the training of rural
preschool teachers. The "Outline of the National Medium - and Long-term
Education Plan" stipulates that the funds for teacher training should be included in
the government budget, and in particular, the funds needed to implement the
national training plan for preschool teachers should be supported by special funds
allocated by the central finance [14]. On this basis, some local governments have

also included the training funds for kindergarten teachers in their government



budgets, providing a solid material guarantee for the training of rural preschool
teachers.

4. Guarantee effect of relevant national policies on the preschool education
popularization

Internationally, preschool education is regarded by many countries as an
important "anti-poverty" initiative. Early effective interventions in childhood could
fundamentally change the plight of poor children, thereby helping them achieve
academic success and become productive adults [15]. The popularization of
preschool education in rural areas is related to the improvement of the overall
quality of preschool education and the implementation of the national human
resource strategy. In the 42 years of reform and opening up, the state attached great
importance to rural preschool education and issued a series of policies and
documents (Table 2). These documents not only include the country's macro policy
guidelines for the popularization of preschool education but also include specific
requirements for preschool teachers, which have contributed to the rapid
development of popularization and quality of preschool education in rural areas.

Table 2
Main documents guaranteeing the popularization of preschool education since 1978

Year Documents

1979 | Minutes of the National Childcare Meeting

1981 | Guidelines for Kindergarten Education (Trial Draft)

1983 | Notice on Several Issues Concerning Strengthening and Reforming Rural School Education

1983 | Suggestions on the Development of Rural Preschool Education

1986 | Supplementary Opinions on the Assessment of Kindergarten Teachers

1986 | Opinions on Further Running Preschool Classes

1989
1996 | Working Regulations of Kindergarten
2016

2001 | Guidelines for Kindergarten Education (trial)

2003 | Guidelines on the Reform and Development of Early Childhood Education

2005 | Notice on standardizing the Training of Primary and Kindergarten Teachers

2008 | Decision on Several Major Issues Concerning Promoting Rural Reform and Development

2010 Outline of the National Medium - and Long-term Plan for Education Reform and
Development (2010-2020)

2010 | Several Opinions on the Current Development of Preschool Education

2011 | Notice on the Implementation of the National Training Plan for Preschool Teachers

2012 | Professional Standards for Kindergarten Teachers (trial)

2012 | Suggestions on Strengthening the Construction of Kindergarten Teachers

2013 | Suggestions on the Implementation of Poverty Alleviation Projects through Education




Notice on the Measures for the Administration of Funds from the Central Finance for
2015 . .
Supporting the Development of Preschool Education

2016 | Education and Poverty Alleviation: The 13th Five-Year Plan

2018 | Suggestions on the Plan for Deepening Reform and Development of Preschool Education

Conclusions: Since the reform and opening up, China's rural preschool
education has made considerable progress. The primary reason is that the support
of the national policy has provided a strong guarantee for improving the
popularization rate and quality of preschool education. The leapfrog development
of preschool education in rural areas in China's central and western regions and
impoverished areas is the result of the establishment of a preschool education
policy system, the full use of major projects, and continuous enrichment of poverty
alleviation measures. China’s policy is far-sighted, which has considered early
childhood development and investment in preschool education as an effective way
to break the vicious circle of poverty. The popularization of preschool education
could not only improve the national quality and increase national wealth but also is
an indispensable part of China's transition from a country with large human
resources to a country with strong human resources.

Moreover, pre-employment training and post-employment training are
important means of human resource development in rural preschool education.
Through the transfer of rural surplus labor, China has improved productivity and
promoted economic prosperity. The "Free Normal Students Training Program" and
"National Training Program” for preschool teachers in rural areas are not only a
means of developing rural human resources but also a feature of Chinese preschool
education.

While promoting the popularization of preschool education, the improvement
of education quality must be taken into account. Based on ensuring the
popularization rate of preschool education, the quality of preschool education
needs to be further strengthened. The professional quality of preschool teachers is
the basic prerequisite and condition for kindergarten education quality. In addition
to training and cultivating teachers for preschool education, the incentives are also

needed to strengthen for teachers engaged in rural preschool education to enhance




their professional identity and sense of responsibility. Correspondingly, when the
occupation of kindergarten teachers becomes professional, the corresponding
assessment mechanism also needs to be further improved.

Acknowledgments. This study is supported by the plan of general project
subsidy for humanities and social science research of the Education Department of
Henan province in China. The project is "Study on the current situation and
training model of kindergarten teachers in Henan province under the policy of
universal two-child policy™" (No.: 2018- ZZJH-182).

References
1. The official site of National Bureau of Statistics of China (2020),
China Statistical Yearbook 2020, available at:

http://www.stats.gov.cn/tjsj/ndsj/2020/indexch.htm.

2. PISA (2009), PISA 2009 results: Overcoming social background —
Equity in learning opportunities and outcomes, Paris: OECD Publishing.

3. Wu, K. B. (2011), Early childhood development and education in
China: breaking the cycle of poverty and improving future competitiveness. World
Bank Other Operational Studies, vol.24, no.3, pp.350-376.

4, Schweinhart, L. J., Montie, J., Xiang, Z., Barnett, W. S., Belfield, C.
R. and Nores, M. (2005), Lifetime effects: The HighScope Perry Preschool study
through age 40. Ypsilanti, MI: HighScope Press.

5. Heckman, J. J., Moon, S. H., Pinto, R., Savelyev, P. A. and Yavitz, A.
Q. (2009), A reanalysis of the High/Scope Perry Preschool program, available at:
http://jenni.uchicago.edu/perry_reanalysis/general-090424-1808.pdf.

6. Ning, J. (2020), China's economy is writing a new chapter. Wisdom
China, no. Z1, pp.18-21.

7. Chinese Society of Preschool Education (1999), A collection of
important literature on early childhood education of the People's Republic of
China. Beijing: Beijing Normal University Press.

8. Development Planning Department of the Ministry of Education of
China (2019), China education statistics yearbook 2018. Beijing: China Statistics
Publishing House.

Q. Liu, H. (2005), New theory of rural surplus labor transfer. Beijing:
China Economic Press.

10. National Bureau of Statistics of China (2019). Statistical yearbook of
China's population and employment 2019. Beijing: China Statistical Press.

11.  The official site of the Ministry of Education of China (2020), Seized
the opportunity to make key breakthroughs and went all out to deliver its proud
work on the construction and reform of teachers in the new era, available at:
http://www.moe.gov.cn/fbh/live/2020/52692/sfcl/202012/t20201201 502589.html.



http://www.stats.gov.cn/tjsj/ndsj/2020/indexch.htm
http://jenni.uchicago.edu/perry_reanalysis/general-090424-1808.pdf
http://www.moe.gov.cn/fbh/live/2020/52692/sfcl/202012/t20201201_502589.html

12, The official site of the Central People's Government of China (2010),
Several opinions on the current development of preschool education, available at:
http://www.gov.cn/zhengce/content/2010-11/24/content_5421.htm.

13.  The official site of the Ministry of Education of China (2011), Notice
on the implementation of the national training plan for preschool teachers,
available at:
http://www.moe.gov.cn/srcsite/A10/s7058/201109/t20110905_146630.html.

14.  The official site of the Ministry of Education of China (2010), Outline
of the national medium - and long-term plan for education reform and development
(2010--2020), available at:
http://www.moe.gov.cn/srcsite/A01/s7048/201007/t20100729 171904.htm.

15. Neuman, S. B. (2011), Preschool education reform and national anti-
poverty strategies: United States experience. Beijing: Education Science Press.



http://www.gov.cn/zhengce/content/2010-11/24/content_5421.htm
http://www.moe.gov.cn/srcsite/A10/s7058/201109/t20110905_146630.html
http://www.moe.gov.cn/srcsite/A01/s7048/201007/t20100729_171904.htm

